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Implementing Innovation for a Lasting Effect
2011 National PBIS Leadership Forum  |  Hyatt Regency OõHare  |  Rosemont, Illinois

Save the Date
October 27-28, 2011 

This two-day forum for state, district and regional
LeadershipTeamshas been designedto help increase
the effectivenessof School-wide PBISImplementation.
Sessions have been developed for all levels of
implementation and have been organized into 8
specializedstrands,including:

ÁPBIS Foundations
ÁEnhanced Implementation
ÁBuilding Training & Coaching Capacity 
ÁEvaluation & Policy
ÁHigh Schools
ÁTier 2/Tier 3 Supports
ÁIntegrated Systems
ÁDisproportionality, Bully Prevention, and 

other special topics 

For more information, visit www.pbis.org.  

Sponsored by the OSEP Center on Positive Behavioral Interventions & 

Supports with support from the Illinois PBIS Network. 

School-wide PBIS
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Problem Solving
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Goals for Today

ÅReview Coaching Basics

ÅUse Self Assessment to Guide Personal Action 
Plan

ÅIdentify 10 Best Practices to promote Evidence 
Based Practices
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PBIS Defined

IS a decision making framework that guides 
selection, integration, and implementation of 
the best evidence-based academic and 
behavioral practices for improving important 
academic and behavior outcomes for all 
students
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Schools adopting SWPBIS by year
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Schools use SWPBIS (Feb, 2011)
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11 states with over 500 schools

3 states with over 1000 schools
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Å65 million kids 

Å6 million teachers and staff

Å100,000 schools

Å3,143 counties

Å60 states & U.S. jurisdictions
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{ǘŀǊǘ ǿƛǘƘ ǘƘŜ ŜƴŘ ƛƴ ƳƛƴŘΧ

What will it take to have 100,000 replications 
that produce increasingly effective outcomes 
for 100 years?

ïFixsen
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Educational Initiatives

ωGuiding Principles (Coyne, 2008)

ςPromoting evidence based practices

ςSupporting change at the systems level (feasible, 
consistent and relevant to local needs)

ςDeveloping local capacity to sustain effective 
practices over time
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Overall Organizers

ÅStages of Implementation

ÅImplementation Blueprint

ÅDATA, SYSTEMS, PRACTICES= OUTCOMES

ÅTiered Logic
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Phases of Implementation

·Exploration

·Installation

·Initial Implementation

·Full Implementation

·Innovation

·Sustainability

2 ð4 Years

Fixsen, Naoom, Blase, Friedman, & Wallace (2005)
14



Exploration Stage

Need for change identified, possible solutions are explored, learning about 
what it takes to implement the innovation effectively, stakeholders are 
identified and developed, and decision is made to move forward

Installation

Resources needed to implement innovation with fidelity and desired outcomes 
are in place

Initial Implementation

Innovation is in place in schools, implementation largely guided by external TA 
providers

Full Implementation

Innovation is implemented and sustained by local stakeholders and is well-
integrated into policy/written documentation

Innovation and Sustainability 

Innovation is adapted to fit local context, innovation becomes more efficient 
and is integrated with other initiatives

15



Stages of Implementation

Exploration/Ado
ption

Installation

Initial 
Implementation Full 

Implementation
Innovation and 
Sustainability 

Establish 

Leadership 

Teams, Set Up 

Data Systems

Development 

Commitment

Provide 

Significant 

Support to 

Implementers

Embedding 

within 

Standard 

Practice

Improvements: 

Increase 

Efficiency and 

Effectiveness

Should 

we do it?

