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Agenda
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* Need for Classroormn PBIS
* Review BoQ classroom items
* Data-based decision making on

Applications for School-wide

PBIS classroom interventions needed
-Tier1? Tier 2?7

Heather Pashak George, Ph.D.

Michelle White. M.A.. BCBA * Classroom Assessment/Assistance Tool
University of South Florida (CAD
PEbell il * CAT Action Plan Development
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Current Trends Continuum of Services
* Children are coming 10 schook with skill deficits, learned
inappropriate social Interaction strategles, lack of Ll

opportunity 10 practice pro-secial skills of home and in
their communifies

* Rates of problem behavlor continue to Increase Monitoring the e Monitoring the

* Educators engoge in discipline proctices that do not progress and IS progress and
change behavlor. “Getting tough™ on disclpline outcomes of Brisf Mentaring ', outcomes of

* Lack of discpline is one of the biggest problems facing all students Check-#/Check-Oul |, the system
public schools TIC0) 4

More time Is being spent on reactive classroom and :
behavioral management and less time on academic
Instruction

Technology for developing and sustaining proactive and
structured leorning environments exists

(Bepiant 2993, 1095, Deahdon & A 1995, Dahion, Panecson, SKoiTil & Skintvgs 1081, Pangrich. Roid & Dighion, 1922,
Koopd Lundeng, 1092), (Maysr 1995, Mayst £ Butiruorth T975, 1081, Maywt NADAKER), Sotiewwicit, & HOMMOGeoon, 1087Y,
(Nabonal Educaronsl Goals Repor 1908), (Bakot 4 Zomond 1950), {Cohin, Kamwdncs £ S 1933 Gomapdsed, 1997

Building a Foundation for Ril PBIS Guiding Principles
e : [ — —— s
Rosponse to Intarvention 1. Inappropriate behaviors can ba changed.

- Classroom Level PBS
is a critical step in Rt
models

¢ Prevention

¢ Tools for remediation

* Room for
accommedation

- Classroom strategies
should be included
EARLY in hierarchy of

2. Effective environments can be created to change behavior.
3. Changing environments requires changing adult behavior,

4. Adult behavior must change in a consistent and systematic
manner,

5. Support systems are essential for both studerts and adults

supports
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Classroom PBIS Classroom PBIS Emphasizes
e e e _—
+ Classroom-Level PBIS provides fools that: * Using data to make decisions
— Support classroom teachers in embedding + Implementing preventative strategies
PBIS into their classroom practices « Teaching & recognizing appropriate
behavior

— Support groups of students in need of

behavioral support in addition to existing * Implementing responding strategies

school-wide supports » Using effective classroom practices
* Monitoring & evaluating progress

Benchmarks of Quality:

Setting up your System sroom ltems

| | ee—————eer] (Kisw:ald, Thilda & Groorgs, S005 201 08—

» Establish a classroom PBIS system that is R
congruent with your existing SWPBS (Tier 1) Rl g e Lo St gl R
system 44, Expected behavior routings In Class 0oms are taught

45, Claswoom teachersuse immediote and speclfiic behavior prolie
* Faculty need to understand how the two 46. Acknowtadgementof students demonsiraling odherence 1o cleswoom e
N . N
are aligned and interrelated PoppTapare Behovion. | oaueniy Tnon ecrnentedpement o
. 47 Procedures exist for tracking classioom behavior problams
- Work to tie the two systems together! 4. Clossigomshave o tanga of cor es/intervantions fox protlem
ey are documen consistently 2
« Students need to understand that thisis an
. [easing Guide
extension of the SWPBS system Evidentin- most classrooms (75% of classrooms) = 2

many classicoms (S0-75% of classrooms) = |
only Q lew classooms (lass than 50% of classooms) =0

Rules and Expectations Routines and Procedures
—— —— o — ”—-7
42. Ciassroom rule§ are defined for eoch of the school- 43. Classroom routines and procedures are explicitly
wide expectations and are posted in classrooms Identified for activities (e.g. entering class, asking
+ DEVELOPED BY THE CLASSROOM TEACHER g:ﬁg%’;?’ sharpening pencil, using restroom,
+ Aligned fo the school-wide expectations
+ Positively stated +  Proactively identified, taught, ond rehearsed
+ Limfted in number {maximum 5) = Turning in assignments
* SWPBS Tearn may review rules for adherence to _  Bathroom breaks/Hall passes
guidelines . .
*  Example: = Shareemng pencils
—  BE RESPONSIBLE ~  Working with another student
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Specific Behavior Praise and

