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High School Behavior Education 
Program (HS-BEP)

Judy Kerner, Churchill High School, Eugene, OR

kerner@4j.lane.edu

Jessica Swain-Bradway, Ph.D., University of Oregon

jswainbr@uoregon.edu

Agenda

ÅEntry Task

ÅHS-BEP brief overview

ÅWHY the HS-BEP? High school completion rates

ÅAddressing the problem: the big messages from 
school retention literature

ÅExemplar: Judy Kerner, Churchill High School, 
Eugene, OR

ÅData 

ÅExit Activity

Objectives 
ÅAttendees will:

o Be able to summarize the basic components of the 
HS-BEP

o Be able to summarize the guiding concepts of the 
HS-BEP,

o.Ŝ ŀōƭŜ ǘƻ ŘŜǎŎǊƛōŜ ƻƴŜ ƘƛƎƘ ǎŎƘƻƻƭΩǎ 
implementation of the HS-BEP,

o Be able to describe the trend of academic 
engagement for student participants  in a recent 
HS-BEP research project.

o Smile and enjoy yourself. J

Entry Task

ÅOn a piece of scrap paper list 3-4 tasks you must 
complete on Monday when you get back to the 
real world.

ÅWrite the list so the easiest tasks are at the 
bottom and the most difficult tasks are at the top. 

ÅCircle the task at the very top of the list.

ÅWrite this task into your planner (You can 
pretend).

ÅBe prepared to share with the group

HS-BEP
ÅSecondary tier intervention for high school 

students that combines academic and social 
supports

ÅAcademic support: Explicit instruction and 
practices in seven foundation organizational 
skills and homework completion assistance. 

ÅSocial support: Check-In Check-Out cycle, 
organizational skills (both academic and social 
supports). 

HS-BEP Foundation Skills 

ÅPlanner

ÅNotebook

ÅGraduation plan 

ÅGoal setting 

ÅTracking progress

ÅTest taking 

ÅStudy skills

mailto:kerner@4j.lane.edu
mailto:jswainbr@uoregon.edu
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Drop Out

ÅApproximately 30% of high school students 
fail to complete high school each year (Alliance 

for Excellent Education, 2007; Greene, 2002; United States 
Department of Education, National Center for Educational 
Statistics, 2007a).

ÅInterviews: academic failure, feeling 
disconnected from schools, content matter 
not relevant (Alliance for Excellent Education, 2008; 

Berktold, Geis, & Kaufman, 1998; Markow, & Scheer, 2002).

Drop Out

ÅCharacteristics: 
o Academic failure (Allensworth& Easton, 2005; Balfanz, & 

Herzog, 2005), 

o Problem behavior (Sweeten, 2006; Tobin & Sugai, 1999), 

o History of grade retention (Allensworthet al, 2005),

o Poor teacher relationships (Barber & Olson, 1997)

o Low attendance (Balfanz, & Herzog, 2005; Jerald, 2006; Neild& 

Balfanz, 2006), and 

o Diagnosed with a disability (NTLS-2, ; Wagner, Newman, 
Cameto, Levine, Garza, 2006). 

School Retention Literature 

ÅAdult feedback or interaction(Croninger & Lee, 

2001; Dynarski, 2001; Fashola & Slavin, 1998; Hayward & 
Tallmadge, 1995; Kerr & Legters; Lee & Burkham, 2003; 
McPartland, 1994; Schargle & Smink, 2001; Sinclair, 
Christenson, Lehr, & Anderson, 2003; Thurlow, Christenson, 
Sinclair, Evelo, & Thornton, 1995)

ÅIncrease home / school connection (Dynarski, 

2001; Fashol & Slavin, 1998; Sinclair, Christenson, Lehr, & 
Anderson, 2003; Thurlow, Christenson, Sinclair, Evelo, & 
Thornton, 1995)

School Retention Literature 

ÅIncrease structure and predictability (Dynarski, 

2000; Fashola and Slavin, 1998; Hayward and Tallmadge, 
1995; Lee and Burkham, 2003; Sinclair, Christenson, Lehr, and 
Anderson, 2003)

ÅBoth academic and social supports (Dynarski, 

2001; Fashol & Slavin, 1998; Hayward & Tallmadge, 1995; 
Kemple, Herlihy, & Smith, 2005; McPartland, 1994; Schargle & 
Smink, 2001; Thurlow, Christenson, Sinclair, Evelo, & 
Thornton, 1995). 