Doing it right

Doing it better
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Funding Visibility Policy
Political

Support

Training Coaching
Behavioral 

Expertise
Evaluation

LEADERSHIP TEAM

(Coordination)

Local School/District Implementation 

Demonstrations
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PRACTICES

PBIS
Creating the Conditions for Learning

OUTCOMES

Social Competence &

Academic Achievement

Systems Supporting 

Staff Behavior

ÅTeam Approach

ÅAdministrator 

participation

ÅCommunity of 

Practice (Skill 

development and 

performance 

feedback) 

Data Supporting 

Decision Making

Åoffice discipline    

referrals

Åacademic progress

ÅAttendance, truancy

Ådirect observation

Åschool improvement 

goal progress

ÅProcess tools 

(fidelity)

Practices Supporting Student Behavior

ÅDefine behaviors, expectations, and rules

ÅTeach, model, and acknowledge behaviors, expectations, and rules

ÅCorrect behaviors

ÅConsensus/collaboration
18



Practices/Skills
The technical skill set required to achieve fidelity

ÅProblem Solving (Team, Classroom, Staff, Student)
ÅTeam Building/Collaboration
ÅDelivering Feedback
ÅBehavioral Consultation

Building Coaching Capacity  

Systems
Conditions that support skill development 

for staff 
ÅPolicy and Procedures alignment

ÅBudget Re-allocation
ÅRecruitment and Selection of Coaches

ÅSupervision of Coaching within Organization
ÅTraining Curriculum and Scope and Sequence

ÅAccess to certification
ÅFacilitative Administrator Supports

Data
Information required to guide skill development process
ÅAction Plan with short/long term measurable goals

ÅSelf Assessment
ÅProcess Measures/Fidelity Checks
ÅPerformance Feedback Measure
ÅProgress Monitoring Tools

ÅEvaluation Tools
ÅStudent Outcomes

ÅData used for continuous regeneration (PEP/PIP)

State
Regional
District
Building

Classroom
Staff

Student
Family

Occurs at 

ALL 

Levels

19



What is a Coach?



Coaching Defined

ÅCoaching is the active and iterative delivery of: 
ï(a) prompts that increase successful behavior, and 
ï(b)corrections that decrease unsuccessful behavior

ÅCoaching is done:
ïby someone with credibility and experience with the 

target skill(s)
ïon-site, in real time 
ïafter initial training
ïrepeatedly (e.g. monthly)
ïby adjusting the intensity according to need

Horner (2009)
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Outcomes of Coaching

ÅFluency with trained skills

ÅAdaptation of trained concepts/skills to local 
contexts and challenges
ÅAnd new challenges that arise

ÅRapid redirection from miss-applications

ÅIncreased fidelity of overall implementation

ÅImproved sustainability
ÅMost often due to ability to increase coaching 

intensity at critical points in time.         Horner 2009
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Your Turn

ÅUsing the Self Assessment to guide your 
personal action plan
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Coaching Expectations
ProvideΨ{¦tthw¢Ω to the PBS/RtIB Team 

ÅSupport sustainability and accountability of the team

ÅUse the Team Action Plan to ensure fidelity of 
implementation

ÅProvide behavioral knowledge and build behavioral 
capacity

ÅProvide a link between the team and the District 
Coordinator

ÅOngoing communication with key stakeholders 
(administrator, staff, families)

ÅReport Mid-Year and End-Year evaluations 

ÅTǊŀƴǎƛǘƛƻƴ ǎŎƘƻƻƭǎ ǘƻ ΨaƻŘŜƭκ9ȄŜƳǇƭŀǊȅ {ŎƘƻƻƭΩ ǎǘŀǘǳǎ
24
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Communicator 

Content and 
Knowledge 

 

 
Facilitator 

 

Coaching 
Function

s 

Å Action Planning 

Å Faculty training 

Å RtI:B Implementation 

Å Faculty 

Å Administrator 

Å District Coordinator 

Å Community 

Å PBS knowledge 

Å Response to 
   Intervention 

Å Behavioral 
   knowledge 

Å Link to resources    



PBS/RtI:B Coach as Facilitator

ÅCreates a positive, supportive environment
ÅCreates and helps ensure structure within team 

meetings
ÅHelps identify team member roles and 

responsibilities
ÅEnsures team consensus 
ÅGuides the development of the Team Action Plan
ÅFacilitates the problem-solving process
ÅGuides and ensures implementation fidelity of 

the PBS/RtI:Bprocess

26



PBS/RtI:B Coach:
Content and Knowledge

ÅFluent in PBS principles (features, practices, and 
systems across the tiers)

