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PREFACE

The National Technical Assistance Center on Positive Behavioral Interventions and Supports
(PBIS) was established in 1997 by the Office of Special Education Programs, U.S. Department
of Education, and is comprisedla collaboration of university and resource partners. The
primary purpose of the PBIS Center is to gather and disseminate evitlesetebehavioral
interventions and practices that enhance the social behavior development, school climate, and
safety of 8 students, especially students who are at risk of or display problem behavior within
the school context. The Center emphasizes the adoption and implementation of these practices
within a structured systems approach that is characterized by (d)ad&tdlecision making, (b)
teambased coordination and implementation, (c) fidelity and integrity of implementation, (d)
continuum of evidencbased decision making, (e) continuous progress monitoring, and (f)
regular universal screening.

The OSEP Center on Bitve Behavioral Interventions and Supports is grateful to the students,
educators, administrators, families, support providers, researchers, and teacher trainers who have
worked tirelessly to improve educational outcomes for all students and who héveuted to

our understanding of the critical practices and systems of positive behavior support.

These training materials have been developed to assist schools in their efforts to improve school
climate and positive behavior support for all studentse 8&all or portions of these materials is
forbidden without expressed written permission by the OSEP Center for Positive Behavioral
Interventions and Supports. However, we encourage personal photocopying and use of these
materials, and ask that the Certiercited as the source. Updated current copies can be viewed at

www.pbis.org

Recommended Citation

Lewis, T.J., Barrett, S., Sugai, G.,Horner, R. H, Mitchell, B.S., & Starkey, D(2016).
Training and professional development blueprint for positive behavioral interventions
and supports. Eugene, OR: National Technical Assistance Center on Positive Behavior
Interventions and Support. Retrieved fraww.pbis.org
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PURPOSE

The pupose of thislraining and Professional Development Blueprint for Positive Behavioral
Interventions and Supports IS toprovide an overview of essential featuoéprofessional
developmenand the basic logic of buildingternal districtsystemsapacityfor implemening
effective practices and miag sound data decisionBistrictsareprovided with strategies and
tools to seHassessral determie needed resoaes. The Blueprint igor intended to serve as a
professional development curriculum or set of training and support matBeslsptions of
key features enable school distteddership teamto build a system of professional
development that is responsive to school team néedsldition, implications for regional and
state supportarebriefly discussed.

PBIS implementation drivers or elemeate summarized irhéfollowing figure (see details in

the Implementation Blueprint for Positive Behavioral Interventions and Supports
http://www.pbis.org/blueprint/implementation-blueprint). These elements are considered when
conducting activities related to resource mapping and practice alignment and integration and
implementation action planning, especially in regard to sustaiaadigeneralizable practice
use.This Training and Professional Development Blueprint focuses specifically of@) Training
andProfessional Developmer{h) CoachingandTechnical Assistance, aiid) Local Content

Expertise.
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Readershouldrefer to thelmplementation andEvaluation Blueprints as content and material
related to botlarenot reviewed within this documeand areessential to benefiting from content
within this Blueprint.
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ENHANCEMENTS

Two major enhancements are reflected in this version ofitn@ing and Professional

Development Blueprint. First, supporting materials and tools have been added to assist district
leadership teamin planning for and implementing core PBIS content. In exiditetail has

been provided on essentiahturesf an effective professional development system.
Secondgiven what we have learned about PBIS over the last 20 years, the Center Blueprint
series has expanded: (a) Evaluation, (b) Professional DevetopimieTechnical Assistance, and
(d) Implementation. This expansiomesamline the content included in tH&-aining and
Professional Development Blueprint. Users are encouraged to refer to all four Blueprints.

RATIONALE AND INTENDED USERS

To dateseveral examples of school teams successfully implementingh2BESbeen
documentedhrough randomized control treatment research (Bradshaw, Reinke, Brown, Bevans,
& Leaf, 2008; Horner, Sugai, Smolkowski, Todd, Nakasato, & Esperanza, 2009), descriptive

and quasiexperimental studies (Duda, Dunlap, Fox, LentinCl&arke,2004; Lewis, Colvin, &

Sugai, 2000), and case studies (Bohanan, 2006; Chapman & Hofweber, 2000). The basic logic of
PBIS and essential features within, such as teaching expected bebhadipreviding high rates

of positive feedback, have been clearly linked to improved student outcomes. The remaining
challenge is to build capacity within independent school districts across the United States to
assist with the development, implementatimmblem solving, and maintenanof school team

efforts to build a complete continuum of behavioral supports.

While relying on OexpertsO to deliver training and providgomy technical assistance is a
long-standing model within education (Guskey, @Q@BIS stresses building OexpertiseO across
all educators within a school through the probkewmiving team model. @ build expertise across

a wide range of teachers, administratarsl staff, districts must build a parallel process that has
the capacityto deliver quality taining and provide egoing technical assistance. As noted in the
Implementation Blueprint, in addition to building PBISeams, districts and states are also
advised to build a Leadership Team that will allow them to be responseadol team needs.

The intended USERS for tH@aining and Professional Development Blueprint fall into three
main, sometimes overlapping, categories.
1. Educators and administrators involved in direct PBIS implementatitredistrict,
regionaland/orstatelevel.
2. Personnel developers who prepare educators and administrators to imp&isoy
providing supports for training, coaching, coordination, and evaluation
3. Technical assistance providers who build-setaining capacity to implement PBIS
practices and systems Iyl

PD Blueprint.v3 5



The remainder of this Blueprint is organized into four major sections:

Section |

Establish an Effective Professional Development System

A. Introduction
B. Steps to Develop a Professional Development System

1. SelfAssess District Implementation

2. Self-Assess Current Professional Development Capacity

3. Use Assessment Results to DesigPrafessional Development
Action Plan to Implemer?BIS

4. Link PBIS Professional Developme#cttion Plan to District
Improvement Plan

5. EvaluatePlan

Section Il

Decide on Core Content

A. Introduction

B. Tier | Exploration

C. Tier | Installation Through Sustainability
D. Tier Il Exploration

E. Tier Il Installation Through Sustainability
F. Tier 11l Exploration

G. Tier Il Installation ThrouglSustainability

Sectionlll

Develop Key Skill Sets to Provide Professional Development

A. Introduction
B. Tier |

C. Tier |l

D. Tier lll

SectionlV

Monitor and Evaluate the Professional Development System
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Section I. Establish an EffectiveProfessional Development System

A. Introduction

In this section essentiainternal capacity developirfgatures oflistrict levelprofessional
developmenprocessare addressed, especially for school leadership téldragocusis on
outcomes at the school level relative to psagemplementation and tier lewsehnd
development of a standard set of days/hours-eéimice and technical assistance.

Prior to providing training or technical assistance to a school team, distidership team
should assess the sch@dkvel ofcontent and implementatioradinessSuccessful

implementation of a complex procebke PBIS requiresdistrict andschoolleadershigeams to
move through five phases (Fixsen, Naoom, Blase, Fried&n#allace, 2005)An overview of
the phaes of implementation linked to the continuum of PBIS implementation with example
professional development focal poiate summarized in the following table

Table 1- Stages and~ocal Points of District PBISProfessional Development

Phase of
Implementation

School Team Implementation Target

Tier |

Tier Il

Tier I

Exploration and

What is PBIS? How

What do we need to have

What do we need to

Adoption will it address our in place to start a Tier Il | have in place to start a
concerns and are we system? Tier Il system?
committed to it?

Installation What are the essential | Tier Il team established | Tier 11l team

features of PBIS and
how do we put PBIS in
place?

and interventions based
on data targeted.

established with
assessment and
intervention
development process
created.

Initial Implementation

Put minimal features in
place such as teaching
expectations.

One or two Tier 11
interventions in place.

Basic FBA-PBS
process in place with
some community
connections.

Full Implementation

All components of Tier
1 in place.

Tier Il process and range
of interventions in place.

Tier 11l process and
range of interventions
in place.

Innovation &
Sustainability

Tier I process and
supports annually
reviewed and revised
based on data.

Tier Il process and
supports annually
reviewed and revised
based on data.

Tier Il process and
supports annually
reviewed and revised
based on data.

¥ Exploration and Adoption - Securing agreement within the school to pursue a
change in practice and self-assessing capacity to implement.
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¥ Installation - Establishing initial systems, data-decisions, and practices that will be
required to implement PBIS to the degree change in student behavior is evident.

¥ Initial Implementation - Targeting an element within the tier to allow all within
the school to begin implementation on a manageable scale.

¥ Full Implementation - Operating all systemic components and a range of
interventions that are responsive to patterns noted within the school’s data.

¥ Innovation and Sustainability - Revising and updating practices and systems to
sustain student outcomes within each tier in response to changes in student
behaviors, significant staff or administration turn-over, or other challenges that
often affect school implementation efforts.

B. Steps to Develop a Professional Development System

To build their professional development capaadikigtrictleadership teasmustunderstand,

measure, and tailor supp®ibased on team readiness acaldlgsrofessional development

activities using the phases of implementation within tiers of PBIS. In addition, all professional
development activities should produce measurable outcomes that reflect (a) team implementation
fidelity and (b) desirable student outcomes. Failure to acdoutiiese two fundamental

professional developmentitcomess likely to result in school team$or exampletaking on too

much too soondecreasethterest commitment, and participatioomitting key professional
development features; failute adapt to changing conditions and progress data; and ultimately,
limited implementation integrity and limited student benefit.

Bearing in mind the two fundamental aspects of all professional ¢gemeld activities, targeting
school team readiness and focusing on measurable outcomes, ldastigcship teamshould
follow these basic steps in testablishmentf their professional developmesystem

1. Self-Assess District Implementation

2. Self-Assess Current Professional Development
Capacity

3. Use Assessment Results to Design a Professional
Development Action Plan to Implement PBIS

4. Link PBIS Professional Development Action Plan
to District Improvement Plan

5. Evaluate Plan

PD Blueprint.v3 8



1. SelFAssesdistrict Implementation . District leadership teams assess the depth and breadth
of current PBIS efforts across their distri8timmaries from th8chool-wide Assessment Survey
(SAS),the School-wide Evaluation Tool (SET),and/or theTiered Fidelity Inventory (TFI) can
provide an idex of how many schools are implementing PBIStaed levels withinthe

continuum (see thE&valuation Blueprint for complete descriptions and use of these and other
tools). If the majority of schools havéer I in place, the implication for professional
development planning becomesovation and sustainabiligtthe Tier | level and
exploring/adoptingat theTier 1l and Il levels(see sample district plansAppendix A).

