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A Review Tier 1 Critical Elements & Teaming
A PBIS and Rt|
A Understanding Implementation Fidelity
A Data -based Decision Making
I Tier 1
I Classroom
I Tier 2 Supplemental
I Tiers 3 & 4 Intensive Individual
A Next Steps and Questions
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Schools adopting SWPBIS by year

16000

=3 14,325 Schools Adopting
School-wide PBIS |

2010 2011

Terry Tate: Office Linebacker



http://video.google.com/videoplay?docid=6759620933099471522

Schools use SWPBIS (Feb, 2011)

11 states with over 500 schools
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A PBS Team, Administrative Support =~ —"
A Faculty Commitment, Participation

A Effective Discipline How well did you do:
A Data Entry & Analysis

A Expectations & Rules What worked?

A Reward/Recognition Program

A Lesson Plans for Teaching Behavior What neeas

A Implementation Planning Improvement?

A Classroom PBS Systems

A Evaluation Kincaid, Childs & George (2005, 2010)
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HOW DO YOU KNOW?

F I
A Are you addressing ALL of the critical elements of —

PBIS or just some? Are you implementing them
with fidelity?

AAre you implementing with
you did at the beginning of the year? Or as you
did your first year of implementation?

A Are all teachers participating?

A Do you have a lot of new team members and/or
teachers? Are there some misunderstandings

-I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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Professionals with knowledge of:

A Tier 1 and 3 supports available on campus

A Academic interventions

A Behavioral principles/behavioral expertise

A Tier 2 evidence-based interventions

A Legal guidelines

A Resource allocation

A Data systems for screening, progress monitoring, and

evaluation
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Rtl Leadership Team
A Coordinates all tiers for academic and behavior
A Subcommittees handle time-consuming tasks
Academic vs. Behavior
A Two separate teams coordinate tiers
Multiple Teams
A Tier 1 Behavior Team & Tier 1 Academic Team
A Advanced Tiers team
A One combined team for both Tiers 2 and 3
A Two separate teams - one for Tier 2, one for Tier 3

A Two separate teams - one team coordinates interventions for
Tiers 2 and 3, one team monitors data

I SF This product was developed by Florida's Positive Behavior Support Project through the
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Tier 1
Academic
Tasks

Tier 2
Academic
Tasks

Rtl Leadership Team

Academic & Behavior Issues Tier 1

: Behavior
Tier 1
Tasks
Tier 2

Tier 3

Tier 2
Behavior
Tasks

Tier 3 Tier 3
Academic Behavior
Tasks Tasks




Tier 1 Tier 1
Academic Behavior

Tiers 2& 3
Behavior and
Academics
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A Develop, implement and evaluate the School -Wide
PBS Action Plan
A Monitor behavior data, develop interventions
A Evaluate progress
A Maintain communication with staff and coach

A Report outcomes to Coach/Facilitator & District
Coordinator

A Hold regular team meetings (at least monthly)
I May need to meet more frequently in the beginning
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C Agenda is distributed in advance

C Items have specific time limits

C Meeting starts & ends on time 0 no exceptions

C Team leader moves team through the agenda

C Team leader keeps team on  -topic

C EVERYeam member contributes to discussion

C EVERYeam member volunteers for action plan items
C Team addresses conflict constructively

C Team rules by obtaining consensus

C New Action Plan items generated & added to existing
plan

-I This product was developed by Florida's Positive Behavior Support Project through the
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http://flpbs.fmhi.usf.edu/pdfs/Team Meeting Checklist 9.7.10.pdf

Posi tir ve Behavi o

A Aims to build effective environments In which
nositive behavior is more effective than problem
nehavior

A Is a collaborative, assessment -based approach to
developing effective interventions for problem
behavior

A Emphasizes the use of preventative, teaching , and
reinforcement -based strategies to achieve
meaningful and durable behavior and lifestyle
outcomes




The Foundation @~ =

Rtl is the practice of :

(1) providing high-quality
Instruction/intervention matched to student
needs and

(2) using learning rate over time and level of
performance to

(3) make important educational decisions to
guide Iinstruction

This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Instifute funded by the State
UNIVERSITY OF  of Florida, Department of Education, Bureau of Exceptional Education and Student Services,
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Rtl IS:

A A process designed to maximize student achievement

A A method to deliver effective interventions earlier and
efficiently

A Focused on outcomes
A About student progress

Rtl IS NOT:

A A way to delay services to students
A A way to avoid special education placement

A A hoop to jump through to ensure special education
placement
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OAL: 100% of students achieve

TIER I: Core, Universal

r—f T e
Tier |: Implementing we

programs and practices demonstrated ftc
produce good outcomes for the majority
students.

Tier |. Effective ifat leasB0% are meeting
benchmarks with access to Core/Univer:
Instruction.

Tier |: Begins with clear goals:

1.What exactly do we expect all student:
to learn ?

2How wi | | we know
learned it?

3.How you we respond when some
students donoét | ea

4 How will we respond when some
students have already learned?
Questions 1 and 2 help us ensure a
guaranteed and viablegore féJI’riC
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Supplemental, Targeted

r—'—" e
For approX. 20¥ofstudentss
Core
+

X2 T OKAS@YS 06SYyOKY
Tier Il Effective if at least 7&0% of
students improve performance (i.e., gap
closing towards benchmark and/or
progress monitoring standards).
1.Where are the students performing
now?

2.Where do we want them to be?

3.How long do we have to get them
there?

4. How much do they have to grow per
year/monthly to get there?

5.What resources will mgs

rate?

This product was developgd by Florida's Positive Behavior Support Project through the

University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
= UNIVERSITY OF  of Florida, Department of Education, Bureau of Exceptional Education and Student Services,

Ehhmcemes  SOUTH FLORIDA  through federal assistance under the Individuals with Disabiliies Education Act (IDEA), Part B.




. Tier Il
. For Approx 5% of Students

Intensive, Individualized +
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+

Intensive Individual Instruction
X2 | OKAS@S o065

1.Where is the students performing
now?

2 Where do we want him to be?
3.How long do we have to get him
there?

4 What supports has he received?
5.What resources will move him at
that rate?

Tier Il Effective if there is progress (i.e.
gap closing) towards bepchmark agd/o
progress monitoring gd 18
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The central question Is not: —

oWhat about the s dent
perf ormance di repa

but

o0 What about the 1 nteract.
Instruction, learners and learning environment
should be altered so that the students will
| ear n?26

t u
S C

This shift alters everything else.

_ Ken Howell (f 19 _£3
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OResponse to I nterventio

a way of screening children, early In
their schooling, that can help schools

and educators identify those who may
not be responding to instruction 0 and
thus may be at risk for school failure. The
technigue allows schools, ona school -
wide basis, to provide any student more
Intensive support dand monitor their
progress o than may be typically

available in every classroom.

Alexa Posny, Assistant Secretary, OSERS
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What Is Rtl?

1) Multi -tiered

2) Problem solving approach

3) Evidence -based instruction/intervention
4) Increasing levels of intensity

5) Decisions based on data

6) Progress monitoring




Tiered Model of School Supports & the
Problem -Solving Process

A For

ACADEMIC and BEHAVIOR SYSTE - academics or
behavior, Rtl
Tier 3: Intensive, Individualized Some principles &
Interventions & Supports -. characteristic
The most intense (increased time, narrowed focus, s are the

reduced group size) instruction and intervention based

upon individual student need provided in addition to and

aligned with Tier 1 & 2 academic and behavior instructio
and supports.

same across
tiers

Tier 2: Targeted, Supplemental

Interventions & Supports
More targeted instruction/intervention and supplemental
support in addition to and aligned with the core academi
and behavior curriculum.

Tier 1: Core, Universal

Instruction & Supports
General academic and behavior instruction and suppor
provided to all students in all settings.

Fl oridads State Transformation Te



RTI *

Continuum of
Support for

*ALL

Inte

Universal



A Identify initiatives in place that address: the entire
campus, groups of students, at -risk or individual
students

A Determine data used to identify students in need
of targeted/Tier 2 group interventions

A Determine curricula that will address needs
A Develop a plan for implementing on campus

AInclude evaluation of system and progress
monitoring of student outcomes

-I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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Continuum of Services

und
e FBA/BIP

Monitoring the
progress and
outcomes of

the system

Monitoring the
progress and
outcomes of
all students

Small Groups

Brief Mentoring

Check-In/Check-Out
(CICO)




Problem - Solving Guide for Targeted PBS
Working Smarter, Not Harder.