ÅKnowledgeable of RtI:Bprinciples (i.e. triangle or 
continuum of supports)

ÅUnderstands basic behavioral principles

ÅFamiliar with the components and operation of a 
proactive school-wide behavior discipline system

ÅAware of the application of school-based data 
management and data-based decision making

ÅAble to evaluate date and make data-based decisions

27



Skill Mastery  

Competency Level Data Practices Systems 

Level One (Coaches): 

 Fluency @ Universal 

level 

 ǹLeadč teams through 

process (Direct) 

 

 Mult iple data collection 

systems 

 Problem solving with Data 

 School-wide PBS essential features 

 Effective Instruction 

 Classroom management 

 Rules to inform adoption of 

practices 

 Model school examples 

 Basics of ABA 

 PBS responses to problem 

behavior 

 Meetings / Team roles 

 Communication within building 

 Consultation  

 Targeted technical assistance 

 Task analyze team generated universal 

practices for implementation 

 Codify practices into policy 

Level Two 

(Coaches/Trainers): 

 Established effective 

school s ite(s) 

 Fluency at Small 

group and Individual 

student level 

 Work with school 

team chair (Indirect) 

 Train teams in 

universals 

 

 Research data collection tools 

(e.g., SET) 

 Direct observation data at 

individual student level 

 Advance ABA 

 Functional Behavioral Assessment 

 Social Skill instruction 

 Systematic (data-based) student 

identif ication for small group/ 

individual supports 

 Create/support student support team or 

process 

 Task analyze team generated small 

group/individual practices for 

implementation 

 Adapting universal systems to support 

generalization of small group 

/individual plans 

 Consult with other agencies/parents 

 Codify practices into policy 

Level Three (Coordinator): 

 Work with multiple 

schools 

 Train teams universal 

Ġ individual level 

 Train coaches 

 Establish district-wide 

system 

 

 Evaluation of district-wide 

efforts 

 Data Ġdecision rules to identify 

needed supports within/across 

schools 

 Link school needs (data-based)  

to district professional 

development 

 Effective professional development 

/ training skills 

 Map district policy to essential 

features of PBS 

 

 Leadership team roles / meetings 

 Communication across district 

 Resource bank (ǹexpertsč & materials) 

 Codify practices into policy 

 

Coach Competencies
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New Resources

ÅPractice Profiles

ÅImplementation Snapshots

29



Practice Profiles

ÅEach critical component is a heading

ÅEach level of implementation becomes a 

dimension on the rubric associated with 

that critical component.

Critical 

Component 

(non-

negotiable)

Define how does this 

Critical Component 

contributes to the 

Outcome?

Ideal ñGold 

Standardò of the 

Critical Component

Acceptable Variation 

of the Critical 

Component

Unacceptable 

Variation of 

the Critical 

Component

Adapted from work of the 
Heartland Area Education Agency 11, Iowa
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Specific Expectations

ïAttend and participate in team training

ïMeet with your team(s) at least monthly
ïProvide technical assistance as needed

ïMonitor and report on team efforts
ïTeam Checklist: TIC or PIC

ïBoQ/SET, BAT/ISSET

ïAnnual Profile/Summary Data

ïPresent on School-wide PBS at district, state, national 
forums.

