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Agenda

ÅReview Tier 1 Critical Elements & Teaming

ÅPBIS and RtI

ÅUnderstanding Implementation Fidelity

ÅData -based Decision Making

ïTier 1 

ïClassroom

ïTier 2 Supplemental

ïTiers 3 & 4 Intensive Individual

ÅNext Steps and Questions



Schools adopting SWPBIS by year
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http://video.google.com/videoplay?docid=6759620933099471522


Schools use SWPBIS (Feb, 2011)
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Critical Elements of Tier 1 PBIS
As measured by the Benchmarks of Quality (BoQ)

ÅPBS Team, Administrative Support

ÅFaculty Commitment, Participation

ÅEffective Discipline 

ÅData Entry & Analysis

ÅExpectations & Rules

ÅReward/Recognition Program

ÅLesson Plans for Teaching Behavior

ÅImplementation Planning

ÅClassroom PBS Systems

ÅEvaluation Kincaid, Childs & George (2005, 2010)

How well did you do? 

What worked?

What needs 
improvement?
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Fidelity of Implementation
HOW DO YOU KNOW?

ÅAre you addressing ALL of the critical elements of 
PBIS or just some? Are you implementing them 
with fidelity?

ÅAre you implementing with as much ògustoó as 
you did at the beginning of the year? Or as you 
did your first year of implementation?

ÅAre all teachers participating? 

ÅDo you have a lot of new team members and/or 
teachers? Are there some misunderstandings 
about what PBIS is?
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Team Membership

Professionals with knowledge of:
ÅTier 1 and 3 supports available on campus 

ÅAcademic interventions

ÅBehavioral principles/behavioral expertise

ÅTier 2 evidence-based interventions

ÅLegal guidelines

ÅResource allocation

ÅData systems for screening, progress monitoring, and 

evaluation
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Campus Teaming Models 

RtI Leadership Team
ÅCoordinates all tiers for academic and behavior

ÅSubcommittees handle time-consuming tasks

Academic vs. Behavior
ÅTwo separate teams coordinate tiers

Multiple Teams
ÅTier 1 Behavior Team & Tier 1 Academic Team

ÅAdvanced Tiers team

ÅOne combined team for both Tiers 2 and 3

ÅTwo separate teams - one for Tier 2, one for Tier 3

ÅTwo separate teams - one team coordinates interventions for 
Tiers 2 and 3, one team monitors data
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RtI Leadership Team

Academic & Behavior Issues

Tier 1

Tier 2

Tier 3

Tier 1 

Academic 

Tasks

Tier 2 

Academic 

Tasks

Tier 3 

Academic 

Tasks

Tier 3 

Behavior 

Tasks

Tier 2 

Behavior 

Tasks

Tier 1 

Behavior 

Tasks
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Tier 1 

Academic
Tier 1 

Behavior

Tiers 2 & 3 

Behavior and 

Academics



11

School PBS Team Tasks

ÅDevelop, implement and evaluate the School -Wide 

PBS Action Plan

ÅMonitor behavior data, develop interventions

ÅEvaluate progress

ÅMaintain communication with staff and coach

ÅReport outcomes to Coach/Facilitator & District 

Coordinator

ÅHold regular team meetings (at least monthly)

ïMay need to meet more frequently in the beginning
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Meeting Checklist 

ÇAgenda is distributed in advance

Ç Items have specific time limits
ÇMeeting starts & ends on time ðno exceptions

ÇTeam leader moves team through the agenda

ÇTeam leader keeps team on -topic

ÇEVERYteam member contributes to discussion

ÇEVERYteam member volunteers for action plan items

ÇTeam addresses conflict constructively

ÇTeam rules by obtaining consensus

ÇNew Action Plan items generated & added to existing 
plan

http://flpbs.fmhi.usf.edu/pdfs/Team%20Meeting%20Checklist%209.7.10.pdf

http://flpbs.fmhi.usf.edu/pdfs/Team Meeting Checklist 9.7.10.pdf
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Positive Behavior Supporté

ÅAims to build effective environments in which 
positive behavior is more effective than problem 
behavior

ÅIs a collaborative, assessment -based approach to 
developing effective interventions for problem 
behavior

ÅEmphasizes the use of preventative, teaching , and 
reinforcement -based strategies to achieve 
meaningful and durable behavior and lifestyle 
outcomes
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Response to 

Instruction/Intervention ( RtI):
The Foundation

RtI is the practice of :

(1)providing high-quality 
instruction/intervention matched to student 
needs and 

(2) using learning rate over time and level of 
performance to

(3) make important educational decisions to 
guide instruction 
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Avoiding Mythsé

RtI IS:
ÅA process designed to maximize student achievement

ÅA method to deliver effective interventions earlier and 
efficiently

ÅFocused on outcomes

ÅAbout student progress

RtI IS NOT:
ÅA way to delay services to students

ÅA way to avoid special education placement

ÅA hoop to jump through to ensure special education 
placement
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TIER I: Core, Universal

16

GOAL: 100% of students achieve
at high levels

Tier I: Implementing  well researched 
programs and practices demonstrated to 
produce good outcomes for the majority of 
students.
Tier I: Effective if at least80% are meeting 
benchmarks with access to Core/Universal 
Instruction.
Tier I: Begins with clear goals:
1.What exactly do we expect all students 
to learn ?
2.How will we know if and when theyôve 
learned it?
3.How you we respond when some 
students donôt learn?
4.How will we respond when some 
students have already learned? 

Questions 1 and 2 help us ensure a 
guaranteed and viable core curriculum
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TIER II: Supplemental, Targeted
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Tier II 
For approx. 20% of students

Core 
+

Supplemental

Χǘƻ ŀŎƘƛŜǾŜ ōŜƴŎƘƳŀǊƪǎ
Tier II Effective if at least 70-80% of 
students improve performance (i.e., gap is 
closing towards benchmark and/or 
progress monitoring standards).
1.Where are the students performing 
now?
2.Where do we want them to be?
3.How long do we have to get them 
there?
4.How much do they have to grow per 
year/monthly to get there?
5.What resources will move them at that 
rate?
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TIER III: 
Intensive, Individualized

18

Tier III 
For Approx 5% of Students

Core

+
Supplemental

+
Intensive Individual Instruction
Χǘƻ ŀŎƘƛŜǾŜ ōŜƴŎƘƳŀǊƪǎ

1.Where is the students performing 
now?
2.Where do we want him to be?
3.How long do we have to get him 
there?
4.What supports has he received?
5.What resources will move him at 
that rate?

Tier III Effective if there is progress (i.e., 
gap closing) towards benchmark and/or 
progress monitoring goals.
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An Essential Shift in Thinking

The central question is not: 

òWhat about the students is causing the 
performance discrepancy?ó

but

òWhat about the interaction of the curriculum, 
instruction, learners and learning environment 

should be altered so that the students will 
learn?ó

This shift alters everything else.