Directions: Identify initiatives
(programs, work groups, committees)
currently in place that address

the following:

Intensive T

3' Individual Students:

Child Study Team
Counseling

At-risk or Groups of Students:
Social Worker Anger

Management Group

Across Entire Campus:

School -wide PBS

Universal

USF University of South Florida, Louis de la Parfe Hornida Menfal Healih Insfifute funded by the State
UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,
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A Sources and complexity of data increase
A Teams must get comfortable with school
wide, group, individual student data

A Teams must get comfortable with multiple

types of data (graphs, assessment scores,
ratings, reports, etc.)

A Different teams may be making different
data -based decisions at different levels
A YouTube - Broken Escalator

USF] o

This product was developed by Florida's Positive Behavior Support Project through the
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http://www.youtube.com/watch?v=47rQkTPWW2I
http://www.youtube.com/watch?v=47rQkTPWW2I
http://www.youtube.com/watch?v=47rQkTPWW2I
http://www.youtube.com/watch?v=47rQkTPWW2I

Positive Behavioral Interventions & Supports

Supporting
Supporting Decision
Staff Behavior Making

5 <
W/
I

Supporting
Student Behavior
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Evaluation Process Includes:

A System to efficiently and effectively collect, record and graph
data

A Resources and expertise to review and analyze data
A Monthly review and analysis of discipline and outcome data
A SWPBS Action Plan updates based on data review and

analysis
Discussion:
AAre these steps included in yo

I SF This product was developed by Florida's Positive Behavior Support Project through the
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Part B
Tier 1/Universal PBS: Specific Action Plan

-t Step 1: Step 2: Step 3: To-Do List Persons Follow-Up | Step 4: How will
o What is the Why is it occurring? | What are we going to do Responsible comt ooy | WE know when
Eu;-j problem/fissue/task to about it? Do we've been
be addressed? successiul?

1.

2.

3.

4.

5.

B.

1.

2.

3.

4.

3.

B.

1.

2.

3.

4.

3.

B.

1.

2.

3.

4.

5.

B




Data -Based
Decision Making

TIER 1
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A If the Benchmarks of Quality ( BoQ) score is less than 70,
then revisit SWPBS and/or Classroom supports

A If the discipline date indicate an increase in ODRs, ISS,
and/or OSS, then revisit SWPBS

A If the BoQ score is greater than 70, but the discipline
data indicate an increasing trend in ODRs, ISS, and/or
OSS,then revisit SWPBS and/or Classroom supports

A If the BoQ score is greater than 70, and the discipline
data indicate a decreasing trend in ODRs, ISS, and/or
OSS,then assess the need for supplemental (Tier 2)
and/or tertiary (Tier 3) supports.

_ ==
SR _
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A Five major data sources:
A Average referrals/day/month

A Referrals by: problem behavior, location, time of day, and individual
student

A Additional data sources

A Referrals by motivation or function (get/obtain, escape/avoid)

A Office-managed vs. classroom-managed referrals
A ISS/OSS data

A Discussion:

ADoes your PBS team review and art
data at each meeting?

A Does your team use the data to evaluate the PBS development and
Implementation process and develop next steps?

ﬁ

33
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Staff, student and/or parent surveys s —

Staff and student attendance

Teacher requests for assistance or school-wide behavioral screening
ESE/SPED referrals

Grades and/or standardized test scores

Fidelity measures

A Benchmarks of Quality/SET, PIC/TIC Checklists, Walkthrough Evaluations
A SWPBS Action Plan

A Direct observations

To o o To To Io

Discussion:
A What are other sources of outcome data?
A Does your PBS team review other data sources at each meeting and use

evaluate progress?

-I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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:
A Questions to address at each monthly PBS
meeting:

A Are problem behaviors improving?

AAre problem behaviors @&
AAre problem behaviors @&

-I This product was developed by Florida's Positive Behavior Support Project through the
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A Discipline data show a decrease in problem behavior
A At least 80% of students receive 0-1 ODRs

A Significant decrease in ODRs from previous month/quarter
A Decrease in OSS/ISS days

A Review other data sources to confirm progress

A At least 80% of students contact reward events
A PIC/TIC, BoQ/SET

A Consistency exists across teachers, grade-levels/hallways, etc.
A School-climate/faculty surveys more positive or supportive

A ODRs are decreasing equally - disaggregate the data
A ESE/SPED, ethnicity/race, free/reduced lunch, male/female
A Classroom, grade-level, individual teachers

36
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A Look for areas of improvement

A BOQ/SET, PIC/TIC, Action Plan implementation

A Increasing the level of support at Tier 1 may increase intervention effectiveness

A Are your interventions targeted appropriately?

A Review referrals by location, time of day, teacher, grad-level, etc.
A Review expectations and rules
A Are the expectations well-defined and have they been taught?

A Review discipline procedures and definitions
A Are problem behaviors well-defined?
A Are office-managed vs. teacher-managed behaviors well-defined?

A Do your interventions target the appropriate
function/motivation of the problem behaviors?

37
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Evaluate
Analyze Monitor Intervention
. the Problem Progress Effectiveness
Identify Select/Design  Implement
the Problem Intervention Intervention

J =

Timeline 38



Step 1. Problem Identification
What 6s the probl em?

N

N N
Step 4: Response

to Intervention AV AR
Is it working? l"IE

Step 2: Problem Analysis
Why is it occurring?

Step 3: Intervention Design
What are we going to do about it?

39
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Use the 4-step problem solving\proﬁ——

1. Identify the Problem
Be specific, problem behavior(s) should be well-defined

2. Analyze the Problem T Hypothesis development
Teaching 1 Are the expectations being taught as planned?
Fidelity T Are the interventions being implemented as designed?

Admin decisions & function of behavior: Is problem behavior being
reinforced?

3. Design Interventions
Do the interventions target the problem behavior(s)?
Have the strategies been taught to all staff?

4. Evaluation (Rtl) T Is it working?

Are the problem behaviors decreasing?
40
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1. Problem Identification

Step 1: Problem TdentGficaton
What’s the problemns ™

Tt S ey

IR e 10D

ISSE & D55 per 1Y

Avrermaee Dhaily SActrters d.arsoe

Fnd Year Data

Eemchmarics of Joaalis

Avverage Referral=" Tkay. hiliomth

Feferral= by Froblem Eeshavior

Feferral= by L o-catiom

Feferral= by T imve of Taxy

ODR Data

Feferral=s by Stwmdemt

Feferral=s by Staff

http://flpbs.fmhi.usf.edu/coachescorner.asy

. Intervention Planning Rtid


http://flpbs.fmhi.usf.edu/coachescorner.asp

Problem Identification

i{tI:B Problem-5Solving Process: Making Data-Based IDdecisions
Step 1: Problem ITdentfificatiomn
WYWhat's the problem ?
IData Summary
ODE= per 100 Shght decrease from baseline (62)
to first year (38
£
o= ISS & OS5 per 100 I[S5ancrease from 33 to 32/100
P OS5 decrease from 23 to 19100
-
-
- Average Daily Attendance Increase from baseline (29%) to
e first vear (92240
=
= EBenchmarks of OQuality Bol) Total=63
Areasin need ofimprovement: data
entry_ teaching, and immplermentation
Average ReferralsS/ Dav/ Month Slight increase during first 3 months
E of =chool
E August=925 October=11 .63
—t Referrals by Problem Behavior Dizraption, inappropriate language,
E disrespect
= Referrals by Location #1 = Cafeternia
#2 = Hall and classroom tied
Referrals by Time of Day During all humch periods from
10:-50-12:25
Referrals by Student 17 students hawve 5 ormore referrals
Referrals by Staff A
Orther: ESE vs. Gen Ed students 3 ofthe 17 students are ESE

- Example




2. Problem Analysis

Adapted: Advanced SWIS Facilitator Workshop, APBS Conference, March 2008
by Floridads Positi ve RBtftrBehavioryUnigetsitypfdouth FIBriday TammatF|.

http://flpbs.fmhi.usf.edu/coachescorner.as
Intervention Planning and Rl

Step 2: Problem Analysis
Why is it occurring?
Hvpothesis:
» What is the problem?
= “When, where and how often is the problem behavior occurring?
* "Who is engaging in the problem behavior?
* Whyv is the problem behavior occurring?

The most significant concem of the PBS team is

problem behavier

that is taking place most often in . This behavior
problem location

occurs . and is most likely to happen
Jrequency Jquantify behavior

Students from
time (lunch, recess, P.E_, efc.) Erade levels'groups of studenis

are most likely to engage in this behavior. We think students may engage in this

behavior in orderto

Junction of behavier | get'ebiain or aveid/escape)


http://flpbs.fmhi.usf.edu/coachescorner.asp

Problem Analysis - Example

Step 2: Problem Analysis
Why is it occurring?
Hypothesis:
*« What 1s the problem?
« When, where and how often 1s the problem behavior occurring?
Who 1s engaging in the problem behavior?
Why 1s the problem behavior occurring?