ïAssist district to build capacity for sustained 
implementation (re-define your role over time)
ïMeetings with Coordinator and Taskforce for purposes 

of state-wide planning         

Horner (2009)
31



Creating Implementation Capacity

Start with too many overqualified people

άDŜƴŜǊŀǘƛƻƴ мέ ǇǊŀŎǘƛǘƛƻƴŜǊǎ ōŜŎƻƳŜΥ 

ïGeneration 2 interviewers, trainers, coaches, 
evaluators

ïGeneration 3 administrators, directors, and 
leaders

ïGeneration 4 state and federal officials

Fixsen (2008)
32



ά/ƻŀŎƘƛƴƎ /ŀǎŎŀŘŜέ
Building Capacity and Sustainability

School Staff, Families, Transportation, Communities

Project Leadership Team

Training and Technical Assistance Centers

District Coordinators

Coaches

Team Leaders

Problem-Solving Teams

33



Leadership Team

ïLanguage is important

e.g. OISM, MISI-άStayin!ƭƛǾŜέ

ïIntegration Teams? Who are the players?

Do you have folks who can assign dollars to a budget?             

change policy like job descriptions, code of conduct?              

Do you have Family/Community Partners?

ïManagement team- to do the day to day activities, 
planning, visiting schools, etc

Roles and Responsibilitiesmay change over time 
depending on implementation phase

ïEstablish a Partnership Agreement

ïL5 ά/ƻƴƴŜŎǘ tƻƛƴǘǎέ
34
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Roles and Functions of 
Coordinator/Coach

ÅHow many hats do you wear?
ïSystems Change Agent 

ïTrainer, Facilitator, Accountant, PR, Policy 
writer, Politician, Researcher, Computer 
DŜƴƛǳǎΣ ²ŜōǎƛǘŜ 5ŜǾŜƭƻǇŜǊΣ tǊŜǎŜƴǘŜǊΧΦ

ÅRole changes over time-PROCESS 
ïCan you build your skill to keep up?

ïWho will be your system of support?

35



10 Ways You Can Promote and Sustain 
Evidence Based Practices

36
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1. Get honest about issues or 
concerns in your building

ï Administrator is key!! Establish a kind of  
άƘŀǾŜƴέ- place that individuals can get feel 
safe about reporting concerns, supported by 
school community and empowered to be a 
part of the decision making process-
ά/ƻƳƳǳƴƛǘȅ ƻŦ tǊŀŎǘƛŎŜέ
ï Tools:  EBS Self Assessment, BOQ,TIC, SET, ODRs, climate 

surveys, satisfaction surveys

ï Provide data summaries within a week of return ςdecide 
best approach to deliver feedback

38



Need to Know

ÅCultural fit

Å.ǳƛƭŘƛƴƎ ƻƴ ά²Ƙŀǘ ǿƻǊƪǎέ

ÅFocus on the Staff

40



Predictable work environments are 
places where employees:

ÅKnow what is expected
ÅHave materials & equipment to do job correctly
ÅReceive recognition each week for good work
ÅHave supervisor who cares & pays attention
ÅReceive encouragement to contribute & improve
Å/ŀƴ ƛŘŜƴǘƛŦȅ ǇŜǊǎƻƴ ŀǘ ǿƻǊƪ ǿƘƻ ƛǎ άōŜǎǘ ŦǊƛŜƴŘέ
ÅFeels mission of organization makes them feel like their 

jobs are important
ÅSee people around them committed to doing good job
ÅFeel like they are learning new things
ÅHave opportunity to do the job well

(Buckingham & Coffman 2002, Gallup)
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Many Begin, Many Leave
Adelman and Taylor

Preparing All Education Personnel to Address Barriers to
Learning and Teaching (2008)

Predictions of shortages of 2 million educators 
ƻǾŜǊ ǘƘŜ ƴŜȄǘ ŘŜŎŀŘŜΧ

Data in the U.S. indicate about 
15% of new teachers leave in the first year,
30% within three years and 
40-50% within the first five years.