Ken Howell
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What We Need for Education Reform 

òResponse to Interventionó (RTI) . . .
a way of screening children, early in 
their schooling, that can help schools 
and educators identify those who may 
not be responding to instruction ðand 
thus may be at risk for school failure. The 
technique allows schools, on a school -
wide basis, to provide any student more 
intensive support ðand monitor their 
progress ðthan may be typically 
available in every classroom.

Alexa Posny, Assistant Secretary, OSERS

20
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What is RtI?

1) Multi -tiered

2) Problem solving approach

3) Evidence -based instruction/intervention

4) Increasing levels of intensity

5) Decisions based on data

6) Progress monitoring



Tiered Model of School Supports & the 

Problem -Solving Process

ACADEMIC and BEHAVIOR SYSTEMS

Tier 3: Intensive, Individualized 
Interventions & Supports

The most intense (increased time, narrowed focus, 
reduced group size) instruction and intervention based 

upon individual student need provided in addition to and 
aligned with Tier 1 & 2 academic and behavior instruction 

and supports.

Tier 2: Targeted, Supplemental 
Interventions & Supports

More targeted instruction/intervention and supplemental 
support in addition to and aligned with the core academic 

and behavior curriculum.

Tier 1: Core, Universal 
Instruction & Supports 

General academic and behavior instruction and support 
provided to all students in all settings.

Floridaôs State Transformation Team on RtI (Dec. 3, 2009)

For 

academics or 

behavior, RtI 

principles & 

characteristic

s are the 

same across 

tiers



Universal

Targeted

Intensive
RTI

Continuum of 

Support for 

ALL

Dec 7, 2007

Science

Soc Studies

Reading

Math

Soc skills

Basketball

Spanish

[ŀōŜƭ ōŜƘŀǾƛƻǊΧƴƻǘ ǇŜƻǇƭŜ
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Goals for PBS Team

ÅIdentify initiatives in place that address: the entire 
campus, groups of students, at -risk or individual 
students

ÅDetermine data used to identify students in need 
of targeted/Tier 2 group interventions

ÅDetermine curricula that will address needs

ÅDevelop a plan for implementing on campus

ÅInclude evaluation of system and progress 
monitoring of student outcomes

ÅEmbed within existing SWPBS Plan on campus
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Monitoring the 

progress and 

outcomes of     

all students

Monitoring the 

progress and 

outcomes of               

the system

Universal PBS

Classroom-Level PBS

Classroom Consultation

Check-In/Check-Out 

(CICO)

Brief Mentoring

Small Groups

Simple FBA/BIP

Comprehensive FBA/BIP

Wraparound

Continuum of Services
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Across Entire Campus:  

______________________________

_______School - wide PBS  

______________________________

______________________________

______________________ 

Problem - Solving Guide for Targeted PBS  
Working Smarter, Not Harder.  

 
Directions:  Identify initiatives  

(programs, work groups, committees)  
currently in place that address  

the following:  
 

 
 

 
 

 
 

 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

Universal  

Supplemental  

Intensive  
Individual Students:  

______________________________

___Child Study Team 

____Counseling  

______________________________

________________ At-risk or Groups of Students:  

_Social Worker Anger 

Management Group ____ 
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Data Issues

ÅSources and complexity of data increase

ÅTeams must get comfortable with school -

wide, group, individual student data

ÅTeams must get comfortable with multiple 

types of data (graphs, assessment scores, 

ratings, reports, etc.)

ÅDifferent teams may be making different 

data -based decisions at different levels

ÅYouTube - Broken Escalator

http://www.youtube.com/watch?v=47rQkTPWW2I
http://www.youtube.com/watch?v=47rQkTPWW2I
http://www.youtube.com/watch?v=47rQkTPWW2I
http://www.youtube.com/watch?v=47rQkTPWW2I


SYSTEMS

PRACTICES

DATA

Supporting
Staff Behavior

Supporting
Decision
Making

Supporting
Student Behavior

Positive Behavioral Interventions & Supports
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Evaluating Your Data

Evaluation Process Includes:

ÅSystem to efficiently and effectively collect, record and graph 

data

ÅResources and expertise to review and analyze data

ÅMonthly review and analysis of discipline and outcome data 

ÅSWPBS Action Plan updates based on data review and 

analysis

Discussion:

ÅAre these steps included in your schoolôs data evaluation process? 



30
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TIER 1

Data -Based

Decision Making
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Tier 1: School -Wide,

Core/Universal Supports 

32

Å If the Benchmarks of Quality ( BoQ) score is less than 70, 
then revisit SWPBS and/or Classroom supports 

Å If the discipline date indicate an increase in ODRs, ISS, 
and/or OSS, then revisit SWPBS 

Å If the BoQ score is greater than 70, but the discipline 
data indicate an increasing trend in ODRs, ISS, and/or 
OSS, then revisit SWPBS and/or Classroom supports 

Å If the BoQ score is greater than 70, and the discipline 
data indicate a decreasing trend in ODRs, ISS, and/or 
OSS, then assess the need for supplemental (Tier 2) 
and/or tertiary (Tier 3) supports. 
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Discipline Data Sources  

ÅFive major data sources:
ÅAverage referrals/day/month

Å Referrals by: problem behavior, location, time of day, and individual 
student 

ÅAdditional data sources 
ÅReferrals by motivation or function (get/obtain, escape/avoid)

Å Office-managed vs. classroom-managed referrals

Å ISS/OSS data

ÅDiscussion:
ÅDoes your PBS team review and analyze your schoolôs discipline 

data at each meeting?

ÅDoes your team use the data to evaluate the PBS development and 
implementation process and develop next steps?
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Other Data Sources 

Å Staff, student and/or parent surveys

Å Staff and student attendance

Å Teacher requests for assistance or school-wide behavioral screening

Å ESE/SPED referrals

Å Grades and/or standardized test scores 

Å Fidelity measures 
Å Benchmarks of Quality/SET, PIC/TIC Checklists, Walkthrough Evaluations

Å SWPBS Action Plan

Å Direct observations

Discussion:
Å What are other sources of outcome data?

Å Does your PBS team review other data sources at each meeting and use 
the data to evaluate progress?
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Data Evaluation

ÅQuestions to address at each monthly PBS 

meeting:

ÅAre problem behaviors improving? 

ÅAre problem behaviors óholding steadyô? 

ÅAre problem behaviors ógetting worseô?
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Problem Behaviors Improving   

ÅDiscipline data show a decrease in problem behavior
ÅAt least 80% of students receive 0-1 ODRs

Å Significant decrease in ODRs from previous month/quarter

Å Decrease in OSS/ISS days 

ÅReview other data sources to confirm progress
ÅAt least 80% of students contact reward events

Å PIC/TIC, BoQ/SET 

Å Consistency exists across teachers, grade-levels/hallways, etc.

Å School-climate/faculty surveys more positive or supportive

ÅODRs are decreasing equally - disaggregate the data
ÅESE/SPED, ethnicity/race, free/reduced lunch, male/female

Å Classroom, grade-level, individual teachers
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Problem Behaviors ôHolding Steadyõ

ÅLook for areas of improvement 
ÅBoQ/SET, PIC/TIC, Action Plan implementation

ÅIncreasing the level of support at Tier 1 may increase intervention effectiveness 

ÅAre your interventions targeted appropriately?
ÅReview referrals by location, time of day, teacher, grad-level, etc.