The most significant concern on campus 1s the disruption, disrespect & inappropriate
language towards staff that 1s ocourring most often 1n the cafeteria.

These behaviors have shown an increasing trend across the firsti 3 months of school.

17 students have 5 or more ODR’s during all lunch periods (10:50 a.m. — 12:25 p.m.)

We think the students are engaging in these behaviors to gain adult attention. It appears the
students are being rewarded/reinforced when staff argue back and forth with the

students.

The cafeteria is overcrowded and this may also contribute to the problem behaviors.
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Variables to Consider:
A School-Wide
A Supervision, staff commitment and buy-in
A Classroom
A Organization, cleanliness, location
A Curriculum
A Expectations defined, adequate lesson plans, plan for teaching
A Instruction
A Frequency, fidelity to lesson plan, opportunities to practice
A Family/Community
A Commitment and support
A Students

A Characteristics shared by the majority of the students in the school
45
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3. Intervention Design

Step 3: Intervention Design
What are we going to do about it?

* Define Replacement Behavior: Determine appropriate replacement behavior to replace
the problem behavior.

« Prevention: Femove or alter the “trigger’ or antecedent of the problem behavior
Teach Replacement Behavior: Ee-teach behavioral expectations. Provide direct
instruction and/or demonstrate expected behavior.

= Reinforce: Reward replacement behavior when i1t occurs. Prompt and/or remind, as
necessary.

= Alinimize Reinforcement of Problem Behavior: Alter how others respond to problem
behavior so it will be decreased and/or extinguished. (1.e. minimize reinforcement of
problem behavior)

= Collect Other Data: If necessary, collect more data to gain additional information if the
team has difficulty developing the hvpothesis.

Define Replacement Behavior: What do we want the students to do instead?

Students will show respeciful and responsible behavior by listening to adults, waiting
their turn to talk, and refraining from using profanity in the cafeteria in order to get
aduli attention.

http://flpbs.fmhi.usf.edu/coachescorner.
Intervention Planning and Rl

Adapted: Advanced SWIS Facilitator Workshop, APBS Conference, March 2008 by Florida’'s
Positive Behavior Support Project, Ril for Behavior, University of & F T F


http://flpbs.fmhi.usf.edu/coachescorner.asp

3. Intervention Design - Example

Frevention 5Stratesies (1 risger="Am becedemt=)

1. Chang= the cafeteria schadule =0 fower stdents are present durine ssch Tooech peeri s,

2. Invcr=asa the lawal of active, poevantative supsrrision {pooccimity coamtrol)

3. Whean a stdent i= beopmine O srapdive anedor di spespeactiinl tossrands an adnlt, the adolt weill
proride prompts by referring the shindent to the axpactati ones aned mmiles: poeted in the cafetaria

4. Invcr=ass peinfoacesmeeant o shdents engaeing in Sppoopriats behereiors:

Teach Replacement Behavior

1. VWhan and whears wHAl1l The replacsym ot baharriog will e taneht in the cafetaria avery
thea reomlscsn st dige tha first weals of Fotwrasmbar ared wweill b renejorsead avars
besteariog s tmeeht T Bolomeiayy nortil weinter bosals. Tt weill b tanneht i1 edh atal 3 wgpsoa
Tty iTy Tamaesrs
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The schospl-wride enpactatiomns: and males wHill e peviawad amd

i)

2. Hoow will the

replacsnn ot ahereior r=—tomperht &= neadsd The replacssment bahoaecios weill e taneht

b= taneht? EinE mind-lessons devaloped by thae PE S team and cafeteria
=taff 5todents wwrill demnenetrats nmedsrstameiine thaeoaests pode—
Pl

3. Vo wAill b

resporsible fog teachd s 4. AP and cafsteria stalff

thes eabearioa™

Foen force Feplacement Behavior

1. Wt will stodients: ‘Friday 57 — All sthisdents demaonstratine, tha sppactati omes: writh
e for eanmamings in tha v cafeteria ODF =, will ssm an switea 5 mdnes of looech tims oom
replacsm et haherrior™ Fridars.

!54

Eveary Friday

i)

2. When'hoos oftem wHill
the r=infiorcsr b
distribatad?

3. Who will provide tha 4. AP and cafsteria staff

himimrire Fein forceamnent of Froblem Eelasvior

1. T=ach staif o o proompt stidants o the 5V expaectations: and cafsteria roles in 8 moan-
oondfrontatiensal manmer when shsdents are beopmine, dHesmeptd e amdor di srespaectfinl . {12
flat gifect, mindmal =ve contact, o arewine with sthodents =t )
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A Match interventions to the function of behavior

A http://flpbs/coachescorner.asp-61 nt er vent i on
Ol nterventi on

Pl a
| deas Based on Fu

A Use your hypothesis statement to inform your
Interventions

A Determine the smallest change your team can
make that will have greatest impact. DO IT!

USF]

This product was developed by Florida's Positive Behavior Support Project through the
UNIVERSITY OF
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University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
of Florida, Department of Education, Bureau of Exceplional Education and Student Services,
SOUTH FLORIDA

through federal assistance under the Individuals with Disabilities Education Act (IDEA), Part B.
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http://flpbs/coachescorner.asp

4. Response to Intervention

Step 4: Response to Interventiomn
Iz it working ™

= Blondtor Progress: Collsct and review implementation and coutcomes data to
monitor succaess of intervention stratasias.

Exvalhzation Criterim Re=uli=
Ttz
- Wileat diiata weill b
et el T
- Wl Wl oollect the
Lol =y
- “Woas the intereentd oo
iyl e ented writh
Hdl=lite?
Time Frame

- e il thee diats
b= ool la=ct=d™

= How oft=mn weill thea
dizta e periamrad T

«  What did not work? http://flpbs.fmhi.usf.edu/coachescorner.asp
modifiad or Intervention Planning and Rl



http://flpbs.fmhi.usf.edu/coachescorner.asp

Response to Intervention - Example

Step 4: Response to Infervention
Is it working?

= MBlonitor Progress: Collact and review implementation and cutcome data to monitor
succass of intervention stratagias .

Evaluation Criteria Resulis
IData:
1. "Whatdata will ba 1. S5"WIS custom reports
L ODFEs in cafeteria
- Fidelity of implamentation checklist complataed by AP
2. Who will collact the
dataT 2. Jimmyw Ddean Ikata Specialistand AP
3. Was the intervention
implamented with 3. Eawisw fidelity chacklist data
FidelityT
Time Frame
1. "When wrill the data 1. BEi-weskly
be collactad™
How often wrill the 2. MMonthly during the resular PES mesting
data ba reviewad T
Target'Goal:
1. Decrsassin problam 1. =2 ODEs in cafeteria weakly
behawior
1. Incrsassin 2. Majorityr of studants in each lunch pericod sarmead 5
;ephlz.ﬁf!-ment minutes extra lunch waalkly
ehawior
Outcomes:
1. What work=d7? 1. [(Revisw dara and answsr gussiions during monthiy
2. What did notwork? mssring)
3. Whatneeads to ba
modified or
chang=d™

1]
|
@
b B

m
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A Is PBS/Rtl:B being implemented across campus?
A Is it being implemented with fidelity?
A Is there sustainability of implementation?

A Are there benefits to students over time with
PBS/Rtl:B implementation?

A Are there benefits for staff?

A Do students with greater needs benefit from
Implementation?

- -I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
: UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Services, _— N
SOUTH FLORIDA  through federal assistance under the Individuals with Disabilifies Education Act (IDEA), Part B. sraa Y
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Data Review

A TeacherTube Videos - Walkthroughs and Learning
Objectives

A Discussion:
A Are problem behaviors improving at your school?
A Are the problem behaviors holding steady?
A Are the problem behaviors getting worse?

A As a group:
A Review, analyze and discuss your data
A Note significant problem areas and areas of greatest improvement
evelop possible action plan steps to address the problem g eas,



http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all

Data -Based
Decision Making

CLASSROOMS
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If over 50% of ODRs are from numerous classrooms, then revisit
SWPBS for all classrooms

If a few classrooms are responsible for the majority of ODRS,
then address Classroom PBS using the Classroom Consultation
Guide

A If the BoQ score is less than 70, then revisit SWPBS and/or
address Classroom PBS using the Classroom Consultation
Guide

A If the discipline data indicate an increase in ODRs, ISS, OSS
and most of the referrals are coming from multiple classrooms,
then revisit SWPBS for all classrooms

A If a teacher has received additional support, interventions
were implemented with fidelity, butt he st udentods b
not improving, then consider supplemental supports (Tier 2) for

that student
—_— ==
£ g 4 —_—
% This product was developed by Florida's Positive Behavior Support Project through the
44 University of South Florida, Louis de |a Parte Florida Mental Health Institute funded by the State

UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,
SOUTH FLORIDA  through federal assistance under the Individuals with Disabilifies Education Act (IDEA) Part B.