(Smith and Ingersoll, 2003)
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hƴ ǎŎƘƻƻƭ ǊŜŦƻǊƳΧ

YŀǳŦŦƳŀƴ ǎǘŀǘŜǎ άΧŀǘǘŜƳǇǘǎ ǘƻ ǊŜŦƻǊƳ 
education will make little difference until 
reformers understand that schools must exist 
as much for teachers as for student. Put 
another way, schools will be successful in 
nurturing the intellectual, social, and moral 
development of children only to the extent 
that they also nurture such development of 
ǘŜŀŎƘŜǊǎΦέ όмффоΣ ǇΦ тύΦ
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Principalôs Role 
ÇMaintaining standards regarding which innovations their school 

would employ, 
ÇMaking a public statement of support once the faculty selected 

an innovation,
ÇEstablishing a representative leadership team to lead the process 

of implementing the innovation, 
ÇSupporting the team members to have the time and resources to 

accomplish the task, 
ÇGuiding rather than dictating decision-making,
ÇTaking a leadership role to model and reinforce implementing 

the innovation with fidelity, 
ÇRegularly attending and participating in team meetings, 
ÇProviding recognition to faculty and the team for their hard 

work, 
ÇServing as the spokesperson to community stakeholders about 

the worth and importance of the innovations, and 
ÇEstablishing objective means to monitor and provide feedback to 

all staff about the effect of the innovation. (Colvin  & Sprick, 
1999) 
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Do Principals Make a Difference?

ÅAll staff rate principals leadership with respect 
to managing behavior as important

ÅStatistically significant differences between 
SWPBS and non-SWPBS schools on staffs 
perceptions of:

ïPrincipals involvement related to behavior 
management

ïOverall effectiveness of behavior supports

ïJob satisfaction                        

45



Upcoming Activity

ωNeed for a  framework, the anchor, for all school 
improvement efforts

ωCommon language, Common logic 

ïResource Mapping
ÅUse it as initial activity to organize 

ÅUse for ongoing planning

Always link to goals on strategic plan

46



Resource Mapping

ÅWhat are the practicesin place at each tier of 
the triangle?

ÅAre they evidence-based practices?

ÅHow are you measuring effectiveness of 
practices (data)? 

ÅWho are the service delivery teams/personnel 
(e.g., graduation coach, PALS teacher, Math 
Coach)

47



Activity 1
Step 1: Identify all programs/initiatives/common 

practices by tier 

ïTier I- How do you support all children? Core Curriculum-
άŜǾŜǊȅƻƴŜ ƎŜǘǎέ

ïTier II, III How do you support students who need more 
support? How do you build on the foundation so that all 
Tier II, III activities are a natural extension of core 
curriculum? 

Step 2: Identify outcome for each practice. How do you 
measure effectiveness? (Staff performance) How do 
monitor progress? (student impact) How do you 
support teachers? (staff support) How are they linked 
to School Improvement? (integrated approach)

48



Tier 3

Tier 2

Tier 1

Triangle 

Activity:

Applying the 

Three-Tiered 

Logic to 

Your School

49

Practices, Initiatives, 

Programs for a FEW

Practices, Initiatives, 

Programs for SOME

Practices, Initiatives, 

Programs for ALL



Who are the staff supporting all of 
these practices?

Å²Ƙŀǘ άǎǳǇǇƻǊǘ ǘŜŀƳǎ ƻǊ ǎǘŀŦŦέ ǎǳǇǇƻǊǘ ǘƘŜǎŜ 
practices?

ÅWhat are their roles and responsibilities?

ÅIs there any duplication or overlap?

ÅWhat communication loops and /or progress 
monitoring exists among all of these support 
personnel?

Å²ƘŀǘΩǎ ǿƻǊƪƛƴƎ ŀƴŘ Ƙƻǿ Řƻ ǿŜ ƪƴƻǿΣ got 
data?