ÅReview expectations and rules
ÅAre the expectations well-defined and have they been taught?

ÅReview discipline procedures and definitions
ÅAre problem behaviors well-defined?

ÅAre office-managed vs. teacher-managed behaviors well-defined?

ÅDo your interventions target the appropriate 
function/motivation of the problem behaviors?
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The Problem -Solving Process

Identify

the Problem

Monitor

Progress

Analyze

the Problem
Implement

Intervention

Evaluate

Intervention

Effectiveness

Timeline

L

J

Select/Design

Intervention
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Problem Behaviors ôGetting Worseõ
Problem -Solving Process

Step 1: Problem Identification

Step 2: Problem Analysis

Step 3: Intervention Design

Step 4: Response 

to Intervention
Why is it occurring?

Whatôs the problem?

What are we going to do about it?

Is it working?
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Problem Behaviors ôGetting Worseõ

Use the 4-step problem solving process:
1.  Identify the Problem

Be specific, problem behavior(s) should be well-defined

2.  Analyze the Problem ïHypothesis development

Teaching  ïAre the expectations being taught as planned? 

Fidelity ïAre the interventions being implemented as designed?

Admin decisions & function of behavior: Is problem behavior being 
reinforced?

3.  Design Interventions

Do the interventions target the problem behavior(s)?

Have the strategies been taught to all staff?

4.  Evaluation (RtI) ïIs it working?

Are the problem behaviors decreasing? 



1. Problem Identification

http://flpbs.fmhi.usf.edu/coachescorner.asp

Intervention Planning and RtI

http://flpbs.fmhi.usf.edu/Intervention%20Planning%20and%20RtI/Module%20CC

%20DBDM%20form-%204%20Step%20Process%2011.10.doc

http://flpbs.fmhi.usf.edu/coachescorner.asp


Problem Identification - Example



2. Problem Analysis
Adapted: Advanced SWIS Facilitator Workshop, APBS Conference, March 2008 

by Floridaõs Positive Behavior Support Project, RtI for Behavior, University of South Florida, Tampa, Fl.

http://flpbs.fmhi.usf.edu/coachescorner.asp

Intervention Planning and RtI

http://flpbs.fmhi.usf.edu/Intervention%20Planning%20and%20RtI/Module

%20CC%20DBDM%20form -%204%20Step%20Process%2011.10.doc

http://flpbs.fmhi.usf.edu/coachescorner.asp


Problem Analysis - Example
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2. Hypothesis Development

Variables to Consider:
ÅSchool-Wide

ÅSupervision, staff commitment and buy-in

ÅClassroom

ÅOrganization, cleanliness, location

ÅCurriculum

ÅExpectations defined, adequate lesson plans, plan for teaching

Å Instruction

ÅFrequency, fidelity to lesson plan, opportunities to practice

ÅFamily/Community

ÅCommitment and support 

ÅStudents

ÅCharacteristics shared by the majority of the students in the school



3. Intervention Design

http://flpbs.fmhi.usf.edu/coachescorner.asp

Intervention Planning and RtI

http://flpbs.fmhi.usf.edu/coachescorner.asp


3. Intervention Design - Example
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Using Data to Guide Interventions

ÅMatch interventions to the function of behavior
Åhttp://flpbs/coachescorner.asp - óIntervention Planning & RtIô... 

óIntervention Ideas Based on Function of Behaviorô

ÅUse your hypothesis statement to inform your 

interventions

ÅDetermine the smallest change your team can 

make that will have greatest impact.  DO IT!

http://flpbs/coachescorner.asp


4. Response to Intervention

http://flpbs.fmhi.usf.edu/coachescorner.asp

Intervention Planning and RtI

http://flpbs.fmhi.usf.edu/coachescorner.asp


Response to Intervention - Example
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4. Evaluation: Guiding Questions

ÅIs PBS/RtI:B being implemented across campus?

ÅIs it being implemented with fidelity?

ÅIs there sustainability of implementation?

ÅAre there benefits to students over time with 

PBS/RtI:B implementation?

ÅAre there benefits for staff?

ÅDo students with greater needs benefit from 

implementation?
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Data Review

ÅTeacherTube Videos - Walkthroughs and Learning 

Objectives

ÅDiscussion:

ÅAre problem behaviors improving at your school? 

ÅAre the problem behaviors holding steady? 

ÅAre the problem behaviors getting worse?

ÅAs a group:

ÅReview, analyze and discuss your data

ÅNote significant problem areas and areas of greatest improvement

ÅDevelop possible action plan steps to address the problem areas

http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
http://www.teachertube.com/viewVideo.php?video_id=30&title=Walkthroughs_and_Learning_Objectives&vpkey=&show=all
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CLASSROOMS

Data -Based

Decision Making
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Tier 1/2: Classroom Support 

Å If over 50% of ODRs are from numerous classrooms, then revisit 
SWPBS for all classrooms 

Å If a few classrooms are responsible for the majority of ODRs, 
then address Classroom PBS using the Classroom Consultation 
Guide 

Å If the BoQ score is less than 70, then revisit SWPBS and/or 
address Classroom PBS using the Classroom Consultation 
Guide 

Å If the discipline data indicate an increase in ODRs, ISS, OSS 
and most of the referrals are coming from multiple classrooms, 
then revisit SWPBS for all classrooms 

Å If a teacher has received additional support, interventions 
were implemented with fidelity, but the studentõs behavior is 
not improving, then consider supplemental supports (Tier 2) for 
that student 

54
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Need for Classroom Training?

~5% 

~15%

~ 80% of Students

Tier 1

Tier 2

Tier 3
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Setting up your System

Å Establish a classroom PBIS system that is 

congruent with your existing SWPBS (Tier 1) 

system

Å Faculty need to understand how the two 

are aligned and interrelated

ï Work to tie the two systems together!

Å Students need to understand that this is an 

extension of the SWPBS system
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Sets the 

Occasion 

for Student 

Failure

Ineffective 

Instruction
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What Can ODRs Tell Us?

ÅStudents who have large # of referrals

ÅReasons for referral (problem behavior)

ÅWhether the issue is across environments or 

one setting

ÅPossible motivations for behaviors
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System or Student Problem

RtI:B 4-Step Problem-Solving Process

ÅStep 1: Problem Identification

ÅIf a student spends a lot of time in an environment that 

generates a high rate of problem behavioré

OR

ÅIf a student spends time with adults who do not teach 

and/or reward appropriate behavioré

the environment likely contributes to the studentôs problem
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Determining if Your School 

Needs Classroom Support

Å Gather sources of data necessary to identify 
classrooms in need
V School Level

V Classroom Level

Å Examine the data to assess whether or not there is 
a need for Classroom PBS
ï Support classroom teachers in embedding PBS into 

their classroom practices?