Need for Classroom Training?

e ——

~ 80% of Students

55
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Setting up your System
A Establish a classroom PBIS system that is

congruent with your existing SWPBS (Tier 1)
system

A Faculty need to understand how the two
are aligned and interrelated

I Work to tie the two systems together!

A Students need to understand that this is an
extension of the SWPBS system

-I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
UNIVERSITY OF of Florida, Department of Education, Bureau of Exceplional Education and Student Services, o
SOUTH FLORIDA  through federal assistance under the Individuals with Disabilifies Education Act (IDEA), Part B. A,
| 1_4.1-».1.
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. WO TALKING *NO SKILIRE  +NO WEARING WEIRD (LOTHES
N0 RUNNING «NO EATING o NO BUMB GUESTIONS o
n e eC Ive WO KICKING «NOSWEATING «yn ComingG 1N LATE
NOBITING N0 SWEARING . 5 comiye v EARLY
'NO LAUGHING *NO BURFPING WO LOUKING AT THE CLOCK

I . O THCKLS: ﬁwgﬁf '-"‘-,f;':‘f s B LOOKING CUT THE WIKROW

nstruction N0 HOP O OB o s uaRT-ALECKY REMARKS
NOSK * FOCLING o MO MAKING STUPID FACES
o T SCREAMING « /0 CRYING DURING TESTS

POICGLING wwg Gopry HAIRSTYLES

SR

Sets the
Occasion BYalie
for Student S

Fallure

Miss Bence liked to go over a few of
her rules on the first day of school.

-I This product was developed by |
University of South Florida, Louis ae 1a rarte Flonad mental Heaimn Instiute tunded oy the stare

UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,
SOUTH FLORIDA  through federal assistance under the Individuals with Disabilities Education Act (IDEA), Part B.
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A Students who have large # of referrals
A Reasons for referral (problem behavior)

A Whether the issue is across environments or
one setting

A Possible motivations for behaviors




P —
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Rtl:B 4-Step Problem-Solving Process
A Step 1: Problem Identification

Alf a student spends a lot of time in an environment that
generates a high rate of |

OR

Alf a student spends time with adults who do not teach
and/ or reward appropriate

the environment | i1 kely contri
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Determining If Your School
Needs Classroom Support

:
A Gather sources of data necessary to identify

classrooms in need

V School Level

V Classroom Level

A Examine the data to assess whether or not there is
a need for Classroom PBS

I Support classroom teachers in embedding PBS into
their classroom practices?

I Support groups of students in need of behavioral
support in addition to existing school-wide
supports?

I SF This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State

UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,

SOUTH FLORIDA  through federal assistance under the Individuals with Disabilities Education Act (IDEA), Part B.




ldentifying Classroom PBS

ODRs (major and minor)

"eacher requests for support

eacher ratings and rankings of students
eacher referrals to Special Education

|l nf or mat hmeovad ks o
Classroom observations

A
A
A
A
A
A

Do the data indicate a systems issue or an
Issue for a few teachers?

E e -I This product was developed by Florida's Positive Behavior Support Project through the ,
e University of South Florida, Louis de |a Parte Florida Mental Health Institute funded by the State & .
"
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Assessing Classroom Support
A ODRs

A Classroom Management: Self Assessment
Revised (7r) (www.pbis.org )

A Classroom Assessment Tool
http://flpbs.fmhi.usf.edu

A Formal observations of classroom
I Frequency
I Severity
I Duration measures

l.:';‘i
E :': -I This product was developed by Florida's Positive Behavior Support Project through the ,
T University of South Florida, Louis de |a Parte Florida Mental Health Institute funded by the State N .
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http://www.pbis.org/
http://flpbs.fmhi.usf.edu/
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Rtl:B Team:

A Student problems persist in spite
management strategies

A Behavior has been tracked repeatedly without successful change

A Team should:
A Review the tracking forms

A Offer alternate solutions for modifying the behavior in the
classroom

A Usethe6 Cl assroom Cons uFLPBStwebsite, Gui ¢
Resources, Classroom, General)

<5 TE Frpe 63

I SF This product was developed by Florida's Positive Behavior Support Project through the
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Tier 1: Classroom School Decisions

A What if a majority of ODRSs are coming
from the classroom setting and many

classrooms are referring students with
ODRS?




Referrals By Location

500 Provide training and support to the entire school in
% - implementing the SWPBS system within the classroom
G007 (additional training may be needed on classroom
é‘g 1 interventions, the referral process, rewarding students,
Q 300
oc etc.)
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Special evt
Unknown loc
Locker rm

Class

Where do most of our ODRs come from?
Over 80% of ODRs are from classroom?




Tier 2: Classroom School Decisions

A What if a number of referrals are coming
from just a few classrooms?




Classroom

Custon Graph - Referrals By Grade

Refer to the Classroom Consultation Guide for strategies

S to support change in those classes

4.0-

3.0:

2.0—-

1.0—-

G T T =T = T T =TT = T e Ty T

Nunber of Referrals

Post12

Prek
Prek-B
Prek-A

Are the referrals from a few or a group of teachers?
All teachers are in the 6" and 7" grade.




A What if teacher requests for assistance,
referrals to ESE, and ratings and rankings of
students with behavior problems identify
Individual classrooms that would benefit from
technical assistance from the SWPBS team?

h____
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) £ -l This product was developed by Florida's Positive Behavior Support Project through the :
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Referrals By Staff

10 ,.;1

9.04

Munber of Referrals

N AR RRRTSEHALSREE

Refer to the Classroom Consultation
Guide for strategies to support change
In those classes
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Is there a group of teachers who make most referrals?

R

=== Five teachers have 4 or more referrals! £
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AWhat i f inflromaghéda
staff identify behavioral, curricular,
Instructional and environmental issues
Impacting ALL students in environment:

I school administrators or members of the
SWPBS team can provide support on

rectifying those issues using the Classroom
Consultation Guide

-
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/ Positive
Behoavior

Ghugpott

Classroom Assessment Tool

Observer: Date:

ITI. Curriculum and Instruction: Materials and instructional presentation are altered or
adapted to prevent or to address behavior problems.

INSTRUCTIONAL PLANNING AND DELIVERY- Teaching activities are planned and
inplemented in ways that optinize student learning.

Io plage Somewhat Not In
In Place Flace

El. | Are lesson objectives and matenals used appropriate for
students’ functioning levels?

El. | Are assignments relevant and meaningful to students?

E3. | Are a variety of teaching methods and materials used?




Positive Behavior

Teaching Consequence

Behaviors ~ Reward System
System

This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
of Florida, Department of Education, Bureau of Exceptional Education and Student Services,
throaugh federal assistance under the Individuals with Disabilities Education Act (IDEA), Part B.
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Used by School PBS Team to provide consultation
support to identified classrooms in the following:

A Topic 1: Assessment
I Includes Classroom Assessment Tool*
A Topic 2: Ecological Adaptations
A Topic 3: Teaching Behavior
A Topic 4: Reward System
A Topic 5: Consequence System
A Topic 6: Curriculum & Instruction
A Topic 7: Intervention Planning
I Includes Intervention Plan Tool*

-I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State

UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,

SOUTH FLORIDA  through federal assistance under the Individuals with Disabilifies Education Act (IDEA), Part B.
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AAssess the studentds | ack

classroom interventions:

I Did a consultation process occur with the classroom
teacher?

I Did the process identify behavioral, instructional, curricular,
and environmental modifications that should be made to
Impact the student as well as the entire class?

I Were those modifications made and implemented with high
fidelity?

.=I.l‘-._.:'l!; -3 3—:.f 3 e ——
R E -I This product was developed by Florida's Positive Behavior Support Project through the
i University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
Flurida Dugartmsi of Edwcatmn

UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas, —
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Evaluation

Alf the answer to any of
IS essential to direct additional technical
assistance to the classroom setting before
directing a student to more intensive
targeted group intervention

A Targeted group interventions are not a
substitute for inadequate teaching and
learning environments in the classroom.

.
E g :_, -I This product was developed by Florida's Positive Behavior Support Project through the ,
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Classroom

amtotoblem - Solving Process

Step 1: Identify and Analyze the Problem

What 6s the problem and why is it hap

Step 4: Evaluate the Plan Step 2: Develop the

(Response to Intervention) f Plan
AVANEEEER
, _ lIlIHI@ What do we do about it?

Is it working?

(

Step 3: Implement the Plan

How do we do it?