HS-BEP
ÅSecondary tier intervention for high school students :

o Increases adult feedback and interaction,
o Smaller class size than typical content area classroom
o Daily in-class check in
o Small group instruction / support within class

o Increases home school connection, 
o Parent letters
o CICO card home component

o Increases structure and predictability,
o Self-management / academic access skills
o LƴŎǊŜŀǎŜǎ άŎƻƴǾŜǊǎŀǘƛƻƴέ ōŜǘǿŜŜƴ ŎƻƴǘŜƴǘ ŀǊŜŀ ŀƴŘ I{-BEP 

teachers
o PBS foundations: explicit expectations, frequent  reinforcement

o Combines academic and social supports.
o HS-BEP curriculum
o Class organization

HS-BEP Curriculum ςExpanded by CHS
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Academic Seminar

Churchill High School 

Academic Support

ÅAcademic and Social Behavior Support
ÅOrganization 
ÅStudy Skills
ÅHomework Completion
ÅSelf-management 
ÅGoal Setting

Connections between:
StudentsČAcademic Seminar ČTeachers

Basic Components

Who Needs Academic Seminar?

ÅStudents identified by middle and high school 
teachers.

ÅStudents who have received more than one 
άCέ ƛƴ ƘƛƎƘ ǎŎƘƻƻƭ

ÅStudents who attend Summer Bridge

ÅStudents with and without IEPs

ÅHeterogeneous vs. Homogenous

ΧΦWŜǎǎƛŎŀΣ ȅƻǳ ǿŀƴƴŀ ōƻȄΚ

How Does Academic Seminar Run?

ÅBlock Schedule: 85 minutes every other day

ÅHalf HS-BEP Curriculum direct instruction/

Half homework completion

ÅTeachers using Best Practices

ÅSchool wide PBS strong in the classroom

! ǘȅǇƛŎŀƭ Řŀȅ ƳƛƎƘǘ ƭƻƻƪ ƭƛƪŜΧΧ

September 2, 2009
¢ƻŘŀȅΩǎ ƎƻŀƭǎΥ       1.  Improve listening skills 

2.  Complete missing assignments

ÅD.E.T. / Warm-up: Write a story recounting what you did this 
morning up to get prepared for school, starting with the 
moment your eyes opened and ending when the first bell 
rang. Be descriptive

ÅLecture with note taking: How to be an active listener

ÅPractice and Evaluate: Tell the story of your morning to a 
partner, then evaluate their listening skills

ÅPlanner Popcorn

ÅSet homework goal

ÅHomework

ÅExit write: Name an active listening skill that comes easily to 
you, and one you need to work hard at

Goals of Academic Seminar

ÅStudents learn to monitor their own behavior

ÅStudents learn about Churchill High School 
resources

Å{ǘǳŘŜƴǘǎ ǳǎŜ άǘŜŀŎƘŜǊ-ǇƭŜŀǎƛƴƎέ ōŜƘŀǾƛƻǊǎ ǘƻ 
build good academic relationships

ÅStudents become expert goal setters

Å* Students are better able to track their academic 
progress and avoid pitfalls

Å* Students experience a taste of success and feel 
supported!
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Students hard at worké
Academic and Social Behavior 

Support
ÅPride Cards, verbal praise, 

ignoring/extinguishing negative classroom 
behavior.
ÅRegular student self-assessments
ÅCheck In Check Out (CICO)

1) Teacher training  (increase positive interaction)
2) Student training (Explicit examples of PRIDE 

behaviors)
3) Reinforcement and Rewards

Check-in Check-out (CICO) Organization

ÅPlanner
1. Pump up your planner

2. Planner Popcorn

3. Calendars in our classroom

4. Poster Project

ÅNotebook Organization
1. Notebook Checks

2. Positive Examples

3. Providing supplies

�Study Skills

ÅNote taking tips and practice

ÅTest-taking tips and practice

ÅHow to study for tests

ÅWhat to do with returned tests

ÅOrganizing study and homework time

ÅLearn about and practice effective homework 
habits

Finishing Art homeworké
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Tutoring and Homework Completion

ÅText Books in Academic Seminar

ÅClear work expectations, reflected

in participation grade

ÅCommunication with teachers 

(grade print-outs, hand-outs)

ÅTutors (whenever possible)

Åάbƻ IƻƳŜǿƻǊƪΚέ

No Homework? You cané.