ï Support groups of students in need of behavioral 
support in addition to existing school-wide 
supports?
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Identifying Classroom PBS

ÅODRs (major and minor)
ÅTeacher requests for support
ÅTeacher ratings and rankings of students
ÅTeacher referrals to Special Education
ÅInformal ñwalk-throughsò
ÅClassroom observations

Do the data indicate a systems issue or an 

issue for a few teachers?
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Assessing Classroom Support

ÅODRs

ÅClassroom Management: Self Assessment 

Revised (7r) ( www.pbis.org )

ÅClassroom Assessment Tool 

http://flpbs.fmhi.usf.edu

ÅFormal observations of classroom

ïFrequency

ïSeverity

ïDuration measures

http://www.pbis.org/
http://flpbs.fmhi.usf.edu/
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Individual Classroom Support

RtI:B Team:

Å Student problems persist in spite of the  teacherôs classroom 

management strategies

Å Behavior has been tracked repeatedly without successful change

Å Team should:

ÅReview the tracking forms 

ÅOffer alternate solutions for modifying the behavior in the 

classroom

ÅUse theóClassroom Consultation Guideô (FLPBS website, 

Resources, Classroom, General)
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Tier 1: Classroom School Decisions

Å What if a majority of ODRs are coming 

from the classroom setting and many 

classrooms are referring students with 

ODRs?



Referrals by Location

Where do most of our ODRs come from?

Over 80% of ODRs are from classroom?

Provide training and support to the entire school in 

implementing the SWPBS system within the classroom 

(additional training may be needed on classroom 

interventions, the referral process, rewarding students, 

etc.)
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Tier 2: Classroom School Decisions

Å What if a number of referrals are coming 

from just a few classrooms?



Referrals by Grade from 7 -8:30.m.
Classroom

Are the referrals from a few or a group of teachers?

All teachers are in the 6th and 7th grade.

Refer to the Classroom Consultation Guide for strategies 

to support change in those classes
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Tier 2: Classroom

School Decisions

ÅWhat if teacher requests for assistance, 

referrals to ESE, and ratings and rankings of 

students with behavior problems identify 

individual classrooms that would benefit from 

technical assistance from the SWPBS team?



Referrals by Teacher

Is there a group of teachers who make most referrals?

Five teachers have 4 or more referrals!

Refer to the Classroom Consultation 

Guide for strategies to support change 

in those classes
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Tier 2: Classroom

School Decisions

ÅWhat if informal ñwalk-throughsò by school 

staff identify behavioral, curricular, 

instructional and environmental issues 

impacting ALL students in environment:

ĭschool administrators or members of the 

SWPBS team can provide support on 

rectifying those issues using the Classroom 

Consultation Guide
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Positive Behavior Support:  

Classroom Systems

Behavior 

Systems
Ecological 

Factors

Curriculum 

and 

Instruction

Classroom 

PBS

Teaching 

Behaviors Reward 

System

Consequence 

System
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Classroom Consultation Guide

Used by School PBS Team to provide consultation 
support to identified classrooms in the following:

ÅTopic 1: Assessment
ïincludes Classroom Assessment Tool*

ÅTopic 2: Ecological Adaptations

ÅTopic 3: Teaching Behavior

ÅTopic 4: Reward System

ÅTopic 5: Consequence System

ÅTopic 6: Curriculum & Instruction

ÅTopic 7: Intervention Planning
ïincludes Intervention Plan Tool*
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Tier 2: Classroom

School Decisions

ÅAssess the studentõs lack of responsiveness to 

classroom interventions:

ïDid a consultation process occur with the classroom 

teacher?

ïDid the process identify behavioral, instructional, curricular, 

and environmental modifications that should be made to 

impact the student as well as the entire class?

ïWere those modifications made and implemented with high 

fidelity?
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Tier 2: Classroom

School Decisions

Evaluation

ÅIf the answer to any of the previous is òNoó, it 
is essential to direct additional technical 
assistance to the classroom setting before 
directing a student to more intensive 
targeted group intervention

ÅTargeted group interventions are not a 
substitute for inadequate teaching and 
learning environments in the classroom. 
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Step 1: Identify and Analyze the Problem

Step 2: Develop the 

Plan

Step 3: Implement the Plan

Step 4: Evaluate the Plan
(Response to Intervention)

What do we do about it?

Whatôs the problem and why is it happening?

How do we do it?

Is it working?

Classroom 

Problem -Solving Process
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Step 1:

Identify & Analyze the Problem

Looking at School -wide (Tier 1) Data:

ÅOffice Discipline Referral data V

ïby classroom V

ïby behavior V

ïby location V

ïby staff V

ÅMinor Incident Reports/Classroom data forms

ÅTeacher Nominations

ÅAdministrator Observation V
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Referrals by Location
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Referrals by Staff

administrator
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Teacher 1 - Referrals by Behavior
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Teacher 2 - Referrals by Behavior
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Who is the focus?

ÅData may be collected on: 
Åentire classroom of students 

Åselect individuals within classroom

ÅTarget those select individuals that are responsible 
for the bulk of incidences 

OR

ÅTarget the entire class to obtain more specific 
information if many students are engaged in 
problem behavior or to help clarify problem areas



83

Step 1:

Identify & Analyze the Problem

Looking at Class -Wide Data
ÅOffice Discipline Referral data  

ïby time 

ïby motivation 

ïby administrative decision 

ÅAdmin Walkthrough/Formal Observation

ÅClassroom Assessment Tool (CAT) 

ÅPositive Environment Checklist (PEC)

ÅClassroom Management: Self Assessment Revised (7r)

ÅDirect Observation
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Teacher 2 - Classroom Ref. by Time
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Teacher 2 - Referrals by Motivation
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Ref. by Admin. Decision
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Baseline Data Collection Guidelines

ÅDefine the behavior that you wish to observe.  Be 
specific.

ÅDecide which type of behavioral recording is best 
suited to monitor the behavior.

ÅDetermine if observation data should focus on 
select individuals or the entire classroom.

ÅDecide who will observe the behavior.

ÅDecide how long your observations will last.

ÅObserve and record classroom behavior.

ÅCollect observation data until patterns emerge.
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Admin Walkthrough/Formal Observation

ÅThrough interviews and direct observation, the 

administrators collect information about specific 

teaching behaviors using:

ïqualitative data

ïfrequency data 

ïduration data

ïScatterplot data on occurrences and non-occurrences

ÅCan be used to develop specific goals for teachers
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Analyzing Patterns of Behavior

ÅOnce data are collected next step is to 
analyze the data so as to:

ïClearly define the problem & goal

ïExtrapolate possible triggers and maintaining 
variables surrounding target behavior
ÅDetermine conditions when behavior is less likely to 

occur, most likely to occur

ÅIdentify the motivation or function of the 
target behavior

ÅDevelop hypothesis as to why the target 
behavior is occurring
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Problem Identification Statement

ÅSpecifically defines the problem at hand  

Approximately 50% of the students in 
Teacher #2ôs classroom engage in 
disruptive behavior (getting out of seat, 
walking out of area, and holding off-topic 
conversations during instruction) for 
several minutes at a time during large-
group reading instruction.
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Goal Statement

ÅDescribes what the classroom teacher 
and team would like to have happen 
instead of the problem behavior

At least 80% of the students in Teacher 
#2ôs classroom will engage in on-task 
behavior (listening quietly to instruction, 
taking relevant notes, keeping their eyes 
on the teacher) for at least 15 consecutive 
minutes during large-group reading 
instruction.
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Antecedents & Consequences

Å Highlight conditions when the target behavior is most likely to 
occur

ïWhat triggers the target behavior?