2. SelfAssesLCurrent Professional Development CapacityA primaryresponsibility of the
district leadership team is to created execute a pldor providing professional development to
all district employeesAs stated in thémplementation Blueprint the District Leadership Team

has representation from the appropriatege of stakeholders (e.g., personnel that can leverage
resources and influence policy, special education, general education, families, mental health,
administration, higher education, professional development, evaluation and accountability.) The
majority of training effortsaredirected at building PBIS leadership teams that also hawsthe
appropriate range of stakeholders. To coordinate theisény and technical assistance efforts,
districts will need to determin@) what current staff have skills and experience needed to
implement PBIS(b) what financial resourceme needetb implementand(c) how much time
must be dedicated to providing professional developigsert Appendix Bor a list of essential
functions PBS district staff should fulfill Appendix Cfor alist of guiding questions to assist in
action planning)

Key to effective professital development is the efficiense of within districpersonnelwith
behavioral expertise specific to the PBIS procBsstrict leadership teamare encouraged to

think in terms of the expertise and rolessusspecific and unique staff positioasad titles For
example, the district coordinator, coaches, and team leaders$ulipnmplementingschoolscan
provide traifng to teams at the installation and initial implementation phases. Likewise, existing
resourcessuch asschool psychologists, behavior consultants, or school counselug

tapped to fulfill PBIS coaching functisnUseful selfassessment determgi(a) what behavior
expertise exiswvithin the district, (b) what skill sets will existing behavioral experts need to
implement PBIS, and (c) who and how many personnel are needed to meet district demand. As
outlined in thelmplementation Blueprint, distrids should work toward tee levels of PBIS

support: (a) district@ordinator, (b) trainers, and (c) coadbeshnical assistance provider

The District Coordinator has a pivotal role of overseeing the PBIS professional development,
implementation, and eluation efbrts within the distrigtand isresponsible for:
¥ Evaluatngdistrictbwide efforts
Linking school needs (data based) to district professional development plan
Making cata decision rules to identify needed supports with/across schools
Delivering effective professional development/training skills
Mapping dstrict policy to essential features of PBIS
Linking district PBIS plan to state improvement plan
Planning and facilitating District Leadershipdm meetings

KK KKK K
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Communicatingacross district

Providing resources (experts and materials)
Codifying practices into policy

Coordinate coach monthly meetings

K K K K

Threelevels ofprofessional developmeattivities should berovidedto promote school team
outcomes(a) exploratory overviews of PBIS and assishoolOs seffssessment to determine
readiness(b) organized traininground the 3 tiers of PBJ&nd (c)on-goingand readily
availabletechnical assistander school teams

As part of the districtOs sel§sessment, personnel identifithin districtwho can provide
training to school teams. Initially, districts capitalize on training events offered through their
state PBIS initiative and/or contact their stat@ationalCenter on PBIS designedsee pbis.org
Ostate mapO) for trainettso can assist with the first cohort of school teams modeling best
practice, and provide technical assistance to within district trainers.

Trainers are responsible for delivering content that leads to measurable outcomes among
participating school team3.0 maximize the effectiveness of organized training, trainers should
first develop fluency with the essential content features of PBIS. In addition, trainers should
develop fluency with retad skills such aspresenting, facilitating activitieprogres
monitoring,andplanning followup activities, not onifiding the most OentertainingO traifidie
focusis onachievingkey outomes for teams and organizitrginings to serve as facilitated
school teanaction planningvork time. Training should be aagized around short modules with
clearly defined outcomesnd follow these basic steps:

1. Provide definitions and describe key
components of essential feature.

2. Select and present a range of examples of
essential feature.

3. Provide opportunities for general
questions/clarifications.

4. Schedule opportunity for school team to
apply information through structured activities.

5. Develop Action Plan steps.
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Within the PBIS professional development process, two types of technical assistance
Qoachingd are recommendd@) Oexternalénd (b)OinternaDCoaching is comprised of a set

of professional development functions that are most often the responsibilities of existing
personnel (e.g., program supervisors, school psychologists, social workers, special educators,
administrators)Although individualsengaged in coaching are often referred to as OPBIS
coaches,@iis important to focus on developing OcoachingO capacity within an organization
rather tharhiring new personnel or establishing new positions. Individuals who ad2Bifse
Coaching OpositionsOr roles are Otechnical assistant providers@ho provide direct

assistance to school teaarsd prompt, support, and reinforce content and skills acquired during
professional development events and activities.

External coachng is the responsibility oflistrict personnel with behavioral and PBIS expertise
who do not have specific teaching or administrative duties within a school building. External
coacheshould have experience with the PBIS process and behavioral expertise begbnd mo
district faculty an staff. School psychologists, behavioral consultants, special educators are
often tasked with serving as external coaches. The primary role of the external coach is to
provide individual school team technical assistance by:

¥ Attending District Leadershipéam meetings
Attending school team meetings
Making cata decision rules to identify needed supports with/across schools
Providing resources expertise and examples
Assisting with material development
Organizing internal coach meetings and trainings
Assisting with the overall district PBIS process such as conducting the Seideol
Evaluation Tool (SET) evaluation or Tiered Fidelity Inventory (TFI)
Promptingand assisng school teams to complete required information and data the
district will need tgplan and evaluate (e,gleam Implementation Checklist (TIC)
internal behavioradlata such as time out of class)

K K KKK K

#

Internal coaching is the responsibility o$chool buildingbased personnel who do not have
direct teaching duties (e.g., assistant principal, school counaeldm@ceive additional training
to serve as a direct resource to his/her colleagues on the PBISrtanal coacheprimarily
serve as th link between the district PBIS initiative and the school team. Internal coaches should
be someone within the school building who already is partly responsible for social behavior
issues and has flexibility in the school day. Internal coaches many ofhe same
responsibilities as external coaches (e.g., attending meetings, prompting, reminding, reinforcing)
only applied at the school team level. In addition, internal coaches provide technical assistance
by:

¥ Serve as resources for the school team diRBIS meetings

¥ Point person between the school team and external coach with respect to asking for

additional assistance
¥ Provide PBIS leadership within the school building, and assist with problem solving.

District leadership teasconsider how to licate the necessafynding to implement PBISIn

particular, dinancial commitmenis made, for exampléo:
¥ Hiring of additional personnel

PD Blueprint.v3 11



#

Coordination with departments responsible for hiring and trainingcedified staff
(cafeteria workers, budrivers, instructional aides, exc.

Providingsubstitutes for team members attending training

Funding for district coaches to attend regional, state and/or national conferences
Conducting local professional development event (e.g., training, webinars)
Secuing data systems for efficient data management and decision making
Purchasing curriculum and other resource materials and services

K K K K K

District leadership teamconsider allotting the necesséinge for PBIS training For instance

what is the current distri schedule for professional development (e.g. early release days,
dedicated days on the district calendar)? If current schedule is not sufficient, how will the district
schedule days for training? How many substitutes are available and needed forraining
Leadership teams must organize and provide time beyond initial professional development
events (e.g., action planning, booster sessionsitercoaching, evaluation).

3. UseAssessment Results to Design a Professional Development Action Plan to Implement
PBIS. Whenself-assessment activities are complete, disiemtlership teamshould create an
action plan with two foci(a) moving school teams through the phases of implgation across
the continuunand (b) identifyingskill sets, training activities, and technical assistance to
address weaknesses in current within district PBIS behavioral exp&&genal and state
educational agencies, along with national foruanstargetedo build expertisePBIS Core
Content (See Section glides development girofessional development targets, activities, and
outcomes within the Action Plan (sa@pendix Afor sampledistrict teamtraining plars).

To further assist distrideadership teams with the development of a comprehensive professional
development plan, guiding questions, tools and supports, activities, and desired outcomes are
providedin Appendix D The guiding questiorsreorganized by phase of implementation and
consideredelative to corihuumtier (Tier I, Tier I, Tier 1Il) in the districtOs sedfssessment.

4. Link PBIS Professional Developmen#ction Plan to District Improvement Plan. To

reduce redundancies, inefficiencies, and conflicting messagesstiet teadership team

indicates within their Professional Development Action Plan how PBIS activities address larger
and related district improvement goals. For example, i§t# isto reduce suspensions and
expulsionsthe teamndicates how univershto individual PBIS are targeted to reduce behavioral
challengesSimilarly, the team emphasizes h&BIS effortscanenhancecademic related
behaviors (e.g., increases in time in instruction) and overall achievement (Horner, Sugai, Todd,
& Lewis-Palmer 2005; Lassen, Steele, & Sailor, 2006; Luis@&litnam Handler, & Feinberg,
2005). The goal is talign and integratall professional development efforts across the district to
leverage consistent and improved outcoaras efficient use of resourcddeally, every

professional development activity has clearly articulated goals relative to the district
improvement plan and linkages across professional development efforts (e.g., PBIS, academic
instruction).

6. Evaluate Plan. In addition to district goal alignment and integration, the district
PBIS professional development action plan should have clear formative and summative
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evaluation measures, tools, schedules, and processes to assess progress (see !"#$%#&'()*
+$%,-.")&for specific examples). Each action goal should have two components.

First,a plan for checkingchool teanmastery and implementationshould bedevelopedFor
exampleto assesthelInstallation Phasef Tier | level professional development activities,
school teams provalcopies oproducts such as(a) matrix of expectationgp) lesson plans and
teaching schedul€c) reinforcement strateggnd(d) anaction plan.

Seconda plan for monitoringtudent outcomesshould bancludedall professional

development activitieszor exanple, £hool teams create regular reports on office discipline
referrals, attendance, and academic achievement. A list of school products and student outcome
datais reviewed on an otgoing basis by the District Leadershipaim to allow for adjustments

in support (e.g., increased coaching targeted to common problem spots across school teams,
refresher trainings to build school team fluendy)ese data should be reviewathually to

determine the overall effectiveness of current professional developmentfeagworked well,
anddidnOtwhatadditional training and technical assistance suppoesieededvhatlinks to
community and external agenc&sould be developéd

District Leadership @amshould use annual evaluatiomgr exampleto adjust th& Professional
Development Action Plgrcommunicatevith regional or statevide PBIS initiativesand
determineexternal supports to assist with the modified action [Bae. Section IV for more
information regarding Evaluation.
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Section Il: Decideon Core Content

A. Introduction

All professional development activities within dist@ecefocusedon establishing the core
knowledge ofschool teams to implemeRBISwith fidelity. The initial professional
developmentontent andctivities (explordion phase) aréocused orthe

¥ Essential features of PBIS (skeplementation Blueprint).