———

I ]\qp Thls preduct was developed by Florida’s Positive Behavior Support Project through the
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Step 1:

ldentify & Analyze the Problem
—-—-BL——L sl |

Looking at School -wide (Tier 1) Data:
A Office Discipline Referral data  V
I by classroom V
I by behavior V
I by location V
I by staff V
A Minor Incident Reports/Classroom data forms
A Teacher Nominations
—A-Administrator Observation V

b4 e i
-I This product was developed by Florida's Positive Behavior Support Project through the
7 University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
Lt UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Services, o
Ehimnemsme  SOUTH FLORIDA  through federal assistance under the Individuals with Disabilities Education Act (IDEA), Part B. A,
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Referrals by Location
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Referrals By Staff

709

Nunber of Referrals

administrator —__
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Who iIs the focus?
P —— L

A Data may be collected on:
A entire classroom of students

A select individuals within classroom

A Target those select individuals that are responsible
for the bulk of incidences

OR

A Target the entire class to obtain more specific
information if many students are engaged in
problem behavior or to help clarify problem areas

I SF This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State

- UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,
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Step 1:

~__ldentify & Analyze the Problem

e ——

Looking at Class -Wide Data
A Office Discipline Referral data
I by time
I by motivation
I by administrative decision
A Admin Walkthrough/Formal Observation
A Classroom Assessment Tool (CAT)
A Positive Environment Checklist (PEC)
A Classroom Management: Self Assessment Revised (7r)
A Direct Observation

o T e,
e i

-I This product was developed by Florida's Positive Behavior Support Project through the
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Baseline Data Collection Guidelines
F —

A Define the behavior that you wish to observe. Be
specific.

A Decide which type of behavioral recording is best
suited to monitor the behavior.

A Determine if observation data should focus on
select individuals or the entire classroom.

A Decide who will observe the behavior.
A Decide how long your observations will last.
A Observe and record classroom behavior.

A Collect observation data until patterns emerge.
e ———
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A Through interviews and direct observation, the
administrators collect information about specific
teaching behaviors using:

I qualitative data

I frequency data

I duration data

I Scatterplot data on occurrences and non-occurrences
A Can be used to develop specific goals for teachers

SHD —
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Analyzing Patterns of Behavior

e —

A Once data are collected next step is to —

analyze the data so as to:
I Clearly define the problem & goal

| Extrapolate possible triggers and maintaining
variables surrounding target behavior

ADetermine conditions when behavior is less likely to
occur, most likely to occur
A Identify the motivation or function of the
target behavior

A Develop hypothesis as to why the target
_ laris occurring 89
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A Specifically defines the problem at hand

Approximately 50% of the students In
Teacher #20s <cl assroon
disruptive behavior (getting out of seat,

walking out of area, and holding off-topic
conversations during instruction) for

several minutes at a time during large-

group reading instruction.

90
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A Describes what the classroom teacher

and team would like to have happen
Instead of the problem behavior

At least 80% of the students in Teacher

#20s cl assroom -task | | en
behavior (listening quietly to instruction,

taking relevant notes, keeping their eyes

on the teacher) for at least 15 consecutive

minutes during large-group reading
Instruction.

91
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A Highlight conditions when the target behavior is most likely to
occur

I What triggers the target behavior?
I What sets the occasion for the target behavior?

A Highlight conditions when the target behavior is least likely to
occur

I What does the environment look like?
I What seems to be working for students during this time?
A Highlight responses to target behavior that occur repeatedly
I What does the teacher do after the inappropriate behavior?
I What do peers do once the target behavior is exhibited?

92
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Function of the Behavior

A Once clear conditions (before and after the
target behavior) have been identified
determine the function of the behavior

A Function = Reason WHY the behavior is
occurring




Once youbGve definec
conditions that tend to trigger and maintain the
target behavior, develop your hypothesis for why it is
occurring.

A Yrc])ur hypothesis should be based upon what the data
show.

A You will then develop interventions linked to the
hypothesis. Specifically, your interventions should
Include preventative, educative, and responding
strategies matched to the antecedents target
behavior, and consequences on those hypotheses

you have the most support

-I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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Example:
When the teacher doesno
learned material, and changes topics
before checking for comprehension, close
to half of the students in the classroom
engage In disruptive behavior to avoid the
new task (based on Instructional
Organization, Curriculum & Instruction

_ﬁ

sections).
A o ¢
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Example:

When the teacher explains directions to

the entire class, close to half of the

students in the classroom engage In

disruptive behavior in order to escape the
task, as It appears t he
using proper listening skills (based on

Ecological Factors, Behavior System

sections).
G - o 9% £
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- Summarize Patterns Analyzed

A Data Gathered
AProblem Behavior is Most Li

AProblem Behavior is Least L
A Problem Identification Statement

A Goal Statement

A Suspected Function of the Behavior

A Hypothesis Statement

-I This product was developed by Florida's Positive Behavior Support Project through the
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Step 1: Identify and Analyze the Problem
What 6s the problem and why is it hap

Step 4: Evaluate the Plan Step 2: Develop the

(Response to Intervention) f Plan
AVANEEEER
, _ lIlIHI@ What do we do about it?

Is it working?

b)

(

Step 3: Implement the Plan

How do we do it?

———
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A Use the information gathered on Summarizing
Patterns Analyzed to develop a plan for

intervention within the classroom

A The Classroom Intervention Plan should link various
strategies to the hypothesis and include:

A Classroom Expectations & Rules
A Teaching Behavior

A Classroom Procedures

A Reward System

A Responses to Problem Behavior

A Modifications to the Environment and Curriculum &
Instruction

I SF This product was developed by Florida's Positive Behavior Support Project through the
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Classroom Expectations & Rul€®5 Positively Stated. Rules must be obseryable
1. Be Safe

Walk in the Hallway, Use equipment appropriately
2. Be Respectful
Be to Class on time, Use an indoor voice, Say Please & Thanks
3. Be Responsible
Bring your Organizer to class, Stay on task, and Do your Homework

Teaching Behaviofhow you will teach, when you-teach, how you will remind students
etc.)

Review daily in a.m.

Language Arts and Readingdo a character analysis w/examples and-@amples of
behaviors that characterize classroom expectations

Daily review in p.m. ask students for examples of students meeting
expectations/following rules

Get Character Education lessonsghat correspond with expectations that they struggle
with

loineyag buiyoea|

Classroom Procedurédaily routine, when to sharpen pencils, turn in homework, get al
hall pass, etc.)

A.M. student responsibility to put homework in box, sharpen pencil, work omvbet
Restroomstudents may use the restroom before a.m. bell, 5 min before/after lunch
transition, and 5 min before p.m. bell. In addition, students have 5 passes per grading
period to use at other times.

Reward Syster(in addition to schoeWide tokens, how will you recognize appropriate
behavior)

Verbal feedbackthroughout the day (4:1 target)

Lottery tickets for following expectations during various periods across the day
Weekly Drawingsf or free ti me, candy, first t

spJemay




ADecide on a start date

ABe sure those implementing the plan have
been trained on it prior to starting

ARecord data during implementation & use
It to monitor effectiveness of the plan

AProvide regular feedback to teacher

h____
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Almplementation monitoring T CEE—
(Is it really happening?)

AEstablish plan for tracking individual and
group performance
ADaily tally of incidents and rating of task engagement
AODRs for classroom

ADetermine schedule for monitoring

Almplementation
AOutcomes
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AMatch intervention type & intensity to
student(s), setting, problem

Alnterventions must focus on teaching
replacement behavior or skKill

ASelect evidence -based interventions that
match context of school/classroom culture

AProvide support for implementation
I Training/coaching as needed

I Evaluation of implementation integrity
102
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- Daily tally of behavior incidents

- Daily rating of task engagement

- Office discipline referrals for that classroom

- Work products of students (accuracy, work
completion)

- Number of students participating in discussions

- Time students spend on -task

- Student interviews

- Observation systems (BOSS)

-I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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AMonitor and evaluate outcomes of the interventions to determine
whether or not strategies are working

ADid we meet the intervention goal?
(Review the Goal Statement on the Analyzing
Patterns Worksheet)

AAre there

I decreases in problem behavior?

I increases in appropriate behavior?
achievement of broader goals?
durability of behavior change over time?

|
;
;
I increases in academic achievement?

-I This product was developed by Florida's Positive Behavior Support Project through the
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Als the plan working?

YES NO

AModify existing plan or

APlan to maintain the develop a new plan

Intervention (include AConsider referring

generalization & fading back to problem -solving

procedures) team 1 f I ntegfve
working
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Step 4. Evaluate the Plan
ﬁ_ |
Outcomes of Successful Classroom PBS:
A Significant reduction in problem behavior
A Students are engaged more

A Students complete assignments/tasks

A Students follow classroom expectations &
routines

A Teacher comments are positive

A Small number of students need individualized
behavior support

107
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Data -Based
Decision Making

TIER 2
SUPPLEMENTAL SUPPORTS




Tier 2 Interventions

Tier 2/Targeted interventions are intended to
Impact the behavior of  large nhumbers of
students with similar behavior problems or

causes for their behavior




Ehimtemsms  SOUTH FLORIDA  through federal assistance under the Individuals with Disabilities Education Act (IDEA, Fart B.