ïWhat sets the occasion for the target behavior?

Å Highlight conditions when the target behavior is least likely to 
occur

ïWhat does the environment look like?

ïWhat seems to be working for students during this time?

Å Highlight responses to target behavior that occur repeatedly

ïWhat does the teacher do after the inappropriate behavior?

ïWhat do peers do once the target behavior is exhibited?
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Function of the Behavior

ÅOnce clear conditions (before and after the 

target behavior) have been identified 

determine the function of the behavior

ÅFunction = Reason WHY the behavior is 

occurring
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Hypothesis Statement

ÅOnce youõve defined the problem and isolated 
conditions that tend to trigger and maintain the 
target behavior, develop your hypothesis for why it is 
occurring. 

ÅYour hypothesis should be based upon what the data 
show.

ÅYou will then develop interventions linked to the 
hypothesis. Specifically, your interventions should 
include preventative, educative, and responding 
strategies matched to the antecedents, target 
behavior, and consequences on those hypotheses 
you have the most support. 
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Hypothesis Statement

Example:  

When the teacher doesnõt review recently 

learned material, and changes topics 

before checking for comprehension, close 

to half of the students in the classroom 

engage in disruptive behavior to avoid the 

new task (based on Instructional 

Organization, Curriculum & Instruction 

sections). 
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Hypothesis Statement

Example:  

When the teacher explains directions to 

the entire class, close to half of the 

students in the classroom engage in 

disruptive behavior in order to escape the 

task, as it appears they arenõt fluent in 

using proper listening skills (based on 

Ecological Factors, Behavior System 

sections).
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Summarize Patterns Analyzed

ÅData Gathered

ÅProblem Behavior is Most Likelyé

ÅProblem Behavior is Least Likelyé

ÅProblem Identification Statement

ÅGoal Statement

ÅSuspected Function of the Behavior

ÅHypothesis Statement
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Step 1: Identify and Analyze the Problem

Step 2: Develop the 

Plan

Step 3: Implement the Plan

Step 4: Evaluate the Plan
(Response to Intervention)

What do we do about it?

Whatôs the problem and why is it happening?

How do we do it?

Is it working?

Classroom 

Problem -Solving Process



99

Step 2: Develop the Plan

ÅUse the information gathered on Summarizing 
Patterns Analyzed to develop a plan for 
intervention within the classroom

ÅThe Classroom Intervention Plan should link various 
strategies to the hypothesis and include:
ÅClassroom Expectations & Rules

ÅTeaching Behavior

ÅClassroom Procedures

ÅReward System

ÅResponses to Problem Behavior

ÅModifications to the Environment and Curriculum & 
Instruction



100

Classroom Expectations & Rules (3-5 Positively Stated.  Rules must be observable)

1.  Be Safe

Walk in the Hallway, Use equipment appropriately

2.  Be Respectful

Be to Class on time, Use an indoor voice, Say Please & Thanks

3.  Be Responsible

Bring your Organizer to class, Stay on task, and Do your Homework

Teaching Behavior(how you will teach, when you re-teach, how you will remind students, 

etc.)

Review daily in a.m.

Language Arts and Reading do a character analysis w/examples and non-examples of 

behaviors that characterize classroom expectations

Daily review in p.m. ask students for examples of students meeting 

expectations/following rules

Get Character Education lessonsthat correspond with expectations that they struggle 

with

Reward System(in addition to school-wide tokens, how will you recognize appropriate 

behavior)

Verbal feedbackthroughout the day (4:1 target)

Parent contacts for work completion and following expectations (2 week time period)

Lottery tickets for following expectations during various periods across the day

Weekly Drawingsfor free time, candy, first to be dismissed, HW pass, etcé

Classroom Procedures(daily routine, when to sharpen pencils, turn in homework, get a 

hall pass, etc.)

A.M. student responsibility to put homework in box, sharpen pencil, work on bell-work

Restroomstudents may use the restroom before a.m. bell, 5 min before/after lunch 

transition, and 5 min before p.m. bell.  In addition, students have 5 passes per grading 

period to use at other times.
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Step 3: Implement the Plan

ÅDecide on a start date

ÅBe sure those implementing the plan have 

been trained on it prior to starting

ÅRecord data during implementation & use 

it to monitor effectiveness of the plan

ÅProvide regular feedback to teacher
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Step 3: Implement the Plan

ÅImplementation monitoring 

(Is it really happening?)

ÅEstablish plan for tracking individual and 

group performance

ÅDaily tally of incidents and rating of task engagement

ÅODRs for classroom

ÅDetermine schedule for monitoring

ÅImplementation

ÅOutcomes
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What are we going to do?

ÅMatch intervention type & intensity to 
student(s), setting, problem

ÅInterventions must focus on teaching 
replacement behavior or skill

ÅSelect evidence -based interventions that 
match context of school/classroom culture

ÅProvide support for implementation

ïTraining/coaching as needed

ïEvaluation of implementation integrity

103
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Check for

Intervention Effectiveness

- Daily tally of behavior incidents

- Daily rating of task engagement

- Office discipline referrals for that classroom

- Work products of students (accuracy, work 

completion)

- Number of students participating in discussions

- Time students spend on -task

- Student interviews

- Observation systems (BOSS)
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Step 4: Evaluate the Plan

ÅMonitor and evaluate outcomes of the interventions to determine

whether or not strategies are working

ÅDid we meet the intervention goal?

(Review the Goal Statement on the Analyzing 

Patterns Worksheet)

ÅAre there
ï decreases in problem behavior?

ï increases in appropriate behavior?

ï achievement of broader goals?

ï durability of behavior change over time?

ï increases in academic achievement?
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Step 4: Evaluate the Plan

ÅIs the plan working?

YES NO

ÅPlan to maintain the 

intervention (include 

generalization & fading 

procedures)

ÅModify existing plan or 

develop a new plan

ÅConsider referring 

back to problem -solving 

team if intervention isnõt 

working
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Step 4: Evaluate the Plan

Outcomes of Successful Classroom PBS:
ÅSignificant reduction in problem behavior

ÅStudents are engaged more

ÅStudents complete assignments/tasks

ÅStudents follow classroom expectations & 
routines

ÅTeacher comments are positive

ÅSmall number of students need individualized 
behavior support
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TIER 2

SUPPLEMENTAL SUPPORTS

Data -Based

Decision Making
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Before You Consider

Tier 2 Interventions

Tier 2/Targeted interventions are intended to 

impact the behavior of large numbers of 

students with similar behavior problems or 

causes for their behavior 



110

Tier 2: Targeted/Supplemental 

Interventions and Supports 
Å If a student is identified as needing Tier 2 supports, but has not had access to 

SWPBS (i.e. teaching, rewarding), then revisit SWPBS and/or review Classroom 
PBS using the Classroom Consultation Guide.