Behaviors T_a_ught Acknowiedgement

T ————
44, Expected behavior routines in classrooms are 45. Classrgom teachers use Immediate ond specific
taught behavior praise
—  Name behavior and expectation observed
- Give positive verbal/social acknowledgement
—  Give out ticketftoken for access ko reward system

*  Behaviors are prerequisites for academics
*  Procedures ond routines creale structurg
+  Teach as you teach core acadamics

- Reviewtha rationale for the expeclation(s} 46. Acknowledgement of students demonstrating
- Describe the specilic, cbservable skill{s) and provite adherence to classroom rules and routines occurs
examples and non-examples more frequently than acknowledgement of
- Engage students in an activity that will allaw them 1o practice inappropriate behaviors
the dasired behavior — Ratio ol positive statements to corrective statements is high (at
—  Reward the desired/expected behavior least 4:15)

Tracking Range of Consequences
[ — . | —— — e

47. Procedures exist for fracking classroom 48. Classrooms have o range of

behavior problems consequences/interventions for problem behavior

that are documented and conslstently delivered

PBIS: * Clearly identify where varlous behaviors will be
r— . managed (coherent discipiine flowchart)
+ Discover patterns so that we can change the behavior —  Classroom vs. oflice referral

before it resulls in more severe behavior or +  Develop an aray of responses to problem behaviors

consequences +  Opportunities for students to leamn and/or proctice
+ Monitor consequences delivered to see if they are more acceptable behovion

effective in modifying the behavior

42 Classroom rules are defined for each of the schook-wide
Classroom cxpectations and are posied i classrems e
pEee——— )
Systems A3 Classron routines. and procedures ae eaplicilly idemified T ———
fix activilies where problems afien occur (¢ g. entering class,
asking questions, sharpeming penil, using nestroom, dismissal) 2o
Moving into the Classroom:
44 Iiapuecied behavior rutines in claxsrom e wugh Adila . :
5. Classronm wachers use immediate amd specific praise e U s'n g you r D ata
A6, A I of sucents th ing adhurence 1o
I & rouni b H
e of nappeenniake bemvions 1]e Problem-Solving
AT Procedurcs caisl for Iracking clzsmom bevior peobloms I Responding to Intervention
4R hinve arnge of finterventions for
problem behavive that ane docameniod und consisiently HERE]
delivend
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Determining if Your School Tier 1: School-Wide,
Needs Classroom Support Care/lniversal Supports
e e e -
* Ifthe Benchmarks of Quality (BoQ) score Is less than
1. Gather sources of data necessary to 70, then revisit Tler 1 and/or Classroom supports
identify classrooms in need + Ifthe discipline date indicate an increase in ODR, IS5,
¥ School Level and/or 0SS, than revisit Tler 1/Universal
v Classroom Level + Ifthe Bo@ score is greater than 70, but the discipline
) daota Indicate an increasing trend In ODRs, 1SS, and/for
2. Examine the data to assess whether or not OS8, then revisit Tier 1 and/or Classroom supports
there is a need for Classroom PBIS « Ifthe Bo@ score Is greater than 70, and the discipline
data indicate a decreasing trend in ODRs, 155, and/or
O3S, then assess the need for supplemental (Tier 2)
P _Fﬁr__,,qng;_Terﬂory (Tier 3) supports
O | e e—————— : e ——
o s b e e e oL e
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System or Student Problem?

Rtl:B 4-Step Problem-Sclving Process
+ Step 1: Problem Identification

= If a student spends a lot of time in an environment that
generates a high rate of problem behavior...