If a student is identified as needing Tier 2 supports, biuim

SWPBS (i.e. teaching, rewarding), then revisit SWPBS and/or review Classroom
PBS using the Classroom Consultation Guide.

If a student is identified as needing Tier 2 supports  and has had access to
SWPBS (i.e. teaching, rewarding), then identify and implement appropriate
Tier 2 supports

If a student receiving Tier 2 supports is consistently reaching his/her goals, then
determine whether to maintain or begin fading Tier 2 supports, but continue
access to SWPBS

If a student receiving Tier 2 supports is consistently  not reaching his/her goals,
then determine if the supports were implemented with fidelity and/or adapt
the supports to increase their effectiveness

If a student receiving Tier 2 supports is consistently  not reaching his/her goals
and the supports were implemented with fidelity, then determine the need to

Orocess.

This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
of Florida, Department of Education, Bureau of Exceplional Education and Student Services,
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Tier 2 Essentials:

A Administrative support

A Allocation of resources (planning and meeting time, money,
materials, etc)

A Tier 1 implemented with fidelity (>70% BoQ)
A Staff buy-in
A No significant changes in school climate
A Administrative
A Funding
A Staff moral
A Tier 2 implementation is a top priority

-I This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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Goals:
AProvide remediation

APrevent problems from getting worse

AProvide a continuum of supports
Al dentify and saup pforrsek 6st ud e
reaching behavioral expectations

AProvide sufficient and appropriate interventions
I Teach new skills to assist students in reaching or exceeding
behavioral expectations

<2 TE T, 112
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A Builds on school-wide expectations
A Matches the needs of the school (individualized)

A Supports/Interventions:
A Similar across students
A Function-based
A Readily available on campus (materials/resources)
A Begin within 30 days of referral
A Provide data for progress monitoring

A Staff are easily trained on implementing interventions

A System for communicating progress
A students, staff, and caregivers

113
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Includes:

A Collaborative problem solving

A Pre-determined decision rules

A Selecting and prioritizing students
A Making changes to interventions
A Changing levels of support

A Appropriate, evidence-based interventions
A Checks for fidelity of implementation

114
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Foundational System for Success

Aensures supports are provided to students
for whom school-wide practices have not
facilitated success

Structured Problem-Solving

A ensures effective intervention practices are
Implemented and monitoring for each
student brought to the team

115
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Tier 2 Team Responsibilities:

A ldentify and prioritize students in need of Tier 2 supports

A Match student needs to interventions

A Monitor/coordinate implementation of interventions
A Monitor student progress

A Evaluate data and make decisions

A Communicate with all stakeholders (staff, caregivers)

A dentify staff professional development needs

A Monitor Tier 2 system
A Number of students receiving support
A Implementation fidelity
A Student progress across interventions

<2 TE T, 116
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Tier 1 SWPBS.:
A Was the student taught the school-wide expectations and
rules?

A Did the student earn reinforcers for engaging in the school-
wide expectations?

Gap Analysis (Classroom):

Al's the studentédés problem beha
his/her peers?

A Are effective instruction and behavior management occurring
within the classroom?

Alf the answer is ANood to any of tF
(SWPBS/Classroom) before considering Tier 2 supports.
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A Office Discipline Referrals

A Minor/Classroom Referral Forms
A May identify students who never receive office referrals
A Nomination Process

A 2-3 times/year
A Top 3 externalizing & internalizing students
A Packaged/Normed Screening Tools

A Check with your district
A Cost-Benefit and Norm/Sample analysis

-I This product was developed by Florida's Positive Behavior Support Project through the
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Tier 2: Targeted Group

nool Decisions

A Do we have groups of students that might
benefit from a targeted intervention?

A Are any of the identified students  NOT
contacting our SWPBS system?




Number of Office Referrals

Student
Is there a group of students with >5 ODRs?

There are 10-15 students identified.




nool Decisions

A Based on the types of problem behaviors, what
targeted group interventions are needed?

A Based on the functions of problem behaviors,
what targeted group interventions are
needed?




JY514/55Y
dsadsiq
ssedeH
uer ddeus
[ BuTAT

| uotgdnJstg
ApJe |

[ dTs

wep doug
1324l
£sa4(]

(423]

b—

| uoT30a34e ddeu)

spunog anQ
000840]
[04oaTH

s3nJQ

1ENGWOY

| [epueg

[ cuog

GENTY

" suodeaf
ARG JAY3D
ARG UMOUNU
JOUTY

CueT ddeur-Ly

[ 30equ0)-||

[ qdsadsTg-|
uotadnJasIg-|
asnst) Aydag-1
ssaJ40-
Y231l
umugmhuz
434301

—

-

—

)—

—

—

b—

—

—

—

b—
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What are the behaviors that are getting referred the most?
Disrespect and Aggression may signal need for targeted group.




Custon Graph - Referrals By Hotivation
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Are there functions that might point to targeted group?
50% of ODRs are for escape. Perhaps academic interventions?
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A ODRs may not identify all students in need of

Tier 2 supports:
A Settings with persistent or more disruptive behaviors
may not generate office referrals

A Alternative placements
A ESE, self-contained classrooms

A Internalizing behaviors

AMul tiple O6minor6, but few
A Low or non-referring teachers

Kincaid, Childs, & Putnam, October 2007
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Misc. Section

Pages 56 Teacher Nomination Form

School: FLPBS homepageéResou

Teachar Student l denti ficat
| Nomination Form

Sradelsh:

Twpe of Class (e.d., redular ed., reading):
Crate:

Step 1t ldentity 2l students in yvour class, or across youdr day, who are of concern to you
on o categores of inappropriate behavior: exxermalizing and iternalizing behaviors.
Middle school, high schoal, specials, ar any ather teachers, identify the top students of
concern across yvour day rather than by class ar perod.

Externalizing Behandors: Behawiors that are displaved outwardly by the child towards
an external social event in the environment. These behaviors tvpically accur too often

ar too rmuch

Internalizing Behawviors: Hehaviars that are displaved imwardly towards self. These
behawviors tvpically are self~-imposed, do not occur fregquently, and appear to allow the

student to avoid social events.

Examples of Externalizing
Behaviors

Aggression tovward others or things
Hywperactivity

FHorn-compliance

Disruptive {out of seat, calling out)
Arguing

Cefiance

Stealing

Mot fallowing directions

Tantrums

Examples of Intermalizing Behaviors

Exhibits sadness or depression

Diminished social interactions (sleeps a lot)
Teased or bullied by peers

Does not padicipate in gameas

Crverly shy or tirmid

Acts fearful

Does notstand up far self

Self-injury (cutting self, head bangino
vithdraw, avoids social
situationsfinteractions



——

Approved Commercial Screeners: Office of Special

Education Programs (OSEP)

A SSBD: Systematic Screening for Behavior Disorders
I Walker & Severson (K-6 only)
A SSBS: School Social Behavior Scale
I Merrell, (K-12)
A Revised Problem Behavior Checklist
I Quay & Peterson (Ages 5-18)
A ECBI: Eyberg Child Behavior Inventory
I Eyberg & Ross (Ages 2-17)
A
A
A

SESBI: Sutter-Eyberg Student Behavior Inventory
I Sutter & Eyberg (Ages 2-17)
SRSS: Student Risk Screening Scale - Drummond

CRS-R: Conner 6s Rat i nAapesS¢t7al es, Revi ¢
126

-I This product was developed by Florida's Positive Behavior Support Project through the

University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas, —
SOUTH FLORIDA  through federal assistance under the Individuals with Disabilifies Education Act (IDEA), Part B, (222,




B2 - & Student

A ] Narne FLPBS Tier 2 Tracking Tool

1 | 'Student Intake Form: Tier 2 | Remember to SAVE your work!