Å If a student is identified as needing Tier 2 supports and has had access to 

SWPBS (i.e. teaching, rewarding), then identify and implement appropriate 
Tier 2 supports 

Å If a student receiving Tier 2 supports is consistently reaching his/her goals, then 

determine whether to maintain or begin fading Tier 2 supports, but continue 
access to SWPBS  

Å If a student receiving Tier 2 supports is consistently not reaching his/her goals, 

then determine if the supports were implemented with fidelity and/or adapt 
the supports to increase their effectiveness

Å If a student receiving Tier 2 supports is consistently not reaching his/her goals 

and the supports were implemented with fidelity, then determine the need to 
change the intervention, consult with the teacher, and/or implement Tier 3 

supports by initiating the FBA/BIP process. 

110
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Is My School Ready to Implement 

Tier 2 Supports?

Tier 2 Essentials:

ÅAdministrative support

ÅAllocation of resources (planning and meeting time, money, 

materials, etc) 

ÅTier 1 implemented with fidelity (>70% BoQ)

ÅStaff buy-in 

ÅNo significant changes in school climate

ÅAdministrative

ÅFunding

ÅStaff moral

ÅTier 2 implementation is a top priority
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Tier 2 Supports

Goals:

ÅProvide remediation

ÅPrevent problems from getting worse

ÅProvide a continuum of supports

ÅIdentify and support students óat riskôfor not 

reaching behavioral expectations

ÅProvide sufficient and appropriate interventions
ïTeach new skills to assist students in reaching or exceeding 

behavioral expectations
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Tier 2 Features

ÅBuilds on school-wide expectations

ÅMatches the needs of the school (individualized)

ÅSupports/Interventions:
ÅSimilar across students

ÅFunction-based

ÅReadily available on campus (materials/resources)

ÅBegin within 30 days of referral

ÅProvide data for progress monitoring

ÅStaff are easily trained on implementing interventions

ÅSystem for communicating progress
Åstudents, staff, and caregivers 
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Tier 2 Process

Includes:
ÅCollaborative problem solving

ÅPre-determined decision rules
ÅSelecting and prioritizing students 

ÅMaking changes to interventions

ÅChanging levels of support

ÅAppropriate, evidence-based interventions

ÅChecks for fidelity of implementation
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Establishing a Tier 2 Team

Foundational System for Success

Åensures supports are provided to students 
for whom school-wide practices have not 
facilitated success

Structured Problem-Solving

Åensures effective intervention practices are 
implemented and monitoring for each 
student brought to the team 

115
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Tier 2 - Teaming 

Tier 2 Team Responsibilities:

ÅIdentify and prioritize students in need of Tier 2 supports

ÅMatch student needs to interventions

ÅMonitor/coordinate implementation of interventions

ÅMonitor student progress 

ÅEvaluate data and make decisions

ÅCommunicate with all stakeholders (staff, caregivers)

ÅIdentify staff professional development needs

ÅMonitor Tier 2 system 
ÅNumber of students receiving support

ÅImplementation fidelity

ÅStudent progress across interventions 



117

Student Identification:

A System or a Student Problem?

Tier 1 SWPBS:

ÅWas the student taught the school-wide expectations and 
rules?

ÅDid the student earn reinforcers for engaging in the school-
wide expectations?

Gap Analysis (Classroom):

ÅIs the studentôs problem behavior significantly different from 
his/her peers?

ÅAre effective instruction and behavior management occurring 
within the classroom?

Å If the answer is ñNoò to any of these questions, address the environment 
(SWPBS/Classroom) before considering Tier 2 supports.
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Student Identification and Prioritizing 

for Tier 2 Supports

ÅOffice Discipline Referrals

ÅMinor/Classroom Referral Forms

ÅMay identify students who never receive office referrals

ÅNomination Process

Å2-3 times/year

ÅTop 3 externalizing & internalizing students

ÅPackaged/Normed Screening Tools
ÅCheck with your district

ÅCost-Benefit and Norm/Sample analysis
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Tier 2: Targeted Group

School Decisions

ÅDo we have groups of students that might 

benefit from a targeted intervention?

ÅAre any of the identified students NOT

contacting our SWPBS system?



Office Discipline Referrals
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Is there a group of students with >5 ODRs?

There are 10-15 students identified.
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Tier 2: Targeted Group

School Decisions

ÅBased on the types of problem behaviors, what  

targeted group interventions are needed?

ÅBased on the functions of problem behaviors, 

what targeted group interventions are 

needed?



Referrals by Behavior

What are the behaviors that are getting referred the most?

Disrespect and Aggression may signal need for targeted group.



Why is the behavior occurring? ?

Are there functions that might point to targeted group?

50% of ODRs are for escape.  Perhaps academic interventions?
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Office Discipline Referrals 

May Not Be Enough

ÅODRs may not identify all students in need of 

Tier 2 supports:

ÅSettings with persistent or more disruptive behaviors 

may not generate office referrals 

ÅAlternative placements

ÅESE, self-contained classrooms

ÅInternalizing behaviors

ÅMultiple óminorô, but few ómajorô referrals

ÅLow or non-referring teachers
Kincaid, Childs, & Putnam, October 2007
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FLPBS homepageéResourceséTier 2é 

Student IdentificationéNEW Teacher 

Nomination Form

Misc. Section

Pages 5-6
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Additional Options

Approved Commercial Screeners: Office of Special 

Education Programs (OSEP) 
Å SSBD: Systematic Screening for Behavior Disorders
ïWalker & Severson (K-6 only)

Å SSBS: School Social Behavior Scale
ïMerrell, (K-12)

Å Revised Problem Behavior Checklist
ïQuay & Peterson (Ages 5-18)

Å ECBI: Eyberg Child Behavior Inventory
ïEyberg & Ross (Ages 2-17)

Å SESBI: Sutter-Eyberg Student Behavior Inventory
ïSutter & Eyberg (Ages 2-17)

Å SRSS: Student Risk Screening Scale - Drummond

Å CRS-R: Connerôs Rating Scales, Revised (Ages 3 -17)
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FLBPS homepageéResourceséTier 2é

Progress MonitoringéSpreadsheet 2010-2011

FLPBS Tier 2 Tracking Tool
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Tier 2 Interventions

Matching Students

RtI:B 4-Step Problem-Solving Process

ÅStep 2: Analyze the problem 

ÅDetermine probable function of behavior 

Åget/obtain; avoid/escape

ÅStep 3: Intervention design

ÅIdentify a Tier 2 intervention or customize an 

intervention that is linked to the function
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Tier 2: Targeted Group

Selecting Interventions

ÅSelection based on function
ïAdult attention 

ÅBehavior Education Program 

ÅAdult attention direct social skills instruction

ïPeer attention 

ÅBehavior Education Program

ÅPeer attention direct social skills instrction 

ÅMentoring 

ïGain tangile/activity

ÅDirect social skills instruction
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Tier 2: Targeted Group

Selecting Interventions

ÅSelection based on function
ïTask escape maintained

ÅEscape maintained direct social skills 
instruction

ÅAcademic instruction 

ÅHomework club
ïAttention escape maintained

ÅEscape maintained direct social skills 
instruction
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Evidence -Based Interventions

Guiding Questions:
1. Has the strategy been reviewed and evaluated for óstandards of evidenceô 

by an organization such as óWhat Works Clearinghouseô? 