¥ Purpose and rationale of district implematnon of PBIS (i.e., connect points to district
improvement plan outcomes)
Commitment of schodle.g., forming a teangn-going training) and distridie.g., on
going technical assistance).
Achieving implementation commitment of at least 80% of staff at each school

Oncethe above are achievautofessional developmeattivities shift towardhe next phase of
implementéion and across the continuum. Readiness to move to more advancedgbased
onachievement ofneasurable student outcomes.

An overview of training content knowledgerossvarioustiers andohases of implementatios
provided inTable 2for both district and school team trainingaddition, naterials and tools for
supportingcontentacquisition and expected team training outcoareslso indicated

District teamsalso consider how, when and what training content is needed for aitreatdi

personne(e.g.,non-certified educational staff, cafeteria workers, bus drivers, office pergonnel
who requirgraining to understangbarticipate in, and suppd?BIS implemerdtion
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Table 2- Core Training Content Across the PBIS Coninuum

B. Tier 1 Exploration - Readiness

Training Content Supporting Materials / Tools Team Outcomes
_— . 0 Implementation Blueprint (0 District Leadership Team outcomes: a) basi
H [E)sggrlﬂioa:? g;rzBéie(gf‘St%frgg?gf:Z’) sdyesfgﬁrens) 0 Evaluation Blueprint knowledge of PBIS b) rationafer
expected behffvior (e matrix. schoolwide 0 State training curriculum materials (Missouri, implementation of PBIS c) agreement to
rgcedures classroorlgl.es) b) directl teach Oregon, Florida, Maryland, Wisconsin, etc.) support and implement PBIS d)53year
P ' y 0 PBIS.org overview training materials commitment d) roles and responsibilities of

expected behavior c) recognize students
following expected behavior, d) discourage
inappropriate behavior e) data based decision
making

0 Implementation Blueprint features: a) 0
implementation fidelity b) continuum of
evidencebased mterventions c) content
expertise and fluency, d) Leadership Team
implementation and coordination, d) continuol
progress monitoring e) universal &
comprehensive screening f) cultural and
contextual relevance

0 Rationale including: a) general for improving
school climate and discipline b) current issueg
district and individual schools c) anticipated
outcomes

[ Commitments / OCostsO

0 Involvement in state / region initiative (if
applicable)

0 Next steps to begjnncluding District and
School Leadership Teamsrined

District Leadership Team defined, e)
revise/write pertinent district policies, f)
communicate with community and families

SchoolOutcomes: a) basic knowledge of PBI
b) rationale for implementation of PBIS c)
80% buyin among staff, d) a-3 year
commitment e) development of a School
Leadership Team
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C. Tier 1 Innovation through Sustainability - Implementation

Training Content

Supporting Materials / Tools

Team Outcomes

+ Science of behavior

+ Definition of PBIS (data, practice, systems)

» Team process fiective meetings

+ Action planning

+ Administrator support

« Communication/ dissemination

» Essential components BBIS and examples
(define expectations, teach, recognize,
discourage)

» Ongoing monitoring and dataased decision
making

« Effective classroom practices: a) define and te,
rules & procedures, b) high rates of recognitior
of appropriate behavior, s}rategies to
discourage inappropriate, d) active supervisior
e) opportunities to respond, f) providing choice
g) task difficulty

* Fidelity of implementation

* Student, family and community
involvement/communication

» Connections to academics and other itiites

PBIS.org

0 Getting Started Workbook

0 Classroom Self-Assessment
State training curriculum materials (Missouri
Oregon, Conndiut, Florida, Wisconsin, etc.)
Exemplars and examples on PBIS websites
(Maryland, Florida, Connecticut, Oregon,
Wisconsin, &t.)

Orientation and training plan for ALL staff an

students (new staff/students)

Team roles/agendas/minutes/

action plan/administrator attends and promot

Behaviors defined and posted: Schoolwide

matrix, nonclassroom procedures, classroon

rules & procedures

Teaching plan: lessons, schedule

Schoolwide and all classrooms have system

acknowledge student mastery of behaviors:

high rates of praise, OticketsO, goal setting,

celebrations

Response to problem behavior: flowchart,

office & classroom margged behaviors

defined, office discipline referral form

Plan for active supervision in nonclassroom

settings and classrooms

Teachers know and use multiple opportunitie

to respond

Teachers offer choice to prevent problem

behavior

Teachers use strategiesatssist students with

difficult academic tasks

Information management system (e.g. SWIS

used to make decisions

Fidelity of implementation is measured with

the SAS, SSS and the TFI on PBIS Apps

Plan to involve student, families and

community

On-going conmunication /dissemination plan

Plan to integrate school initiatives
MASTERY = 80% on TFI
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D. Tier Il Exploration - Readiness

Training Content

Supporting Materials / Tools

Team Outcomes

[ Tier | review and connections between Tier |
and ll: a)increasing intensity and frequency of
essential components of Tier | (targeted
behaviors defined, more frequent teaching,
increased positive specific feedbadgnsistent
responses to problem behavior) b) need for
consistent documentation of minor behasioy
team process

[ Data based readiness for Tier Il: documentati
of Tier | implementation

0 Process of Tier Il: a) student identification
process, b) collect & review data to clarify the
problem behavior & identify function of
behavior, c) select & provideterventions that
match function, d) monitor student progress &
make decisions

0 Rationale including: a) prevention of the
development of new problem behaviors, b)
decrease the frequency and/or intensity of
problem behaviors c¢) standardized strategies
neeckd to support students who do not respon
to Tier | d) anticipated outcomes

[ Commitments / OCostsO

0 Involvement in state / region initiative (if
applicable)

[ Next steps to begin

0 Implementation Blueprint
0 Evaluation Blueprint
[ State training curriculum materiglslissouri,
Oregon, Florida, Maryland, Wisconsin, etc.)
[ PBIS.org:
0 Tier Il Readiness Indicators and
Guidelines

District Leadership Team outcomes: a) basic
knowledge of PBIS Tier Il b) rationale for
implementation of PBIS Tier Il c) reallocatior
of personnel and rolet) revise/write pertinent
district policies

Schod Outcomes: a) understanditie
connections between Tier | and Il b) Reading
for Tier 1l is documented through data c)
understanding of the Tier Il process d)
rationale for implementin of PBIS, Tier Il e)
80% buyin among staff, f) a-% year
commitment g) development / reorganizatior|
of a Tier Il Leadership Team
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E. Tier 2 Installation through Sustainability - Implementation

Training Content Supporting Materials / Tools Team Outcomes
. . . . + Catalog of current Tier Il practices School Outcomes
*  Tierl review and connections between Tier I, Tier Il implementation plan * Understanding of the connections between T
and lI: a) increasing intensity and frequency ; P P 9
. : » Tier Il process plan land Il
essential components of Tier | (targeted +  State training curriculum materials {#8ouri, | « Tier Il t les/ das/minutes/
behaviors defined, more frequent teaching, Oredqon Floﬁda Marviand. Wisconsin eté) |et_r elam/ rg es ?‘%er; as mt'.m.J ef d
increased positive specific feedback consistq Soc?al s’kills curr,iculu)r/n ma'terials T action p ar/1 administrator parl 'C'F;a es afrf1
responses to pblem behavior) b) need for . o promotes comm.u.nlcatlon plan for statff,
) . : . * Responding to Problem Behavior in School students and families
consistent documentation of minor behaviors . : . .
: The Behavior Education Program (Crone, | « Information management system(s) consistel
Tier Il team process Hawken & Horner) book and videotapes dt ist with student identificati d
* Process of Tier II: a) student identification < Check & Connect training materials P used 1o assis .;N'. student identification an
process, b) collect & review data to clarify th : 91 . progress monitoring )
+  First Stepsd Success training materials « Student identification process in place

problem behavior & identify function of
behavior, c) select & pwide interventions that
match function, d) monitor student progress
make decisions

+ Rationale including: a) prevention of the
development of new problem behaviors, b)
decrease the frequency and/or intensity of
problem behaviors c) standardized strategie
needed to support students who do not resp . :
to Tier | d) anticipated outcomes interventions that match student needs

+ Researctbased intervention essential featurs ’ CoIIept,_graph and Interpret gtudqsmpgress
o Checkln/CheckOut monitoring data to continue, intensify,
o Social Skills Group discontinue, fade or successfully exit

0 Check & Connect Intervention
o First Steps to Success «  Evaluation of Tier Il system completed

+  Stakeholder input o implementation fidelity

« Communication (staffparents, community) 0 S?Céal \gahdtlty
+ Train & support staff on process and practice 0 student outcomes

ion fideli itoring
* Implementation fidelity 0 progress moni
« Role of the coach/technical assistance *  Training and support for all staff astaff
implementing & monitoring interventions

MASTERY = 80% on TFI

o0 Teacher nomination form and process
o Decision rules decided to use existing schi
data
o Standardizedcreening instrument
» Process in place to collect and review relev
student data to clarify problem behavior anc
identify function
» Use student data to select functioased
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F. Tier lll Exploration DReadiness

Training Content

Supporting Materials / Tools

Team Outcomes

Tier | and Il review and connections betweer
Tier I, Il and IlI

Data basedeadiness for Tier IlI:
Documentation of Tier | and Il implementatio
Process of Tier lll: a) define the problem
behavior b) conduct assessment for behavio
support planning (FBA), c) design an
individualized behavior support plan (BSP), ¢
ensure fidelityof implementation, e€) monitor
plan impact on student behavior, f) Tier IlI
team process

Rationale including: a) prevention of the
development of new problem behaviors, b)
decrease the frequency and/or intensity of
problem behaviors c) individualized ategies
needed to support students who do not resp
to Tier | and Il d) anticipated outcomes
Commitments / OCostsO

Interagency collaboration

Involvement in state / region initiative (if
applicable)

Next steps to begin

ImplementatiorBlueprint
EvaluationBlueprint
State training curriculum materials (Missouri
Oregon, Florida, Maryland, Wisconsin, etc.)
PBIS.org:
0 Basic FBA to BSP: Trainer’s Manual
0 Leading a Team from a FBA to a BSP

District Leadership Team Outcomes: a) bas
knowledge of PBIS Tier IIb) rationale for
implementation of PBIS Tier Il c) alignment
of forms and processes between special
education and general education, d)
assign/reassign personnel to implement Tier
process, e) establish/redefine interagency
collaboration, agreementsdeervices, and f)
revise/write pertinent district policies

School Outcomes: a) understanding of the
connections between Tier |, Il and Il b)
Readiness for Tier Ill is documented through
data c) understanding of the Tier Ill process
staff understandationale for implementation
of PBIS, Tier Ill €) 80% buyn among staff, f)
a 35 year commitment g) development /
reorganization of a Tier lll Leadership Team
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G. Tier lll Installation through Sustainability BImplementation