OR

* |t a student spends time with adults who do not teach
and/or reward appropriate behavior...

the environment likely contributes to the student's problem

Tiers 1/2: Classroom Support

e P .
= K over S0% of ODRs are from numerous classiooms, then Tevit 1n=.r - |

HUnivessal for ofl classrooms

¢ Mafew classrooms are responsible for the majority of ODRs, then
address Classeoorn PBS using the Classroomn C’O nsulttation Guide

* lithe Bo& score i less than 70, hen revisit SWPBS and/for address
Classroom PBIS using the Classroorn Consulfation Guide

il the discipline data indicate an increase in ODRs, ISS, OS5 and
most of the referrals are coming frorm mulliple classooms, then
revisit Fiar 1 for all clossiooms

If o teacher has received odditional support, interventions were
implemented with fidelity, buf the student's behavior is not
lmprovlng then consider supplemental suppors (Tier 2) for that

Student Identification:
A System ora Studgni Problem?

Tier 1 SWPBS:

+ Was ;he student taught the school-wide expectations and
rules?
+ Did the student eam reinforcers for engaging in the school-
wide expectations?
Gap Analysis {Classroom):
+ |5 tha sludent’s problem behavior significantly different from
hisfher peers?
+ Are effective instruction and behavior management occurring
within the classroom?
+ |l \he answar is "“No” to any of these quesiions, address the environment
{Tier 1-Univarsal/Classroom) before considenng Tier 2 supports.
-—-"—-l-n._
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System or Student Problem?
Tier 1 and/or Classroom PBS Systems:

* BoQl score = 70% or greater

+ Implementation is consistent and ongoing across statf

» Teaching, rewarding and proactive discipfine are occurring
throughout the year

+ SWPBS s effective for ~80% of the students
+ 0-1 ODRs for most students
+ Fewer than 40% of referrals are coming from the
classroom
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Individual Classroom Support Classroom Consultation Guide
#— —_— L F— —_—— _
Rtl:B Team: * Who should use the Guide?

» Individuals and/er teams supporting classroom teachers
+ SWPBS learn, R1l leam, School Psycholegisl, Guidance Counselor
¢ Classroom teachers
+ Purpose of the Guide:
» Provide a variety of tools

+ Student problems persist in spite of the leacher's classroom
management stralegies

+ Behavior has been responded to and tracked repeatedly without
successiul change

+ Team should: «+ Envirenment, Behavior System, Corriculum & Instraction
+ Reviewthe tracking forms * Uses data to idenlily, assess, & evaluate classrooms in
+ Oifer altarnate solutions for moditying the behavior in the naed of support
classroom + Ultilizes the 4-step problem-solving process
* Use the ‘Classroom Consultation Guide' (FLPBS website: http:/ffipbs.fmhi.usf.edu/revision07/secondary/

Rasources/Classrgom/General} Classroom%20Consultation%20Guide.pdf

Classroom Step 1:
Problem-Solving Process Identify & Analyze the Problem
T T —
* Looking ot Data
5‘.3’.;.":.",.1.';‘ ..::':,::'m « Office Discipline Referral data v
e’ — by classroom ¢
B [ Stap 2: Deveiop the - by behavior v
i wosking? .'T'EI Wit o wa do about 17 * Minor Incident Reports
3 * Teacher Nominations

Step 3: Implement the Plan ¢ Administrator Observation v

Teacher 1 - Referrals by Behavior Teacher 2 - Referrals by Behavior
F@-m«-mnmm Bohavior m —Reforrals By Froblem Bohavior —
s s
™ ; e
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Step 1: .
Identify & Analvz e the Problem Teacher 2 - Classroom Ref. by Time
- B | FCust.m Graph = FeTerrals By Tine ———
* Looking at Class-Wide Data
« Office Discipline Referral data
~ by time L] 2
- by motivation % / \
- by administrative decision E ( |
* Admin Walkthrough/Formail Obsenvation S
+ Classroom Assessment/Assistance Tool (CAT) !
+ Others (PEC, Direct Observation, etc.)
Teacher 2 - Referrais by Molivation Ref. by Admin. Decision
[ooton Graph = FeFarale By WlTwtle—— unton oot = FEFomToTS 5 TR
=3
o § —_—
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Classroom Classroom
Assessment/Assistance Tool .
e i) Assessment/Assistance Tool

* Can be used as an interview or a teacher
self-evaluation checklist

+ Areqs Evaluated include:

Ecologrcal Behavior

-Physical Setting -Reward Systems co
ems

-Scheduling -Conseguence 2

¥ Systems (Responding

Soclalization to problem behavion

-Defining &Teaching

Behcwior -Instructional Planning Curriculum

& Delivery

& Instruction
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SAMPLE (Tasneom Assexmaont Assirtamce Tool
{CATY
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Problem Identification Statement