2. If not, is there any evidence that the strategy has been researched?  (e.g., 

journal articles, book chapter, report from developer, etc.)

3. Does the strategy have a manual or a guide that describes each of the steps 

and procedures so that anyone would be able to use the strategy with the 

student? 

4. Does the strategy include a method of evaluating whether it is being 

implemented as intended? (i.e., with fidelity)

5. Can the strategy be implemented without regular and/or intensive 

involvement from the developer?
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Examples of Tier 2 Interventions

ÅCheck-in/Check-out
ïBehavior Education Program (BEP)

ÅBrief mentoring

ÅSocial Skills groups
ïSkillstreaming, LEAPS

ÅConflict resolution, problem solving groups, bullying
ïI Can Problem Solve, PREPARE, Steps to Respect

ÅAnger management groups
ïSecond Step

ÅSupport groups

ÅClassroom-level interventions
ïCHAMPS
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Monitoring Progress

RtI:B 4-Step Problem-Solving Process 

ÅStep 4: Response to Intervention

ÅAssists Tier 2 team in determining how students are 

responding to the intervention

ÅProvides data for decision-making on next steps

ÅAddresses fidelity of implementation 

ÅMonitor both student progress and system process 
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Monitoring Student Progress

Tier 2 student progress monitoring system:
ÅAssess specific skills

Å Sensitive to small increments of growth over time

Å Administered efficiently and repeatedly (quickly and 
easily)

Å Easily summarized in teacher/parent-friendly formats for 
communication purposes (graphs)

ÅStructured so that comparisons can be made across 
students

Å Have direct relevance to intervention development for 
specific skills



Adapted from Crone, Horner & Hawken (2003)
Points Possible:  __72___

Points Received: __55__

% of Points: __76__

Goal Achieved?    Y    N

Behavior Report Card

Name: Sally Mae Date: 2/1/08

Rating Scale: 3=Good day   2= Mixed day  

1=Will try harder tomorrow

Teacher Comments: I really like howé 

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

HR 1st 2nd 3rd 4th L 5th 6th

BE RESPECTFUL 2

BE RESPONSIBLE 3 2 3

BE PREPARED

Parent Signature(s) and Comments: _______________________________________________

3

3 1

1

1

1

1

1

3

3

3

3 3 3

3 3

2

3

2

2

GOALS

FLBPS homepageéResourceséTier 2é

Progress MonitoringéBehavior Report Card
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FLPBS Tier 2 

Progress 

Monitoring 

Tool

FLBPS homepageéResourceséTier 2é

Progress MonitoringéSpreadsheet 2010-2011
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Student Data Analysis

Lack of student progress:

ÅIs the intervention being implemented with fidelity?

ÅDo we have the right intervention?

ÅDoes it match the function?

ÅDo we have the right function?

ÅDoes the student need additional supplemental 

supports?

ÅYouTube - Cleaning Snow Off The Wrong Car

http://www.youtube.com/watch?v=KbY-Ofg8WaQ
http://www.youtube.com/watch?v=KbY-Ofg8WaQ
http://www.youtube.com/watch?v=KbY-Ofg8WaQ
http://www.youtube.com/watch?v=KbY-Ofg8WaQ
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Data Collection

Daily Progress Reports

Checklists

Structured Interviews

Permanent Products

ODRs 

School-Wide Measures

Direct Observation

Behavior Rating Scale

Progress Monitoring    

Frequency
People Collecting Data

Once a day

Several times a week

1-2x/week

1-2x/Month

Monthly

Several times a day

Daily

Anyone

Teachers

Paraprofessionals

Guidance

School Psychologist

Teachers

Behavioral Expertise
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www.swis.org
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www.swis.org
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www.swis.org
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www.swis.org
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Fidelity of Implementation

ÅInterventions are implemented as intended

ÅNecessary to evaluate student response to 

intervention

ÅConsiderations

ïWhat are the essential components of an 

intervention?

ÅDosage: amount of time intervention is to be implemented 

(e.g., frequency, duration of intervention, etc.)

ïHow will you determine the accuracy of each 

component?
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Specific Intervention Fidelity

ÅPermanent products

ÅWorksheets, posters, etcé

ÅCICO: Sample check-in records, Behavior Report Cards (Hawken & 

Horner, 2003)

ÅCurriculum-Specific Checklists (BEP, Steps to Respect)

ÅSchool-Generated Checklists (Iovannone, 2009)

ÅSelf-Assessments vs. Outside Observer Assessments

ÅStudent outcomes guide use
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Suggestions for Making Fidelity 

Checks More Positive

ÅClear supportive purpose 
ïFidelity check is a coaching tool

ïAssistance vs. assessment 

ïClarity on who has access

ïReview with teacher prior to implementation

ÅNo surprises

ÅNOT connected to evaluation 

ÅClear expectations and procedures 

ÅTeacher rates self first
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Example
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Tier 2 Systems-Level Fidelity

ÅSystem data analysis:

ÅIs the intervention implemented with fidelity across 

students?

ÅIs the intervention effective overall? (i.e. Is it working 

for anyone?)

ÅExamples of system data tools:

ïBenchmarks for Advanced Tiers (BAT)

ïPBS Implementation Checklist (PIC)
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Misc Section, Page 11
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Decisions 

ÅStudent is making adequate progress
ÅContinue intervention?

ÅFade intervention?

ÅLook at generalization?

ÅStudent is not making adequate progress
ÅModify intervention?

ÅIs the intervention being implemented with fidelity?

ÅDiscontinue intervention and/or consider alternatives?

ÅConsider Tier 3 supports (FBA)?
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What Decision?

Jon Smith
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What Decision?

Carl Rodriguez
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What Decision?