Training Content Supporting Materials / Tools Team Outcomes
. . * Implementation Blueprint * Understanding of the connections between T
e Tier | and Il foundations/systems are . . d
maintained . Evaluathn_ Bluepn_nt . . . I,_II and Il .
«  Tier Il team process to establish clear ¢ State tralnlng_ curriculum matepals (M|ssour| . Tle_r Il team ha_s .roles/agen(ja_s/m_lnutes/
Oregon, Florida, Maryland, Wisconsin, etc.) action plaadministrator participatioand

process, have a quick response to requestg
assistance, communicate regularly with staf
and provide training ancbaching to staff

e Family participation in process

* Resource allocation / behavioral expertise (
hrs per week)

* Formal documentatioof process, procedure
policies

e Tier lll process: a) student identification
process, b) define the problem behavior, c)
conduct functional behavior assessment
(FBA), d) design an individualizEbehavior
support plan (BSPE) ensure fidelity of
implementation of BSP, f) monitor impact o
student behavior

e Evaluation of entire Tier Il system

e Community connection

e Disseminatia plan for key educators and

« PBIS.org: promotes / communication plan for staff,
0 Basic FBA to BSP: Trainer’s Manual students and families
0 Leading a Team from a FBA to a BSP | *  Tier Ill Team responds quickly to teacher
requests (48 hours)

e Tier lll team provides additional
supports/coaching to staff directly involved
with student and implementing BSP

e Tier lll teams supported by coach and receiv
ongoing training

* Families are invited to participate in Tier Ill
process

* Administrator allocates time for staff with
behavioral expertise

e Staff/student handbook outlining Tier 11l
process

¢ Information management system(s)
consistently used to assist with student

family identification and progress monitoring (e.g.

SWIS, ISIS SWIS)

e Multiple ways to identify students in place
(screening, nomination, data, etc)

* Process in place to define the problem beha
with teachers and family

* Process in place to conduct FBAs
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G. continued

Training Content

Supporting Materials / Tools

Team Outcomes

School Outcomes:

Process in place to develop and implement
BSPs that operationally define problem
behavior, use summary statements, define
replacement behavior, include prevention
strategies, strategies to address function of
problem behaviorgenvironmental
modifications, responses when appropriate
behavior is displayed and responses when
problem behavior is displayed
Process in place to collect measures to ensu
fidelity of implementation of BSPs
Collect, graph and interpret individual stutier
progress monitoring data to continue, intensi
discontinue, fade or change BSP.
Staff are familiar with and connect with distri
and community resources and agencies to
provide support to students and families.
Evaluation of Tier Ill system

o implementéon fidelity

0 social validity

0 student outcomes

0 progress monitoring
Training and support for all staff and staff
implementing & monitoring BSP
Regular communication with families

MASTERY =80% on TFI
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Section IlI: Develop Key Skill Sets tdProvide Professional Development

A. Introduction

To enhance their current professional development capacity, district teams must understand and
assess the content knowledge existing and needed by trainers and coaches, who are responsible
for delivery of the training content and providing technical assistance, guidance, modeling, and
expert advice to school PBIS leadership teams and staff. An overview of essential training and
coaching skills and content knowledge related to the PBIS continuum is provided in Table 3.
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Table 3- Essential Trainer and Coach Skill Sets Across the Continuum of PBIS

B. Tier |

Trainer and Coach Content Knowledge

Supporting Materials &

Tools

Team Outcomes Related to Trainer and
Coach Skill Set

Definition, essential features and rationale for PBIS
Implementation Blueprint features

Basics of applied behavior analysis/science of behavior
Team process / effective meetings

Action planning

Administrator support

Communication/ dissemination

Model school examples:

o! Matrices

o! Classroom rules & procedures

o! Lessons, teaching plans, teaching schedules

o! Recognitions systems (e.g. “tickets”, celebrations)

o! System to discourage misbehavior (flow chart, office
and staff managed defined, office discipline referral
form & process)

Multiple data collection systems for ongoing monitoring and
data-based decision making (School Wide Information System
[SWIS], PBIS Apps)

Effective classroom practices

Student, family and community involvement/communication
Connections to academics and other initiatives
Implementation fidelity measures (Self-Assessment Survey,
School Safety Survey and Tiered Fidelity Inventory)

On-line course(s)

PD Blueprint
Implementation Blueprint
Evaluation Blueprint
State/District
Implementation
Workbook

Team Training Workbook
Examples

¢! Team roles / agendas / minutes /action plan /
administrator attends and promotes
¢! Behaviors defined and posted: Schoolwide
matrix, nonclassroom procedures, classroom rules
& procedures
¢! Teaching plan: lessons, schedule
¢! Schoolwide and all classrooms have systems to
acknowledge student mastery of behaviors: high
rates of praise, “tickets”, goal setting, celebrations
¢l Response to problem behavior: flowchart, office
& classroom managed behaviors defined, office
discipline referral form
¢! Plan for active supervision in nonclassroom
settings and classrooms
el Teachers know and use multiple opportunities to
respond
el Teachers offer choice to prevent problem
behavior
el Teachers use strategies to assist students with
difficult academic tasks
¢! Information management system (e.g. SWIS)
used to make decisions
¢! Fidelity of implementation is measured with the
SAS, SSS and the TFI on PBIS Apps
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C. Tier ll

Trainer and Coach Content Knowledge

Supporting Materials & Tools

Team Outcomefelated to Trainer and Coach
Skill Set

Connections between Tier I and II (e.g. tie
social skills group curriculum to matrix)
Tier II team process (effective meetings,
action planning, administrator support,
communication and dissemination)
Methods of identifying students (nominations,
data decision rules and standardized screening
instruments)
Basic applied behavioral analysis / Science of
behavior (antecedent, observable behavior,
consequences, and functions of behavior)
Relevant student data needed to clarify
problem behavior and function of behavior
Planning and implementation of research
based Tier II interventions:

o! Social skill group

o! Check In Check Out

o! Check & Connect

o! First Steps to Success
Progress monitoring tools (CICO SWIS,
Excel) and how to interpret student data
Tier II system evaluation:

o! implementation fidelity

o! social validity

o! student outcomes

0! progress monitoring

Implementation Blueprint

Evaluation Blueprint

State/District Implementation Workbook
Social skills curriculum materials

Responding to Problem Behavior in Schools:

The Behavior Education Program (Crone,
Hawken & Horner) book and videotapes
Check & Connect training materials

First Steps to Success training materials

el Understanding of the connections between Tier
Tand I

el Tier II team roles/agendas/minutes /
action plan/administrator participates and
promotes / communication plan for staff,
students and families

¢! Information management system(s)
consistently used to assist with student
identification and progress monitoring

el Student identification process in place
0! Teacher nomination form and process
o! Decision rules decided to use existing

school data

o! Standardized screening instrument

"I Process in place to collect and review relevant
student data to clarify problem behavior and
identify function

"I Use student data to select function-based
interventions that match student needs

"I Collect, graph and interpret student progress
monitoring data to continue, intensify,
discontinue, fade or successfully exit
intervention

"' Evaluation of Tier II system completed
o! implementation fidelity
o! social validity
o! student outcomes
o! progress monitoring
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D

. Tier Il

Trainer and Coach Content Knowledge

Supporting Materials &

Tools

Team Outcomes Related to Trainer and
Coach Skill Set

Tier III team process (purpose of Tier III team and action
teams, effective meetings, action planning, administrator
support, communication and dissemination, how to respond in
a timely manner, how to provide coaching to staff on
implementation, how to involve families)

Models of how to allocate time for staff

Methods of identifying students (nominations, data decision
rules and standardized screening instruments)

Advanced applied behavioral analysis

How to define the problem behavior

Components needed and how to conduct a functional behavior
assessment (FBA)

Components needed and how to write a behavior support plan
(BSP) that operationally define problem behavior, use
summary statements, define replacement behavior, include
prevention strategies, strategies to address function of problem
behavior, environmental modifications, responses when
appropriate behavior is displayed and responses when problem
behavior is displayed

District and community resources and agencies to support
students and families

Methods and data used to measure fidelity of implementation
of BSPs

Progress monitoring tools (ISIS SWIS, Excel) and how to
interpret student data

Methods and data used to evaluate the Tier III system (Tiered
Fidelity Inventory; social validity surveys; attendance,
discipline referrals and other student outcome measures)
Methods to training and communicate with all staff and
families

PD Blueprint

Implementation Blueprint

Evaluation Blueprint

State/District Implementation

Workbook

PBIS.org:

o! Basic FBA to BSP:
TrainerOs Manual

o! Leading a Team from a
FBA to a BSP

Understanding of the connections between Tier I, 11
and 111
Tier III team has roles/agendas/minutes/
action plan/administrator participation and
promotes/communication plan for staff, students and
families
Tier III Team responds quickly to teacher requests (48
hours)
Tier III team provides coaching to staff directly
involved with student and implementing BSP
Tier III teams supported by coach and receives
ongoing training
Families are invited to participate in Tier III process
Administrator allocates time for staff with behavioral
expertise Information management system(s)
consistently used to assist with student identification
Multiple ways to identify students in place (screening,
nomination, data, etc.)
Process in place to define the problem behavior with
teachers and family
Process in place to conduct FBAs
Process in place to develop and implement BSPs
Staff are familiar with and connect with district and
community resources and agencies to support students
and families.
Process in place to collect measures to ensure fidelity
of implementation of BSPs
Collect, graph and interpret individual student progress
monitoring data to continue, intensify, discontinue,
fade
or change BSP.
Evaluation of Tier III system

o! implementation fidelity

o! social validity

o! student outcomes
Training and support for all staff and staff
implementing & monitoring BSP
Regular communication with families
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Section IV. Monitor & Evaluate the Professional Development System

The final consideration in developing a comprehensive professional development plan is the on-
going evaluation of efforts. Throughout this Blueprint school team outcomes and possible tools

to measure impact have been noted relative to the training or coaching event. Districts are
encouraged to refer to the Evaluation Blueprint for strategies to organize, analyze, and make
data-based decisions relative to their impact on team implementation and student outcomes.
Table 4below provides an overview of key evaluation questions to assist in decision-making.

Table 4BEvaluation Guiding Questions

Evaluation Question

Tool or Data Source

Are school teams implementing PBIS with fidelity as a
result of district professional development?

Tiered Fidelity Inventory

As a result of participating in PBIS training and
receiving coaching, are student outcomes improving?

Office Discipline Referrals /
Suspensions

Attendance

Achievement

School climate surveys

Are school teams ready to move to next tier?