3| 1

4 2

5 3

B 4

T B

8 6

.| - FLBPS homepageéResourceséeTiagr 2¢
ol s Progress Monitoringé2Bldr eladsheet 20
11 9

12 10

13 11

14| 12

15| 13

16| 14

M 4 » M} Student Info JEEEN=s0el, Graphs Aug-Oct. 4 Graphs Nov.-Jan. { Graphs Feb.-Mar, ¢ Graphs Apr.-June [/ | < i
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Rtl:B 4-Step Problem-Solving Process

A Step 2: Analyze the problem

ADetermine probable function of behavior
A get/obtain; avoid/escape

A Step 3: Intervention design

Aldentify a Tier 2 intervention or customize an
Intervention that is linked to the function
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A Selection based on function
T Adult attention
ABehavior Education Program

A Adult attention direct social skills instruction
I Peer attention

ABehavior Education Program

APeer attention direct social skills instrction
AMentoring

I Galin tangile/activity
ADirect social skills instruction
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A Selection based on function
I Task escape maintained

AEscape maintained direct social skills
Instruction

AAcademic instruction

AHomework club
I Attention escape maintained

AEscape maintained direct social skills
Instruction
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Guiding Questions:

1. Has the strategy been reviewed and e
by an organization such as oOWhat Wor

2. If not, is there any evidence that the strategy has been researched? (e.g.,
journal articles, book chapter, report from developer, etc.)

3. Does the strategy have a manual or a guide that describes each of the steps
and procedures so that anyone would be able to use the strategy with the
student?

4. Does the strategy include a method of evaluating whether it is being
implemented as intended? (i.e., with fidelity)

5. Can the strategy be implemented without regular and/or intensive
involvement from the developer?

-I This product was developed by Florida's Positive Behavior Support Project through the

University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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A Check-in/Check-out
I Behavior Education Program (BEP)

A Brief mentoring

A Social Skills groups
I Skillstreaming, LEAPS

A Conflict resolution, problem solving groups, bullying
I | Can Problem Solve, PREPARE, Steps to Respect

A Anger management groups
I Second Step

A Support groups

A Classroom-level interventions
i CHAMPS

I SF This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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Rtl:B 4-Step Problem-Solving Process

A Step 4: Response to Intervention

A Assists Tier 2 team in determining how students are
responding to the intervention

A Provides data for decision-making on next steps
A Addresses fidelity of implementation

A Monitor both student progress and system process

<5 TE Frpe 133
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Tier 2 student progress monitoring system:
Assess specific skills

Sensitive to small increments of growth over time

A
A
A Administered efficiently and repeatedly (quickly and
easily)

A

A

A

Easily summarized in teacher/parent-friendly formats for
communication purposes (graphs)

Structured so that comparisons can be made across
students

Have direct relevance to intervention development for
specific skills

134

This product was developed by Florida's Positive Behavior Support Project through the

University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
UNIVERSITY OF of Florida, Department of Education, Bureau of Exceplional Education and Student Services, [ v
SOUTH FLORIDA  through federal assistance under the Individuals with Disabilifies Education Act (IDEA), Part B, (222,




Behavior Report Card

Points Possible: 72 |
Adapted from Crone, Horner & Hawken (2003)

Name: SaIIy Mae Date: 2/1/08 Points Received: _ 55|
% of Points: 76
Rating Scale: 3=Good day 2= Mixed day a

i ?

1=Will try harder tomorrow Goal Achieved? Y | 1Y
HR 1st 2nd 3rd 4th L 5th 6th

GOALS

BE RESPECTFUL 3 ? 3 1 1 3 3 3

BE RESPONSIBLE 3 2 3 1 1 3 2 2

BE PREPARED

3 1 3 3 1 3 3 2

FLBPS homepageéResourpgces
Teacher Comment s: I r e g

Progress MonitoringéBehayv

Parent Signature(s) and Comments:
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FLPBS Tier 2

Progress

Monitoring
Tool

0

Enter total & of
points POSSIBLE

here:

Percent Total Points =

Percentage Calculator

100

Remember to

0

Enter total & of
points EARNED

here:

0%

your work!

0

0

DATE

Percent Total Points

Percent Total Points

Percent Total Points

Percent Total Points

Percent Total Points

Percent

12| 812412009

812512009

812612009
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9212009

FLBPS
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4>
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wn
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9/312009

9/4/2009

9512009
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9912009

911012009
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Lack of student progress:
s the intervention being implemented with fidelity?
Do we have the right intervention?
Does It match the function?
Do we have the right function?
Does the student need additional supplemental

o To Do To o

supports?
AYouTube - Cleaning Snow Off The Wrong Car
. 138
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http://www.youtube.com/watch?v=KbY-Ofg8WaQ
http://www.youtube.com/watch?v=KbY-Ofg8WaQ
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Progress Monitoring People Collecting Data
Frequency

Several times a day Behavioral Expertise

Dain g Scale
Teachers
Once a day Daily Progress Reports Paraprofessionals
Several times a week Checklists Guidance
1-2x/week Structured Interviews School Psychologist

Permanent Products

Teachers
1-2x/Month

Monthly Anyone
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Avg Daily % of

100 A

Total CICO Points

S 3 3

N
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CICO Average Daily Points By Student Report
August 26 - September 20, 2009

Max Number of Days where Score Pessible: 18

o

BoebBo &

Snoopy Brown &

John Candy

Darren Kincaid &
Janice Zimmerman

Days with Score | Student




Student: Darren Kincaid

CICO Individual Student Count Report
August 19 - September 29, 2009

— 275
w— ¢ 5
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Student: Snoopy Brown

CICO Individual Student Period Report
August 26 - September 20, 2009

Max Number of Days where Score Pessible: 18

=
2 1 X

Total CICO Points
=
1 1

Avg Daily % of

[ |
L
1 1

18

2 3 |
18 18 18

Period | Number of Periods with Score
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A Interventions are implemented as intended
A Necessary to evaluate student response to

Intervention

A Considerations

I What are the essential components of an
Intervention?

A Dosage: amount of time intervention is to be implemented
(e.g., frequency, duration of intervention, etc.)

I How will you determine the accuracy of each

component?
SRl T :: I SF This product was developed by Florida's Positive Behavior Support Project through the
o University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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A Permanent products
AWorksheets, posters, etcé

A CICO: Sample check-in records, Behavior Report Cards (Hawken &
Horner, 2003)

A Curriculum-Specific Checklists (BEP, Steps to Respect)
A School-Generated Checklists (ovannone, 2009)

A Self-Assessments vs. Outside Observer Assessments
A Student outcomes guide use

I SF This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State

- UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,
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A Clear supportive purpose
I Fidelity check is a coaching tool
I Assistance vs. assessment
I Clarity on who has access
I Review with teacher prior to implementation

A No surprises
A NOT connected to evaluation

A Clear expectations and procedures
A Teacher rates self first

-I This product was developed by Florida's Positive Behavior Support Project through the

University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
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Example
Daily Behavior Plan Checklist - CICO Teacher

Teacher/Observer: Student: Date:
Was the Fidelity Score
Steps of Intervention CICO intervention Y=1
implemented? N=0D
NA=NA

1. Greeted/prompted student(s) at beginning of | YesM™No/NA
each class/activity

[

. Reinforced/prompted student during class YesM™No/TNA

3. Rated DPE at end of each class/activity YesM™No/INA

4 Reviewed DPE ratings with student at end of | YesT™No/INA
each class/activity

Implementation Scores
(Total Y's/Total Y's + N°s in colummn)




A System data analysis:

A Is the intervention implemented with fidelity across
students?

A Is the intervention effective overall? (i.e. Is it working
for anyone?)

A Examples of system data tools:
I Benchmarks for Advanced Tiers (BAT)
I PBS Implementation Checklist (PIC)
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"% of Possible Points Scored

. Foundations

E Tier Il

FEH Tier I

B.A.T. Summary Report

a0+

a0

0+

B0

a0+

40

304

204

10+

Implemented Year




B.A.T. Subsection Report

FEH Tier I

E Tier Il

Foundations

=
Implemented Year
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Tier 2 Intervention El.ll'ﬂl'ﬂ:il"!.ur 20092010 Academic Year
School Name: Snow White

+
Check:in Check-out Social Skills Groups SR Inichaized LRT. Lunch Buddies
Interventions [CIGE) Features
#Studerts | #oStudents | #ohiderts | #Stidents | #otaderts | #Students | #ohaderts | #otadents | #obderts | #Staderts
Patticipating | Responding | Padicipating | Responding | Padicipativg | Responding | Participating | Responding | Padicipating | Responding
August € Z Z 1 7 i
Septernber B 4 5 3 8 1
October 7 5 B 5 10 2
Movember
December
January
February
March
April
fl 2
June

Definition of response (Pleaze list below how ywowr 2chool defines response’ st each of the =six levels of intervention’:

Fezponding to Check-in Check-out [C1C0]
0% of paints per week

Responding to Socialidcademic Instructional Groups:
Skilstregming—80% (being rated at feast 2 “2¥ in the skils identifed a5 deficits)

Fezponding to Simple Tier 2 Interventions with individualized festures (e.q., extra checks in CHCO )

Fezponding to ART ) )

Misc Section, Page 11
Fesponding to Lunch Buddies:

702 rediction in OORs within £ weeks
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A Student is making adequate progress
A Continue intervention?
A Fade intervention?
A Look at generalization?