Å Do EXTRA CREDIT or MISSING ASSIGNMENTS!!!

Å Study for a Test

Å Check your GRADES online(write them into your planner).

Å Check Calendarsand students in the same class as youfor assignments / projects / 

upcoming tests (write into your planner).

Å Review information you learned in classes today(re-read notes, review handouts, 

chapter in book, etc.).

Å Check Binders, backpack and books for unfinished work.

Å Check the Big White Binder for your class schedule and grade reports, and consider if 

there is work to do in any class.όŜȄΥ ϑΧǘƻ ǎŜƭŦΣ ƛƴ ƘŜŀŘΦΦϒ άhYΣ ǎƻ L ƘŀǾŜ CǊŜƴŎƘ мst period, 

and I could study my numbers and colors, I guess. Then I have algebra, and I have just 3 

ǇǊƻōƭŜƳǎ ǘƘŀǘ L ŘƛŘƴΩǘ ŦƛƴƛǎƘ ƛƴ ŎƭŀǎǎΦ CƻǊƎƻǘ ŀōƻǳǘ ǘƘƻǎŜΦ LΩƭƭ Řƻ ǘƘŀǘΦέύΦ

Å Make FLASHCARDS to memorize terms, vocabulary, etc.(great for Foreign Language, 

Science, English, Social Studies, sometimes Math).

Å Work on an Anchor Project for extra-credit in Academic Seminar.

Å Do an enrichment activity from the black crate

It is not an option to NOT work. If you must be working, it is always best to work 

on something that will benefit YOU and your GRADESé

Extreme Focus! Using flashcards for vocabulary

Self-Evaluation and Goal Setting

ÅStudents explore individual learning styles
ÅStudents explore career and learning goals 
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Self Management
ÅStudents identify personal obstacles to 

academic success and learn to work around 
their barriers to education

The goal: Metacognition!

StudentsČAcademic SeminarČTeachers

ÅTeacher Communication

1) Grade print-
outs/progress 
reports

2) Assignment 
calendars

3) Classroom handouts 
in Academic Seminar

4) Notebook that tracks 
student progress

5) CICO
6) Academic Seminar 

class lists out

Connections

ÅStudents communicate with teachers using:

1) Emails

2) CICO

ÅAcademic Seminar connects with home 

support system and with teachers 

Measuring Outcomes

ÅGauging climate through student behavior

ÅPre and post surveys completed by students

ÅAcademic Seminar grades

ÅGrades in other classes

ÅTeacher feedback

ÅSWIS and CICO data

Key 

Components

ÅCommunication with 9-10 Teachers

ÅPersonalization

ÅPositive approach

ÅHaving the support of Administrative Team

ÅData for decision making

ÅOn site Professional Development

ÅCollaborating with other educational 
programs

Challenges   

We Ran intoé

ÅScheduling

ÅLots of students in the yellow zone in one 
class

ÅIdentifying students for the program

ÅTracking assignments

ÅChanges in program

ÅStudents at various levels / different needs

ÅFinding consistent, trained tutors
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Take Home Messages

Åά{ƘǊƛƴƪέ ǘƘŜ ǘǊƛŀƴƎƭŜΥ

o Increase structure, positive adult interaction, 
opportunities to practices skills correctly

ÅUtilize the messages from school retention 
literature, interviews with students who have 
dropped out.

ÅActively address the things you can change.

ÅFit the contexts and meet student needs.

Exit Task: PRIDE SWATTER!

TRUE FALSE

Thank You!

ÅJudy Kerner is a Special Education and Behavior 
Support teacher at Churchill High School. She 
enjoys roller derby, riding her bike, and good 
tunes.
o kerner@4j.lane.edu 

o Jessica Swain-Bradway is a Research Associate at 
the University of Oregon, Educational and 
Community Supports. She enjoys walking her 
dog, riding her bike, and talking about PBS in high 
schools. 