Tiered Fidelity Inventory (TFI)
Readiness Data/Inventory

Are schools maintaining PBIS efforts (annual review)?

Tiered Fidelity Inventory (TFI)
Student Outcome Data

Are successes and struggles across all school teams
within the district used to revise district professional
development action plan?

Professional Development Action
Plan

Evaluation Plan

District Leadership Team Review

Are there resources within the region or state to assist
district professional development efforts?

Region/State Action Plan
Region/State professional
Development Plan
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IMPLICATIONS FOR REGIONAL AND STATE SUPPORTS

The focus of the Training and Professional Development Blueprint is on how school districts can
build internal capacity to train and support PBIS school team efforts. A similar and parallel
approach to professional development is recommended for development of regional and state
system capacity to support district leadership teams. The logic emphasizes the same core
elements of essential outcomes, relevant data for decision-making, empirically supported
practices, and efficient implementation systems. In addition, priority is given to expertise
development, implementation fidelity, meaningful student outcome progress, and local
implementation capacity

Regional/State Leadership Eamsmust establish on-going supportsthat focus on school
districts to avoid assuming the primary role of training and technical assistance to
individual schools.The rationale is pragmatic best practice in that most states simply do not
have the resources to train and provide direct technical assistance to individual schools. By
directly using local resources to support in-district professional development providers, the
region or state can focus their supports and exponentially increase their impact across schools.

Currently 48 states have PBIS initiatives that have developed a wide range of supports to
districts and schools within their states. For example, the Missouri School-wide Positive
Behavior Support initiative has placed SWPBS consultants within nine Regional Professional
Development Centers (RPDC). The regional SWPBS consultants provide training and technical
assistance to participating districts within their regions through development and dissemination
of training materials; organization of trainings and meetings with district coordinators, trainers
and coaches; and coordination of summer institutes that provides professional development and
networking opportunities. In addition, Missouri SWPBS has hired a state coordinator and a web
and data-base manager who provide overall organization and coordination to the initiative. Tier
II/IIT experts also have been established who are responsible for developing comparable
professional development materials and activities and to disseminating them regional through a
co-presentation model designed to increase their training fluency and to establish regional and
district Tier II/III practice and system capacity. The Tier II/III consultants also provide technical
assistance to regional consultants and district coordinators and coaches. Across all professional
development activities within the state, the focus is on building a continuum of expert
implementation and professional development capacity — state to region to district to school.

Regional and state agencies follow the basic logic of this Blueprint and engage in a similar self-
assessment and action planning process with the schools, districts, and regions. Region/states
also build a similar system of professional development supports at the coordinator, trainer, and
coach levels. A similar process is followed across all levels: (a) assess expertise levels; (b)
determine level of demand across the district, region, or state; (c) identify phase of school
implementation within the continuum; and (d) specify optimal organization of resources to meet
district need across the region or state.
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CONCLUSION

While the ideal is to build professional development within district using existing or added
resources, the reality is that many districts do not have the capacity to achieve within district
autonomy. The solutions to this situation are varied, for example, partnering with neighboring
districts, using regional or state professional development resources, contracting with private
firms or individuals. Districts must evaluate the degree to which any, or all of these, alternative
sources of professional development follow best practices as outlined in this Blueprint. In
Appendix C, a brief “consumer guide” to PBIS is provided for states/regions/districts to review
and evaluate the fit and appropriateness of external professional development in building
capacity at the school team level. The bottom line remains — will a PBIS professional
development activityincrease a school teams capacity to gag implementation a practice
with high fidelity and achieve meaningful student academic and social behavior change

This Blueprint was developed to directly address this question by emphasizing the following
points:
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APPENDIX A

Sample District Training Plans

Cadrel &2

procedures and systems for
ing FBA/BIP for all
smdents who need it.

Dastrict Tier 3 Core Team

5-Year Deployment Plan
|
[

PD Blueprint.v3

Vo,
Preparation, Emerging & 12 Team Training Days
e (i are already completed)
— & Ther2 Tuly 2016 - June 2017
Intervention (CICO) 4 Team Training Days
_ Tuly 2017 - June 2018
Tier 2 Advanced 4 Team Training Days
: " July 3018 - End of Grant |
Tier 3 Foundations & Elementary
3-6 Team Traminz Days _
Tuly 2018 - June 2019
Tier 2 Advanced 4 Team Training Days
[~ Tier 2 Systems & Tier 2 July 2017 - June 2018
Imet&uamnn 4 Team Training Days
ion, Emerging, & Tuly 2015 - June 2017
Emerging Advanced 12 Team Training Days
t
30




Sample District PBIS
5-Year Deployment Plan

Year | Year 2 Year 3 Year 4 Year 5
Elementary Cohort
Phase Prep & Emerging | Emerging Advanced Tier 2 Intervention Tier 3 Foundations Tier 3 Advanced
Cadre 1 4 Training Days 4 Training Days 2 Training Days 4 Training Days 4 Training Days
Cadre 2 4 Training Days 4 Training Days 2 Training Days 4 Training Days 4 Training Days
Cadre 1 & 2 Together 2 Training Days Tier 2 Systems *Check-in/Check-out
2 Training Days SWIS-CICO SWIS-ISIS

Additional Interventions:

Boys Town Social Skills,

First Step to Success, &

CW-FIT
Secondary Cohort
Phase Prep & Emerging Emerging Advanced Tier 2 Systems Tier 3 Foundations
6 Training Days 4 Training Days 2 Training Days 4 Training Days
Tier 2 Intervention Tier 3 Advanced
2 Training Days 4 Training Days

*Check & Connect

Additional Interventions: Boys Town Social Skills &

RENEW

District Tier 3 Team — School Psychologists, PBIS Coaches, & Special Ed

ucation Administrator

Phase

Tier 3 Systems

Tier 3 Foundations

Tier 3 Advanced

3 Training Days

Joins Elementary
Cohort

Joins Elementary Cohort

Joins Secondary Cohort

Total # of Days

10 |

16 |

11 |

12 |

12
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PBIS Training Plan

New Cohort
Readiness Phase Proposed Date Staff Trained Content Delivery method Next Steps with individual task
with estimated assignments
time
Readiness: Part I February District and School ¥ Introduce Core Features of PBIS FTF (Face to Assign Coach,
Leaders ¥ Review School Readiness Face) 2 hours Set up site visit to collect baseline
Requirements including SWIS information
¥  Establish Expectations
¥ Clarify Roles of Key staff (External
Coach, Internal Coach, Admin,
School Leadership Team)
¥  Define Role of Family and Student
Readiness Part 11 February- March District and School | ¥  Conduct Tiered Fidelity Walk School Tour TFI/SET assessor provides feedback to
Leaders, PBIS through or SET 5 day administrator, sets up next readiness
Coaches tasks
SWIS Readiness March-April District and School | ¥  SWIS Readiness FTF SWIS:
Webinar Leaders, PBIS Complete School Information Form,
Coaches Sign Licensing Agreement
On site Readiness March-April District, School ¥ ID Summer Dates (work with FTF 2 days Admin and Coach will finalize PD
and Leaders, district to determine training dates calendar
Preparing/Planning Coaches 1 day for leadership and coaches, 2 Admin will Communicate readiness plan
for Summer Training SWIS data users days for teams, 1-2 days for with staff
planning, 30 minutes) SWIS data entry users conduct SWIS
¥ Develop 2 year PD Calendar (2 fluency activities
hours) ID date for EBS staff Survey
¥  Establish Leadership Team (recruit
over several weeks: 2 hours)
¥  Register for PBIS Assessment
Account (overview 20 minutes,
paperwork 2 minutes)
¥ Train SWIS data system (2.5-3
hours)
3 parts: 1.)Developing a coherent
data collection system- up to 6
months, 2.) SWIFT at SWIS training,
2.5 hours, 3.) data based decision
making- develops during team
meetings
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Readiness March- June District Leaders, ¥ Administer EBS staff Survey ( FTF Review TIPS meeting process
Late Spring Admin, Coaches support from coach, 20 minutes for Ensure staff complete EBS survey
Ongoing Video staff to complete) Gather discipline data, climate data and
conferences, ¥ Prepare for Summer Training EBS results to bring to training
webinars, email (planning meeting with coach to
exchange reviewing discipline data, EBS Staff
survey, and school strategic plan: 3
hours)
¥ Determine role and function of
leadership team in implementation
(2 hours)- use TIPS process to select
roles
Summer Training Proposed Date Staff Trained Content Delivery Next Steps with individual task
and Planning method assignments
with
estimated
time
Coaches Training Summer External and FTF, 1 Be prepared to take the lead with the
Internal Coaches 1. Overview and Introductions Day school leadership team during the next
2. Tier 1 Components and Critical Features two days.
3. Facilitation and Coaching 101
4. SWIS and TIPS
5. Fidelity Tools and Data Collection
School Leadership Summer School Leadership New Team Training Modules- anchored to Tiered | FTF, 2
Team Training Team and Coaches | Fidelity Inventory and activity based (i.e. Re- Days Leadership Team has time to develop the

thinking discipline, resource mapping, working
smarter)

¥ NTT Overview

¥ NTT 1.1, 1.2 ppt

¥ NTT 1.3 ppt

¥ NTT 1.4 ppt

¥ NTT 1.5 ppt

¥ NTT 1.7 ppt

¥ NTT 1.10.1.11 ppt

¥ NTT 1.12 ppt

¥ NTT 1.14, 1.15 ppt

¥ Workbook

¥ Tiered Fidelity Inventory and Action Planner
¥ Tiered Fidelity Implementation Snapshots

following products:

1. 3-5 Expectations

2. School Teaching matrix

3. Social Behavior lesson plans

4. Acknowledgement plan

5. Office Referral form in final format
6. Data collection process (who writes
referrals, where do they go, who enters,
what is a minor/major, etc.)