A Student is not making adequate progress
A Modify intervention?
A 1s the intervention being implemented with fidelity?

A Discontinue intervention and/or consider alternatives?
A Consider Tier 3 supports (FBA)?
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Carl Rodriguez
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Sally Jones

. 800c/62/0T
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. 800¢/ST/0T
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. 800Z/T/0T
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Targeted Interventions Summary Sheet

CICO

¢ Mumberof Students on CICO:

¢ Ofstudents on CICO, mumber who met their goal each ofthe last two weeks (% points eamed):

» Students who did not meet goal eachofthe last two weeks:

Student Hypothesized Feazon for Ladk of Progress Ideas forMNext Steps

Orher Targeted Interventions

» Numberof Students on other targeted interventions:

¢ Ofstudents on othertargetedinterventions, number met thar goal each ofthe last two weels:

* Studentsnot making progress to be discussed at IPBES meeting:

Student Hypothesized Beazon for Ladk of Progress Ideas forMNext Steps

Other Concems for the Tean




Data -Based
Decision Making

TIERS 3 & 4

INTENSIVE INDIVIDUAL SUPPORTS
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If a student is identified as needing Tier 3 supports, but has not had

access to targeted/supplemental supports, then revisit Tier 2 supports
If a student is identified as needing Tier 3 supports  and has had
access to targeted/supplemental supports, then identify and

implement appropriate Tier 3 supports and determine need to
maintain Tier 2 supports

A If a student receiving Tier 3 supports is consistently reaching his/her
goals, then determine whetherto  maintain or begin fading Tier 3
supports, and/or access Tier 2 supports

A If a student receiving Tier 3 supports is consistently  not reaching
his/her goals, then determine if the supports were implemented with
fidelity, and/or adapt the supports to increase their effectiveness

A If a student receiving Tier 3 supports is consistently  not reaching
his/her goals, and the supports were implemented with fidelity, then
review the functional assessment and the behavior plan to
determine if the correct function was selected, the interventions
match the function, and/or the plan was implemented with fidelity.
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A ODRs
A Teacher rankings and ratings of students
A (SSBD, TRF, etc.)
A Behavior Rating Scale
A Behavior Observation Forms
A Intervention Fidelity Measures
i BAT
i 1-SSET
I PTR Fidelity Measure

ﬁ
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nool Decisions

A Are there students with a large
number of ODRs (top 5% of students
with ODRs)?




Number of Office Referrals

40 Why did the universal, classroom, and targeted interventions

36 - not result in a sufficient response to intervention?

32 -
28 -
24
20 -
16
12+

Consider individual interventions

P ...................||||||||||||||IIIIIIIIIIIII|”HH

Student
Are there students with >10 ODRs?

Six students meet that criterial




Student Identification

A Teacher nomination or referral

A All teachers may complete rating scale on

nominated students
i CBCL-TRF
i SSBD

I SISS

i BASC-2

A Students non -responsive to group/targeted
Interventions are considered for individual PBS

I SF This product was developed by Florida's Positive Behavior Support Project through the

University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,
oectomcwemee. SOUTH FLORIDA through federal assistance under the Individuals with Disabilities Education Act (IDEA), Part B.

Fi .
e
i Py P |

’ '!f.'.-_:-]'t
T o

ity 1)




A If students do not attain 70  -80% Of POSSIDIE ——
scores on BPR, they are not responding to the
targeted intervention:

I should be considered for more intensive,
Individual PBS

| data collection forms such as the Daily

Progress Report can effectively track and
evaluate student progress

A Tier 3 supports are consistent with the principles
of Tiers 1 and 2

A Students may receive all three Tiers of support

USF|

UNIVERSITY OF
SOUTH FLORIDA
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IS Intervention evidence -based?

How effective Is this intervention with students
from similar backgrounds?

O How intense is the intervention? 0 the dosage
(time and focus of intervention)

O Was the intervention implemented as
planned?

168
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A Positive Response
I Gap is closing
I Can extrapolate point at which target student will
Acome 1| n r aifi gvenifthstongpamger s
A Questionable Response
| Rate at which gap is widening slows considerably,
but gap is still widening
I Gap stops widening but closure does not occur
A Poor Response
I Gap continues to widen with no change in rate
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Positive Response to Intervention

|

Performanced EXpected Trajectory
/
/
/
/
: 4
L - - -
-~/

— / ' @ —
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Positive

AContinue intervention with current goal
AContinue intervention with goal increased

AFade intervention to determine if student(s)
have acquired functional independence.

171

I SF This product was developed by Florida's Positive Behavior Support Project through the
University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State
UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Serviceas,

SOUTH FLORIDA through federal assistance under the Individuals with Disabilities Education Act (IDEA), PartB. | AL




Questionable Response to Intervention

|

Performanced EXpected Trajectory

Observed Trajectory
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Questionable

I Was intervention implemented as intended?

Alf no - employ strategies to increase
Implementation integrity

Alf yes - increase intensity of current
Intervention for a short period of time and
assess impact.

I If rate improves, continue.

i_If rate does not improve, return to problem solyng., .

-I This product was developed by Florida's Positive Behavior Support Project through the
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Poor Response to Intervention

|

Performanced EXpected Trajectory

Observed Trajectory
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Poor

I Was intervention implemented as intended?

Alf no - employ strategies in increase
Implementation integrity
Alf yes -

I Is intervention aligned with the verified hypothesis?
(Intervention Design)

i Are there other hypotheses to consider? (Problem
AnalyS|s)

—'f; as the problem identified
X5 - This product wus developed by Florida's Posifive Behavior Support PFOJSCT through the

University of South Florida, Louis de la Parte Florida Mental Health Institute funded by the State  §
UNIVERSITY OF of Florida, Department of Education, Bureau of Exceptional Education and Student Services,
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0 Data collection forms such as the Daily
Progress Report and the Behavior Rating
Scale can effectively track and evaluate
progress of groups of students.

0 A wide variety of other individual data
collections forms/systems can also be utilized

v e
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AA rati

ng of the recordeil
occurrence of behavior

I Extremely effective In getting data
I Time efficient
I Measure of change in behavior

A Completed as a whole day measure or
during specific times of the day

A Recorder scores on a scale of 1 to 5 that is
defined for each behavior

__-____-_‘_ —
This product was developed by Florida's Positive Behavior Support Project through the
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A ADVANTAGES:

I Still quick and easy to fill out.
I Sensitive to smaller changes in student behavior.

I Anchors allow for better reliability on day-to-day
ratings.

A DISADVANTAGES:

I Training is necessary for staff to use anchors
properly;
I Additional training will be needed to avoid drift.
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Behavior Rating Scale

Behavior

Date

Hitting

8 or more
6-7 times
4-5 times
2-3 times
0-1 times

RN W

8

N W

N W

R N W

- Q%o

& O

w
I—‘@OO-POW

w h~ O

N

w b~ O

-

o

Profanity

16 or more times
12-15 times

8-11 times

4-7 times

0-3 times

RN WPR O

RN WO

RN WSRO

RN WkRO

RN WS O

RN Whk~O

RN WR O

PN Wk O
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A Individual Student Systems Evaluation Tool
(I-SSEY- The I-SSET Is a research tool used to
annually evaluate the implementation
status of individual student systems within a
school. The results of the | -SSET provide an
overall mean score for individual student
system implementation and three sub  -scale
scores (systems foundations, targeted
Interventions and intensive individualized
Interventions.)
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A 50-60 items for Tiers 2 and 3 ——
A Subsections
I Implementation of Tier 1
I Tier 2-3 Foundations
A Commitment
A Student Identification
A Monitoring and Evaluation
I Tier 2: Targeted Interventions
A Tier 2: Support Systems
A Main Tier 2 Strategy Implementation
A Tier 2: Monitoring and Evaluation
I Tier 3: Intensive Interventions
A Tier 3: Support Systems
A Tier 3: Assessment
A Tier 3: Implementation of Interventions

A Tier 3: Monitoring and Evaluation
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A The PTR Implementation Checklists _ allows an
outside observer to measure:

I Whether the intervention was implemented
(adherence)?

I If the intervention was done accurately
(quality)?
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PTR Implementation Checklist

Recorder: Student: Teacher:
Date: Time:

Interventions Was the Was the Fidelity Score
intervention intervention YIY =2
implemented? done YIN=1
(Adherence) accurately? N/N = 0.0

(Quiality) NA/NA = NA
Y /N/NA Y /N/NA
Y /N/NA Y /N/NA
Y /N/NA Y/ N/ NA
Y /N/NA Y/N/NA
Y /N/NA Y/N/NA

Implementation Scores
(Total Y&/Total Y& + N& in column)

Total Implementation/Fidelity Score
(Total Y&/Total Y& + N across 2 domains)