50



Tier 3/Tertiary Interventions 1-5%
Å_____________________

Å_____________________

Å_____________________

Tier 2/Secondary Interventions 5-15%
Å___________________________

Å___________________________

Å___________________________

Å___________________________

Å___________________________

Å___________________________

Tier 1/Universal Interventions 80-90%

Å________________________

Å________________________

Å________________________

Å________________________

Å________________________

Å________________________

Schools need to be clear about what interventions they 

have (and donôt have) in place

Service Delivery Personnel

Adapted from Illinois PBIS Network, Revised May 15, 2008. Adapted from òWhat is school-wide PBS?ó OSEP Technical Assistance Center on 

Positive Behavioral Interventions and Supports.  Accessed at http://pbis.org/school -wide.htm
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Got data?

ÅTake inventory of current data 
ïOffice Referrals- BIG 5
ïExpulsion and Suspension
ïAttendance
ïNursing Logs
ïCounselor Logs
ïMinor incident reports
ïBenchmark Assessments
ïGPA
ïHomework Completion
ïAt-risk factors and other trajectory data for prevention
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1-5% Tier 3/Tertiary Interventions
Å___________________________

Å___________________________

Å___________________________

5-15%Tier 2/Secondary Interventions
Å____________________________

Å____________________________

Å____________________________

Å____________________________

Å____________________________

Å____________________________

80-90% Tier 1/Universal Interventions
Å____________________________

Å____________________________

Å____________________________

Å____________________________

Å____________________________

Schools need to be clear about what interventions they 

have (and donôt have) in place

Data to measure effectiveness

Adapted from Illinois PBIS Network, Revised May 15, 2008. Adapted from òWhat is school-wide PBS?ó OSEP Technical Assistance Center on 

Positive Behavioral Interventions and Supports.  Accessed at http://pbis.org/school -wide.htm
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Tier 3/Tertiary Interventions 1-5%
Å_____________________

Å_____________________

Å_____________________

1-5% Tier 3/Tertiary Interventions
Å___________________________

Å___________________________

Å___________________________

Tier 2/Secondary Interventions 5-15%
Å___________________________

Å___________________________

Å___________________________

Å___________________________

Å___________________________

Å___________________________

5-15%Tier 2/Secondary Interventions
Å____________________________

Å____________________________

Å____________________________

Å____________________________

Å____________________________

Å____________________________

Tier 1/Universal Interventions 80-90%

Å________________________

Å________________________

Å________________________

Å________________________

Å________________________

Å________________________

80-90% Tier 1/Universal Interventions
Å____________________________

Å____________________________

Å____________________________

Å____________________________

Å____________________________

Schools need to be clear about what interventions they 

have (and donôt have) in place

Service Delivery Personnel Data to measure effectiveness

Adapted from Illinois PBIS Network, Revised May 15, 2008. Adapted from òWhat is school-wide PBS?ó OSEP Technical Assistance Center on 

Positive Behavioral Interventions and Supports.  Accessed at http://pbis.org/school -wide.htm
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Have to see the connection!

Are there other ways in which 

implementing PBIS will support 

your strategic plan?
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Prepare for Working Smarter 
(Not Harder)

ÅAllows schools to identify the multiple 
committees within their school

ÅHelps in identifying purposes, outcomes, 
target groups, and staff

ÅAssists schools in addressing, evaluating, and 
restructuring committees and initiatives to 
address school improvement plan

ÅImportant for schools to identify that school-
wide PBIS is integrated into existing 
committees and initiatives

56



Use Worksheet to Organize Your Teams 
Responsible for ALL Programs/Initiatives
ÁStep 1: Identify Current Teams (discipline, instruction, 

climate, school improvement, parent support, etc)

ÁStep 2: Complete the Working Smarter document

ÁStep 3: Based on your results, what 
committees/teams can you: 

όŀύ ŀƭƛƎƴ ŀƴŘ ƛƴǘŜƎǊŀǘŜ ǘƻ ǎǳǇǇƻǊǘ ŜǾŜǊȅƻƴŜΩǎ ŜŦŦƻǊǘǎ  
towards the school strategic plan and mission?

5ŜǘŜǊƳƛƴŜ ȅƻǳǊ ƴŜȄǘ ǎǘŜǇǎ Χ 
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