7. Procedures for informing
families/students about PBIS

8. Plan for kicking off PBIS with staff
prior to SY and plan for kick off with
students on the first day of school
Other key discussion items

How team members can communicate
with staff members throughout the
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summer in order to get “some” staff
input whenever possible. (It is ideal to
get staff input for every component).
School Leadership Summer School Leadership FTF, 2 ¥ Continue finalizing
Team Planning Team and Coaches School Leadership Teams uses Kick off template | Days implementation plan and PBIS
to plans for kickoff events (students and staff) products
Ensure all items are in place: ¥ Getinput from staff
¥ Share SAS staff survey results ¥ Coach assesses fidelity of
¥ Secure staff commitment to implementation products (i.e. expectations
¥ Review School Implementation Plan with positively stated, rules and
specific measurable goals behavior examples are
¥ Establish Staff Expectations operationally defined)
¥ Finalize plan to teach school community
(staff, students, families) new process
School Leadership Summer All Staff Train all staff on core features, present how PBIS FTF, Prior | Gather staff feedback
Team Faculty Kick will be delivered and supported to students
Off returning
Year 1 Proposed Date | Staff Trained Content Delivery method Next Steps with individual task
Implementation with estimated time | assignments
Student Kick Off First day of Students Expectations, Rules, Routines taught in context, School Leadership Gather Student feedback
school acknowledgement/feedback system team determines how
content is delivered
Family Training Within first Families Expectations, Rules, Routines taught in context, FTF during BTS Ensure families have ongoing
month of school acknowledgement/feedback system night/communication | communication, feedback and

home, school
website, newsletter

participation
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PD Days

Varies

School
Leadership Team
and Coaches

Classroom Components

¥ Define classroom rules, align them to
schoolwide expectations, teach the
rules, and acknowledge rule following
(follow up to summer training)

¥ Define classroom routines, teach
routines, acknowledge routine
following

¥l Develop a continuum of strategies to
acknowledge appropriate behavior:
o! Establish minimum ratio of
4:1 positive specific
feedback (adult attention)
o! Provide positive specific
feedback consistently to
reinforce students  use of
academic skills, classroom
rules and procedures
¥ Develop a continuum of strategies for
responding to inappropriate behavior:
o!  Prompt (identify error)
ol Re-teach
(expectation/rule/concept)
o!  Provide choice (where,
when, how work is done)
¥ Employ active supervision (move,
scan, interact)
¥ Provide multiple opportunities to
respond (OTR)

4-5 Days over SY

¥

Leadership trains school
staff on classroom
components

Coach uses Classroom
Walk through/CCU to track
implementation

Booster Sessions

Varies

Varies

Team uses progress monitoring data and discipline
data to determine specific skill building sessions-
Team uses TFI modules to assist with booster
sessions

FTF

¥

¥

Continue to progress
monitor fidelity

Increase support for staff
who need additional
support

Coaches Trainings

Monthly

Coaches

Topics vary based on need

¥ Function Based Thinking
¥ Data for Decision Making

FTF

Use coaching log to track
progress
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¥
¥
¥

¥

Facilitation

TIPS

Establishing a Classroom system to support
installation of classroom components
(classroom observation, performance
feedback)

Using the Tiered Fidelity to measure progress
and adjust action plan
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APPENDIX B BGUIDING QUESTIONS

Guiding Questions Across Phases of Implementation to Assist with the Development of a
District Professional Development Action Plan

Exploration Phase

Guiding Questions

Activities

Outcomes

Is there a need for
change?

¥ Review multiple data sources

¥ Request technical assistance
from national center

¥ Exploration team meets with TA
Center provider

What current
practices and
1nitiatives exist
that are facilitators
or barriers?

¥ Gap Analysis: The function of a
Gap Analysis is to identify the
gap between current
performance and desired
performance; the contingencies
that account for the gap; and
activities that will close the gap

¥ Barriers and enablers to
implementation identified (e.g.,
key individuals, other initiatives
and systems in place)

What is innovation
and does it address
our problem?

¥ Meet with TA Center provider,
review outcomes from model
schools/districts

¥ Exploration team decides to
proceed

¥ Determine most effective use of
current resources that will allow
the system to achieve the goal

¥ Determine how system will build
from existing products, strategy,
skills, experience.

How do we plan
for
implementation?

¥ Exploration team establishes
meeting cycle

¥ Systems, evidence-based
practices, and data tools likely to
be necessary for implementation
in their state/district (what it takes
to implement effectively)

¥ Exploration team familiar with
implementation blueprint

Is the team ready
to begin
installation of
innovation?

¥ Review needs, review what has
been learned about innovation

¥ Team chooses to move to
installation
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Installation

Guiding Questions

Activities

Outcomes

What individuals
have authority to
reallocate
resources/facilitate
implementation and
connect with state
improvement plan

¥ Provide overview of innovation to
key individuals, make them aware of
innovation and how it addresses need
and links with improvement plan

¥ Key stakeholders (individuals
with authority to allocate
resources and affect policy)
identified and commitments are
secured (e.g., management team)

Who will guide ¥ Meet with key stakeholders and ¥ Implementation team established
implementation? potential implementers ¥ Coordinator with fluency in
¥ Identify members for implementation blueprint
implementation team (work to established
allocate FTE)
¥ Stakeholders sign off on
implementation plan
What does ¥ Develop long-term implementation ¥ Plan for building coaching

implementation of
the innovation
involve?

plan (coordinator, coach, training,
evaluation)

capacity developed

¥ Long-term implementation plan
established based on
implementation blueprint

Initial Implementation

Who are initial
implementers?

¥ Readiness checklist used

¥ State/District Superintendent invites
school administrators to Overview
Event

¥ Initial implementers selected

How do we begin
implementation?

¥ Plan, schedule, and coordinate
trainings* for:
1. State/District Team Members
2. Behavior Support Coaches
3. Administrators
4. School Teams
*Initial Training Conducted by external
TA provider
*Local Trainers are assigned and begin
“Train the Trainer” Process

¥ District Team formed to support
and guide effort

¥ Administrator complete initial
training, active participant in
implementation

¥ Initial schools are implementing
innovation

¥

How do we monitor
fidelity and
outcomes?

¥ Tool(s) identified for monitoring
fidelity and used to guide training
and monitor implementation

¥ Outcome data system identified (e.g.,
SWIS) and used with exemplar
schools

¥ Evaluation plan implemented and
data system identified
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Full Implementation

Guiding Questions

Activities

Outcomes

¥ How do we build
local
training/coaching
capacity?

¥ Exemplar schools identified
and trained

¥ First cohort of coaches
identified and trained by Local
stakeholders

¥ Build plan for training trainers

¥ Local capacity around
coaching, training and TA is
developed
¥ Plan for scaling/TOT is in
place

¥ What resources do
we need to add more
schools?

¥ Develop marketing plan

¥ Assess existing resources and
identify needs

¥ Integrate innovation with
professional development
activities

¥ Revise action plan for full
implementation

¥ Reallocation of roles

¥ Needed resources are secured
¥ Action plan used to guide full
implementation

¥ How do we sustain
fidelity and positive
outcomes over time?

¥ Select recognition program

¥ Collect and analyze data

¥ Coaches and trainers use
blueprint to guide
implementation initially and
over time

¥ Facilitators fluent with data
tools (e.g., SWIS, progress
monitoring tools) established
and providing TA to schools

¥ Outcome data used to guide

modifications of training and
TA

¥ Recognition program instituted

¥ Data summaries and
cost/benefit analyses used to
monitor outcomes

What do we still need
from the TA Center?

¥ Plan for ongoing collaboration
¥ Secure financial resources for
conference planning/attending

¥ All schools at minimum
implementation criteria or
better within targeted tier
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Innovation and Sustainability

Guiding Questions

Activities

Outcomes

How do we braid
innovation with
new/existing
initiatives?

¥ Needs assessment conducted
annually to determine
professional development needs

¥ Professional development
provided matched to needs
assessment

¥ Leadership committee established
(in state or district) to monitor
incoming initiatives and blend
with innovation

¥ Formal process exists to blend
new initiatives with SWPBS
using logic of systems and
outcome measures necessary
for implementation of the new
(evidence-based) practice

¥ Local context adapted to as
needed (e.g., new initiatives)

How do we become
more efficient and
effective?

¥ Assess what is and is not working
in TA model

¥ Modify training/TA provision as
needed

¥ Monitor fidelity and outcomes as
innovation is adapted

¥ Multiple methods for
receiving/providing training
and TA developed and
implemented

¥ Advancements in knowledge
and skill provided to overall
system

¥ Innovation continues to be
implemented with high degree
of fidelity

¥ Outcomes are maintained or
enhanced over time

How do we share
what we have
learned?

¥ Identify who needs information—
who to share with

¥ Systems, practices, and
outcomes shared

¥ Funding secured for
innovation for long-term
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APPENDIX C

Essential District PBIS Staff Functions

District/Lead Coordinator

¥ Improve District Leadership

O

O
@)

Form/Facilitate/Coordinate District Leadership Team (team has
authority to lead effort)

Develop operating procedures (i.e., assign roles, meeting schedule,
communication /dissemination system, formal process for selecting and
eliminating practices)

Develop site selection and readiness criteria

Support the formation of Building Leadership Teams

¥ Coordinate District Planning

O

@)
@)
@)

Facilitate annual District Capacity Assessment

Lead Development of District Evaluation Plan

Lead development of Implementation Plan

Ensure Building Improvement Plan/Goals are linked to the State and
District Improvement Plan/Goals

Work with other district personnel /stakeholders (families, community)
to coordinate initiatives

¥ Conduct Performance Assessments

O

Discipline data system that allows daily access to reports on status of
office discipline referral (ODR) activity (e.g., SWIS.org)

= How many ODRs for major infractions?
= What were these ODRs for?
=  Where did these ODRs occur?
= When did these ODRs occur?
= How many students have
¥ 0to 1 major ODR?
¥ 2 to 5 major ODR?
¥ More than 6 major ODR?
= Disaggregate data by student groups (e.g., ethnicity, [EP, grade
level)
Ensure all schools have access to PBIS Apps.
Ensure appropriate district level personnel get SWIS (or comparable data
-base) Coordinator training.
Schedule/Coordinate schools to take fidelity measures.
Work with District personnel to adapt current staff performance
assessments to include PBIS and behavioral expertise (e.g. teacher
evaluation include effective classroom practice data)

¥ Ensure hiring practices
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o Position announcements, interviews and selection criteria state
preference for individuals with knowledge and skill in multi-tiered
systems of support

o Include PBIS content into orientation of new administrators, faculty, staff

o Coordinate the establishment of employee evaluation and professional
development plans to continuously strengthen skills

¥ Coordinate the provision of staff training

o Develop and manage budget for staff professional development.

o Coordinate professional development for all staff (administrators, PBIS
coaches, teachers, bus drivers, food service, custodian, etc.)

= Establish cadres of schools at various implementation phases
o Professional development combined with coaching support
o Coordinate the collection of training effectiveness data
¥ Hire and supervise PBIS coaches

o Provide regular training and support to PBIS Coaches

o Monitor amount of TA per school

o Conduct PBIS coaches’ performance evaluation

¥ Regularly review building and district data

o Establish procedures for the District Leadership Team to have access to
building data

o Lead the District Leadership Team to use data for decision making

¥ Facilitate administration of District PBIS efforts

o Use effect team meeting process with the District Leadership Team

o Facilitate the District Leadership Team to establish guidance documents
to select evidence based practices

o Coordinate the development and implementation of a District
Communication Plan.