Sally Jones
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Team Data -Based Decisions
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TIERS 3 & 4

INTENSIVE INDIVIDUAL SUPPORTS

Data -Based

Decision Making
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Tier 3: Intensive/Individualized 

Interventions and Supports 

Å If a student is identified as needing Tier 3 supports, but has not had 
access to targeted/supplemental supports, then revisit Tier 2 supports 

Å If a student is identified as needing Tier 3 supports and has had 
access to targeted/supplemental supports, then identify and 
implement appropriate Tier 3 supports and determine need to 
maintain Tier 2 supports 

Å If a student receiving Tier 3 supports is consistently reaching his/her 
goals, then determine whether to maintain or begin fading Tier 3 
supports, and/or access Tier 2 supports 

Å If a student receiving Tier 3 supports is consistently not reaching 
his/her goals, then determine if the supports were implemented with 
fidelity, and/or adapt the supports to increase their effectiveness

Å If a student receiving Tier 3 supports is consistently not reaching 
his/her goals, and the supports were implemented with fidelity, then 
review the functional assessment and the behavior plan to 
determine if the correct function was selected, the interventions 
match the function, and/or the plan was implemented with fidelity.
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Tier 3:

School Data

ÅODRs

ÅTeacher rankings and ratings of students  

Å(SSBD, TRF, etc.) 

ÅBehavior Rating Scale

ÅBehavior Observation Forms

ÅIntervention Fidelity Measures
ïBAT

ïI-SSET

ïPTR Fidelity Measure
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Tier 3:

School Decisions

Å Are there students with a large 

number of ODRs (top 5% of students 

with ODRs)?
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Are there students with >10 ODRs?

Six students meet that criteria!

Why did the universal, classroom, and targeted interventions 

not result in a sufficient response to intervention?

Consider individual interventions
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Tier 3:

School Decisions
Student Identification

ÅTeacher nomination or referral

ÅAll teachers may complete rating scale on 
nominated students
ïCBCL-TRF

ïSSBD

ïSISS

ïBASC-2

ÅStudents non -responsive to group/targeted 
interventions are considered for individual PBS
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Tier 3:

School Decisions
ÅIf students do not attain 70 -80% of possible 

scores on BPR, they are not responding to the 
targeted intervention:
ïshould be considered for more intensive, 

individual PBS

ïdata collection forms such as the Daily 
Progress Report can effectively track and 
evaluate student progress

ÅTier 3 supports are consistent with the principles 
of Tiers 1 and 2

ÅStudents may receive all three Tiers of support
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Problem ID

Expectation

Weeks

Student

WPM
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Problem ID

Expectation

Weeks

Student

Peers

WPM
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Peers

Expectation

Problem ID

Weeks

WPM

Student
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Student

Expectation

Peers

Problem ID

Weeks

WPM
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Evaluating the effectiveness of 

the intervention

Is intervention evidence -based?

How effective is this intervention with students 

from similar backgrounds? 

How intense is the intervention? ðthe dosage 

(time and focus of intervention)

Was the intervention implemented as 

planned? 
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What is a òSufficientó

Response to Intervention

ÅPositive Response

ïGap is closing

ïCan extrapolate point at which target student will 
ñcome in rangeò of peers ïeven if this long range

ÅQuestionable Response

ïRate at which gap is widening slows considerably, 
but gap is still widening 

ïGap stops widening but closure does not occur

ÅPoor Response

ïGap continues to widen with no change in rate
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Positive Response to Intervention

Performance

Time

Expected Trajectory

Observed Trajectory
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Responses and

Intervention Decisions

Positive

ÅContinue intervention with current goal

ÅContinue intervention with goal increased

ÅFade intervention to determine if student(s) 

have acquired functional independence.
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Performance

Time

Questionable Response to Intervention

Expected Trajectory

Observed Trajectory
172

172
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Responses and

Intervention Decisions

Questionable

ïWas intervention implemented as intended?

ÅIf no - employ strategies to increase 
implementation integrity

ÅIf yes - increase intensity of current 
intervention for a short period of time and 
assess impact.  

ïIf rate improves, continue. 

ïIf rate does not improve, return to problem solving.
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Performance

Time

Poor Response to Intervention

Expected Trajectory

Observed Trajectory
174

174
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Responses and

Intervention Decisions

Poor

ïWas intervention implemented as intended?

ÅIf no - employ strategies in increase 
implementation integrity

ÅIf yes -

ïIs intervention aligned with the verified hypothesis? 
(Intervention Design)

ïAre there other hypotheses to consider? (Problem 
Analysis)

ïWas the problem identified correctly?  (Problem ID)
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Tier 3:

School Evaluation

ǒData collection forms such as the Daily 

Progress Report and the Behavior Rating 

Scale can effectively track and evaluate 

progress of groups of students.

ǒA wide variety of other individual data 

collections forms/systems can also be utilized
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The Behavior Rating Scale

ÅA rating of the recorderõs perception of the 
occurrence of behavior

ïExtremely effective in getting data

ïTime efficient

ïMeasure of change in behavior

ÅCompleted as a whole day measure or 
during specific times of the day

ÅRecorder scores on a scale of 1 to 5 that is 
defined for each behavior
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BRS Advantages/Disadvantages

ÅADVANTAGES: 

ïStill quick and easy to fill out.  

ïSensitive to smaller changes in student behavior. 

ïAnchors allow for better reliability on day-to-day 

ratings.

ÅDISADVANTAGES:

ïTraining is necessary for staff to use anchors 

properly; 

ïAdditional training will be needed to avoid drift. 



Behavior Rating Scale
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Does the teacher perceive the problem as decreasing?

80% or greater decrease in rating of ñhittingò
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Tier 3:

School Evaluation

ÅIndividual Student Systems Evaluation Tool  
(I-SSET) - The I-SSET is a research tool used to 
annually evaluate the implementation 
status of individual student systems within a 
school. The results of the I -SSET provide an 
overall mean score for individual student 
system implementation and three sub -scale 
scores (systems foundations, targeted 
interventions and intensive individualized 
interventions.) 
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Benchmarks for Advanced Tiers 

(BAT)
Å 50-60 items for Tiers 2 and 3

Å Subsections
ï Implementation of Tier 1

ï Tier 2-3 Foundations

ÅCommitment

ÅStudent Identification

ÅMonitoring and Evaluation

ï Tier 2: Targeted Interventions

ÅTier 2: Support Systems

ÅMain Tier 2 Strategy Implementation

ÅTier 2: Monitoring and Evaluation

ï Tier 3: Intensive Interventions

ÅTier 3: Support Systems

ÅTier 3: Assessment

ÅTier 3: Implementation of Interventions

ÅTier 3: Monitoring and Evaluation
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Tier 3:

School Evaluation

ÅThe PTR Implementation Checklists allows an 

outside observer to measure:

ïWhether the intervention was implemented 

(adherence)?

ïIf the intervention was done accurately 

(quality)?



PTR Implementation Checklist
Recorder: Student: Teacher:

Date: _____________ Time: ___________________

Interventions Was the 

intervention 

implemented?

(Adherence)

Was the 

intervention 

done 

accurately?

(Quality)

Fidelity Score

Y/Y = 2

Y/N = 1

N/N = 0.0

NA/NA = NA

Y / N / NA Y / N / NA

Y / N / NA Y / N / NA

Y / N / NA Y/ N / NA

Y / N / NA Y / N / NA

Y / N / NA Y / N / NA

Implementation Scores

(Total Yõs/Total Yõs + Nõs in column)

Total Implementation/Fidelity Score
(Total Yõs/Total Yõs + Nõs across 2 domains)
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Questions