St L —
+ Specifically defines the problem at hand

Approximately 50% of the students in
Teacher #2's classroom engage in
disruptive behavior (getting out of seat,
walking out of area, and holding off-topic
conversations during instruction) for
several rninules at a time during large-
group reading instruction.
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Goal Statement Hypothesis Statement
[m—— I et | Fﬁ L Ty
« Describes what the classroomn teacher * Example:

ond team would like to have happen When the teacher doesn’t review recently
instead of the problem behavior learned material, and changes topics

At least 80% of the students in Teacher before checking for comprehension, close

#2's classroom will engage in on-task to half of the students in the classroom

behavior (listening quietly to instruction, engage in disruptive behavior to avoid the

taking relevant notes, keeping their eyes new task (based on Instructional

on the teacher} for at least 15 consecutive

minutes during large-group reading Organization, Curticulum & Instruction

instruction. sections).

Hypothesis Statement Step 2: Develop the Plan
e £ T — [pmm— e .
« Example: + Use the percentages gathered on the Classroom
ple: Assessment/Assistance Tool to develop a plan for
When the teacher explains directions to intarventlion within the classroom
the entire class, close to half of the « ID Strengths (Hems scored as “In place”)
students in the classrcom engage in * ID Areas of Need (ltems scored as “Not in place” or
: : TR “Somewhat in place”)
rupti viorin order t th
?'s ;‘pi vte beha (s)ﬂl'l eo g zn$ f? sgt:{.)‘ﬁ © + The CAT Action Planshould link various strategies to
ch' asi Gpp,em ) Y . i = : the hypothesis and include next steps for making
using proper listening skills (based on changes to areas of concern
Ecological Factors, Behavior System * Use the Resources provided to assist In the
sections). development of the intervention plan
USE | pmeea

Resources
| d—— .
s Access empiically-validated interventions
* Resource sectlons in the Guide include:
— Teaching Behavior
— Reward Systems
= Responding to Problem Behavior
— Environment
— Curriculum and Instruction
+ Remember to use resources available at your school
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Step 3: Implement the Plan
[ ——— .
+Decide on a start date

T ————

*Be sure those implementing the plan have
been trained on it prior to starting

«Record data during implementation & use
it to monitor effectiveness of the plan

*Provide regular feedback to teacher

Step 4: Evaluate the Plan

*Monitor and evaluate outcomes of the interventions 1o |
determine whether or not strategies are working

“Was intervention goal met?
(Revlew the Goal Statement)

*Are there
— decreases in problem bahavior?
— increasas in appropriate behavior?
- achievement of broader goals?
= durability of behavior change gver lime?
= increases in academic achievemem?

Step 4: Evaluate the Plan
[pummm— P |
» Cutcomes of Successful Classroom PBIS:
 Significant reduction in problem behavior
+ Students are engaged more
* Students complete assignmentsAasks

» Students follow classroom expectations &
routings

« Teacher comments are positive

* Small number of students need additional
behavior support

9/24/2010

Check for Intervention
Effectiven_egs

. Daily tally of behavior incidents

. Dailly rating of task engogement

. Office discipline referrals for that classroom

. Work products of studants (Qccuracy, work
completion)

. Number of students participating In discussions

. Time students spend on-fask

. Student Interviews

¢ Observation systems

e
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Step 4: Evaluate the Plan

|5 the plan working?

YES NO

«Plan to malniain the *Maodify existing plan or

intervention (include develop anew plen

generalization & fading | «Consider refering

procedures) back te problem-solving
team if intervention isnt
working- may need
additional data & more
detaited plan for
classroom

Questions




Enhanced Classroom Applications for
SWPBIS

Resources
P Heather Peshak George, PRD. - S—

- FL PBS: Rtl:B Project at USF
—Co-PI, Co-Director & PBIS Research Parlner
« Phone: (813) 974-6440
« Fax; (813) 974-6115
* Email: fipbs@fmhi.usf.edu
» State Website: hitp://flobs.frmhiusf.edu
* National Website: www.pbis.org
u—-e*_!:eﬂmmghon on PBS www.apbs apbsorg
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