* Ensure effective and regular In-district communication.

= Coordinate regular district status reports to the School Board

* Coordinate regular information to the community and other
outside entities (e.g. State Department of Education)

PBIS Coaches Roles

¥ Ongoing technical assistance to buildings
Attend building SW-PBIS meetings
Tailor curriculum for contextual fit
Classroom/building level coaching
Coordinate PBIS Assessments

K K K K

PBIS CoachTraining

Overview/Essential components of SW-PBS

PBIS Assessments

Curriculum Content

How to provide high quality professional development
Common challenges/myths

KK K K K
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¥ Proper team meeting protocol
¥ Coaching skills
¥ (lear job description

PBIS Coach Competencies

Understanding of teaming and adult learning
Knowledge of ABA

Knowledge of local school culture

School team facilitation

Communication and public speaking skills
Conflict resolution

Data knowledge

Delegation

KK KKK KKK
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APPENDIX D

PBIS Trainer/Coach AssessmenbTier 1, 2, & 3

Purpose: The purpose of the PBIS Trainer/Coach Assessment is to assess the current level of
knowledge and skills of PBIS Trainers/Coaches across Tiers I, II, and III. The results from this
assessment can be used for personal goal development and/or to assist districts/states in
developing targeted professional development opportunities for Trainers/Coaches.

Intended Users:Districts, States, or other organizations that have PBIS Trainers/Coaches
designated to provide direct service to school buildings.

Scoring: Criteria for scoring each item on the assessment reflects the current level of knowledge
that the Trainer/Coach has developed to date (0 = Not In Place, 1 = Partially In Place, 2 = In
Place).

Action Planning with Results: Results from the PBIS Trainer/Coach Assessment should be
used by the individual Trainer/Coach to develop priority action steps for personal growth. In
addition, districts/states should use the collective data from all Trainers/Coaches within the
organization to develop an action plan for professional development.
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Tier I — Training, Technical Assistance & Data Collection

Content Knowledge /SKkill

Outcome

Criteria

(0 = Not In Place,
1 = Partially In Place,

Basics of Applied Behavior Analysis

Trainers/Coaches have basic foundational
knowledge of Applied Behavior Analysis
including:

¢ ABCs of behavior

¢  Functional behavioral assessment logic

¢ Data Collection

2 =1n Place)
0 = Trainers/Coaches do not have basic foundational knowledge
of Applied Behavior Analysis.

1 = Trainers/Coaches have knowledge of some foundational
pieces of Applied Behavior Analysis, including at least 2 of the
following:

¢ ABCs of behavior

*  Functional Assessment

* Data Collection

2 = Trainers/Coaches have foundational knowledge of Applied
Behavior Analysis, including:

* ABCs of behavior

*  Functional Assessment

* Data Collection

Understanding and training fluency of
PBIS essential components.

Trainers/Coaches understand the essential
components and are able to train fluently on the
content, including:

*  Clarifying expected behavioral

expectations and rules

* Teaching plan

* Acknowledgement systems

* Responses to problem behavior

* Effective classroom practices

0 = Trainers/Coaches do not have a clear understanding and/or
training fluency of the essential components PBIS.

1 = Trainers/Coaches have a clear understanding and training
fluency of some, but not all of the essential components of
PBIS.

2 = Trainers/Coaches have a clear understanding and training
fluency of all essential components of PBIS.

Utilize Standardized Training Content

Trainers/Coaches have access to and utilize
standardized training content for all Core Tier 1
Trainings.

0 = Trainers/Coaches do not utilize standardized training
content for Core Tier I Trainings.

1 = Trainers/Coaches utilize standardized training content for
some Core Tier I Trainings, but less than 80%.

2 = Trainers/Coaches utilize standardize training content for at
least 80% of Core Tier I Trainings.

Provide targeted Technical Assistance
using data

Trainers/Coaches use school implementation data
(SET, TFI, SAS) to determine technical assistance
needs of participating schools.

0 = Trainers/Coaches do not review school implementation data
when considering technical assistance, or provide no targeted
technical assistance to schools.

1 = Trainers/Coaches provide technical assistance to schools but
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do not utilize implementation data to target specific school
needs.

2 = Trainers/Coaches use school implementation data (SET,
TFI, SAS) to determine technical assistance needs of
participating schools and provide related technical assistance.

Analyze Core Data Reports with SW-
PBIS Teams and assist in data-based
problem solving

Trainers/Coaches are fluent in using Core Data
Reports to drive schoolwide interventions and can
assist teams with problem solving and action
planning around monthly Core Data Reports
including disaggregating by student groups.

0 = Trainers/Coaches are not fluent with using Big 5 Data
Reports to drive schoolwide interventions.

1 = Trainers/Coaches are fluent with using Big 5 Data Reports
to drive schoolwide interventions, but are unable to assist teams
with problem solving and action planning around that data.

2 = Trainers/Coaches are fluent in using Big 5 Data Reports to
drive schoolwide interventions and can assist teams with
problem solving and action planning around monthly Big 5 Data
Reports.

Conduct Schoolwide Evaluation Tool
(SET)

Trainers/Coaches are trained in conducting the
Schoolwide Evaluation Tool (SET) and SETSs are
completed in all buildings that have been
implementing PBIS for at least 1 year and qualify
for a SET.

0 = Trainers/Coaches are not trained in conducting the
Schoolwide Evaluation Tool (SET).

1 = Trainers/Coaches are trained to conduct the Schoolwide
Evaluation Tool (SET), but are currently not conducting it for at
least 80% of qualifying schools.

2 = Trainers/Coaches are trained to conduct the Schoolwide
Evaluation Tool (SET) and are currently conducting it for at
least 80% of qualifying schools.

Assist in Tiered Fidelity Inventory
Administration

Trainers/Coaches are trained in assisting schools
in administering the Tier I Subscale of the Tiered
Fidelity Inventory (TFI) and conduct the TFI
Walkthrough when applicable.

0 = Trainers/Coaches are not trained to assist with
administration of the Tiered Fidelity Inventory (TFI).

1 = Trainers/Coaches are trained to assist with the
administration of the Tier I Subscale of the TFI and the TFI
Walkthrough, but do not currently assist schools.

2 = Trainers/Coaches are trained to assist with the
administration of the Tier I Subscale of the TFI and provide
direct assistance to schools, including conducting the TFI
Walkthrough when applicable.

Utilize PBIS Assessments
(www.pbisapps.org)

Trainers/Coaches are trained PBIS Assessment
Coordinators that open/close surveys (SET, TFI,
SSS, SAS) following the data collection schedule.
All schools participate in required surveys per
training level.

0 = Trainers/Coaches are not trained PBIS Assessment
Coordinators.

1 = Trainers/Coaches are trained PBIS Assessment
Coordinators, but are not opening/closing survey following the
data collection schedule OR have less than 80% of schools
participating in required surveys.

2 = Trainers/Coaches are trained PBIS Assessment
Coordinators, are opening/closing survey following the data
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collection schedule, and have 80% of schools participating in
required surveys.

Facilitate SWIS (School-wide
Information System) Accounts

Trainers/Coaches are trained SWIS Facilitators
that update school accounts regularly.

0 = Trainers/Coaches are not trained SWIS Facilitators.

1 = Trainers/Coaches are trained SWIS Facilitators, but SWIS
Accounts are not updated regularly.

2 = Trainers/Coaches are trained SWIS Facilitators and SWIS
Accounts are updated regularly.
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Tier II — Training, Technical Assistance & Data Collection

Content Knowledge /SKkill

Outcome

Criteria

(0 = Not In Place,
1 = Partially In Place,

Effective Tier II Team processes

Trainers/Coaches are knowledgeable in effective
Tier II Team processes including:

* Team Roles/Responsibilities

¢ Standardized Agenda Template

* Action Planning

¢ Communication Methods

2 =In Place)
0 = Trainers/Coaches do not have knowledge of effective Tier 11
Team processes.

1 = Trainers/Coaches have knowledge of some effective Tier 11
Team process, but not all.

2 = Trainers/Coaches have knowledge of effective Tier Il Team
processes including: Team Roles/Responsibilities, Standardized
Agenda Templates, Action Planning and Communication
Methods.

Methods of identifying students for
Tier II supports

Trainers/Coaches are knowledgeable in multiple
methods for identifying students in need of Tier II
supports, including:

¢ Existing School Data

*  Teacher Nomination

¢  Universal Screening

0 = Trainers/Coaches do not have knowledge of methods for
identifying students in need of Tier II supports.

1 = Trainers/Coaches have some knowledge of methods for
identifying students in need of Tier II supports.

2 = Trainers/Coaches have knowledge in multiple methods for
identifying students in need of Tier II supports, including:
existing school data, teacher nomination, and universal
screening.

Relevant student data needed to
clarify problem behavior and function
of behavior

Trainers/Coaches are able to assist schools in
identifying and reviewing relevant student data
needed to determine problem behavior and
function of behavior.

0 = Trainers/Coaches are not able to assist schools in identifying
and reviewing relevant student data needed to determine
problem behavior and function of behavior.

1 = Trainers/Coaches are able to assist schools in identifying
and reviewing relevant student data needed to determine either
problem behavior OR function of behavior.

2 = Trainers/Coaches are able to assist schools in identifying
and reviewing relevant student data needed to determine BOTH
problem behavior and function of behavior.

Planning for and implementing
research based Tier II Interventions.

Trainers/Coaches are knowledgeable in methods to
plan for and implement research based Tier II
Interventions including:

*  Social Skills Intervention Groups

¢ Check-In, Check-Out

*  Check & Connect

¢ First Step to Success

0 = Trainers/Coaches are not knowledgeable in methods to plan
for and implement research based Tier II Interventions.

1 = Trainers/Coaches are knowledgeable in methods to plan for
and implement at least 2 research based Tier II Interventions.

2 = Trainers/Coaches are knowledgeable in methods to plan for
and implement more than 2 research based Tier II Interventions.
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Progress monitoring tools (ex. CICO-
SWIS) and how to interpret student
data

Trainers/Coaches are fluent with progress
monitoring tools (ex. CICO-SWIS) that can be
used to graph intervention data and are able to
assist schools in interpreting student data.

0 = Trainers/Coaches are not fluent with progress monitoring
tools that can be used to graph intervention data.

1 = Trainers/Coaches are fluent with progress monitoring tools
(ex. CICO-SWIS) that can be used to graph intervention data,
but are not currently assisting schools in interpreting student
data.

2 = Trainers/Coaches are fluent with progress monitoring tools
(ex. CICO-SWIS) that can be used to graph intervention data
and are currently assisting schools in interpreting student data.

Methods and data used to evaluate the
Tier II system

Trainers/Coaches are knowledgeable in Tier II
system evaluation including:

¢ Implementation fidelity

*  Social validity

¢ Student outcomes

*  Progress monitoring

0 = Trainers/coaches are not knowledgeable in Tier II system
evaluation.

1 = Trainers/coaches are knowledgeable in some components of
Tier II system evaluation.

2 = Trainers/Coaches are knowledgeable in Tier II system
evaluation including:

¢ Implementation fidelity

*  Social validity

¢ Student outcomes

*  Progress monitoring

Provide targeted Technical Assistance
using data

Trainers/Coaches use school implementation data
(SET, TFI, SAS) to determine technical assistance
needs of participating schools.

0 = Trainers/Coaches do not review school implementation data
when considering technical assistance, or provide no targeted
technical assistance to schools.

1 = Trainers/Coaches provide technical assistance to schools but
do not utilize implementation data to target specific school
needs.

2 = Trainers/Coaches use school implementation data (SET,
TFI, SAS) to determine technical assistance needs of
participating schools and provide related technical assistance.

Assist in Tiered Fidelity Inventory
Administration

Trainers/Coaches are trained in assisting schools
in administering the Tier II Subscale of the Tiered
Fidelity Inventory (TFI) and conduct the TFI
Walkthrough when applicable.

0 = Trainers/Coaches are not trained to assist with
administration of the Tiered Fidelity Inventory (TFI).

1 = Trainers/Coaches are trained to assist with the
administration of the Tier II Subscale of the TFI and the TFI
Walkthrough, but do not currently assist schools.

2 = Trainers/Coaches are trained to assist with the
administration of the Tier II Subscale of the TFI and provide
direct assistance to schools, including conducting the TFI
Walkthrough when applicable.
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Tier Il — Training, Technical Assistance & Data Collection

Content Knowledge /SKkill

Outcome

Criteria
(0 = Not In Place,
1 = Partially In Place,
2 =In Place)

Advanced Applied Behavioral
Analysis

Trainers/Coaches have advanced knowledge of
Applied Behavior Analysis including:

ABCs of behavior

Functional Behavioral Assessment
Behavioral Support Planning
Environmental Manipulations

Data Collection & Progress Monitoring

0 = Trainers/Coaches do not have advanced knowledge of
Applied Behavior Analysis.

1 = Trainers/Coaches have knowledge of some advanced pieces
of Applied Behavior Analysis, including at least 2 of the
following:

¢ ABCs of behavior

¢  Functional Behavioral Assessment

¢ Behavioral Support Planning

*  Environmental Manipulations

¢  Data Collection & Progress Monitoring

2 = Trainers/Coaches have advanced knowledge of Applied
Behavior Analysis, including:

¢ ABCs of behavior

¢  Functional Behavioral Assessment

¢ Behavioral Support Planning

¢ Environmental Manipulations

¢ Data Collection & Progress Monitoring

Effective Tier III Team processes

Trainers/Coaches are knowledgeable in effective
Tier III Team processes including:

Team Roles/Responsibilities
Standardized Agenda Template
Action Planning
Communication Methods

0 = Trainers/Coaches do not have knowledge of effective Tier
III Team processes.

1 = Trainers/Coaches have knowledge of some effective Tier I1I
Team process, but not all.

2 = Trainers/Coaches have knowledge of effective Tier III Team
processes including: Team Roles/Responsibilities, Standardized
Agenda Templates, Action Planning and Communication
Methods.

Methods of identifying students for
Tier III supports

Trainers/Coaches are knowledgeable in multiple
methods for identifying students in need of Tier III
supports, including:

Existing School Data
Nonresponse to Tier II Intervention

0 = Trainers/Coaches do not have knowledge of methods for
identifying students in need of Tier III supports.

1 = Trainers/Coaches have some knowledge of methods for
identifying students in need of Tier III supports.

2 = Trainers/Coaches have knowledge in multiple methods for
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*  Teacher Nomination
¢  Universal Screening

identifying students in need of Tier III supports, including:
existing school data, nonresponse to Tier II intervention, teacher
nomination, and universal screening.

Components needed to conduct a
Functional Behavioral Analysis (FBA)

Trainers/Coaches are fluent in the components
needed to conduct a FBA, including:

* Record Review

* Interviews

¢ Context Analysis

¢ ABC Observations

0 = Trainers/Coaches are not fluent in the components needed to
conduct a FBA.

1 = Trainers/Coaches are fluent in at least 2 of the components
needed to conduct a FBA.

2 = Trainers/Coaches are fluent in the components needed to
conduct a FBA, including:

* Record Review

* Interviews

¢ Context Analysis

* ABC Observations

Components needed to write a
Behavior Support Plan (BSP)

Trainers/Coaches are fluent in the components
needed to write a BSP, including:

¢ Competing Behavior Pathway

¢ Setting Event Strategies

* Antecedent Strategies

¢ Intervention Strategies

* Consequence Strategies

e Safety Plans

* Implementation Plan

*  Monitoring & Evaluating Methods

¢  Qeneralization & Maintenance Strategies

0 = Trainers/Coaches are not fluent in the components needed to
write a BSP.

1 = Trainers/Coaches are fluent in at least 4 of the components
needed to write a BSP.

2 = Trainers/Coaches are fluent in the components needed to
write a BSP, including:

¢ Competing Behavior Pathway

¢ Setting Event Strategies

* Antecedent Strategies

¢ Intervention Strategies

* Consequence Strategies

¢ Safety Plans

* Implementation Plan

*  Monitoring & Evaluating Methods

* (eneralization & Maintenance Strategies

Methods and data used to measure
fidelity of implementation of BSPs

Trainers/Coaches are knowledgeable in methods
and data used to measure fidelity of
implementation of BSPs, including:

¢ Self-monitoring techniques

¢ Direct observations

0 = Trainers/Coaches are not knowledgeable in methods and
data used to measure fidelity of implementation of BSPs.

1 = Trainers/Coaches are knowledgeable in one of the methods
used to measure fidelity of implementation of BSPs.

2 = Trainers/Coaches are knowledgeable in methods and data
used to measure fidelity of implementation of BSPs, including:
¢ Self-monitoring techniques
* Direct observations

Progress monitoring tools (ex. ISIS-

Trainers/Coaches are fluent with progress

0 = Trainers/Coaches are not fluent with progress monitoring
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SWIS) and how to interpret student
data

monitoring tools (ex. ISIS-SWIS) that can be used
to graph intervention and fidelity data and are able
to assist schools in interpreting student data.

tools that can be used to graph intervention and fidelity data.

1 = Trainers/Coaches are fluent with progress monitoring tools
(ex. ISIS-SWIS) that can be used to graph intervention and
fidelity data, but are not currently assisting schools in
interpreting student data.

2 = Trainers/Coaches are fluent with progress monitoring tools
(ex. ISIS-SWIS) that can be used to graph intervention and
fidelity data and are currently assisting schools in interpreting
student data.

Methods and data used to evaluate the
Tier III system

Trainers/Coaches are knowledgeable in Tier II1
system evaluation including:

¢ Implementation fidelity

*  Social validity

¢ Student outcomes

*  Progress monitoring

0 = Trainers/coaches are not knowledgeable in Tier III system
evaluation.

1 = Trainers/coaches are knowledgeable in some components of
Tier III system evaluation.

2 = Trainers/Coaches are knowledgeable in Tier III system
evaluation including:

¢ Implementation fidelity

*  Social validity

¢ Student outcomes

*  Progress monitoring

Provide targeted Technical Assistance
using data

Trainers/Coaches use school implementation data
(SET, TFI, SAS) to determine technical assistance
needs of participating schools.

0 = Trainers/Coaches do not review school implementation data
when considering technical assistance, or provide no targeted
technical assistance to schools.

1 = Trainers/Coaches provide technical assistance to schools but
do not utilize implementation data to target specific school
needs.

2 = Trainers/Coaches use school implementation data (SET,
TFI, SAS) to determine technical assistance needs of
participating schools and provide related technical assistance.

Assist in Tiered Fidelity Inventory
Administration

Trainers/Coaches are trained in assisting schools
in administering the Tier III Subscale of the Tiered
Fidelity Inventory (TFI) and conduct the TFI
Walkthrough when applicable.

0 = Trainers/Coaches are not trained to assist with
administration of the Tiered Fidelity Inventory (TFI).

1 = Trainers/Coaches are trained to assist with the
administration of the Tier III Subscale of the TFI and the TFI
Walkthrough, but do not currently assist schools.

2 = Trainers/Coaches are trained to assist with the
administration of the Tier III Subscale of the TFI and provide
direct assistance to schools, including conducting the TFI
Walkthrough when applicable.
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APPENDIX E

Consumer Guide toContracting for Positive Behavioral Interventions &
Supports Professional Development

Training

1. Training requires schools to assemble a team including a YES / NO
building administrator

2. Each training session provides clear and measurable school YES / NO
team outcomes

3. Training sessions designed to allow school teams to build on YES / NO
current successful strategies

4. Training emphasizes the SW-PBIS problem solving logic: YES / NO
Data, Practices & Systems

5. Training includes district personnel to develop local capacity YES / NO
(trainer of trainers)

6. Training focuses on continuum of behavioral supports YES / NO
(universal, tier 11, tier I11)

7. Training tailored based on school team self-assessment YES / NO
including phase of implementation

8. Training uses readily available materials/resources or allows YES / NO
district to reproduce materials

9. Training includes local trainers within the first year YES / NO

10. Training mirrors state initiative and/or utilizes state YES / NO
recommended measures

Trainer(s)

11. Trainers have worked directly with school teams across all YES / NO
phases of implementation and continuum

12. Trainers familiar with range of evidence-based practices and YES / NO
does not promote a singular or limited approach

13. Trainers readily share training materials with district to build YES / NO
local capacity

14. Trainers have worked directly with a trainer-of-trainer model YES / NO

15. Trainers have experience working with district leadership YES / NO
teams to action plan

16. Trainers have experience training and coordinating external YES / NO

and internal coaching

SelfAssessment/ Evaluation
17. Training plan includes an iterative process to measure school YES / NO
team progress that includes a) fidelity of implementation and
b) student outcomes

18. Clear measurable objectives established for each training YES / NO
activity
19. Training includes direct technical assistance to district YES / NO

leadership to reach full implementation and sustainability
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