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Purpose:	Provide an overview of how observationally-based data can be used to guide intervention decisions for individual behavior management planning. 
Audience: 	Educators who are responsible for the development, evaluation, and modification of individual student behavior support plans. 
Emphasis: 	Although functional behavioral assessments will be reviewed briefly, the emphasis will be on developing data systems for monitoring student behavioral responsiveness to intervention and for considering intervention implementation integrity.
Key Words:	Applied behavior analysis, behavioral assessment and evaluation, behavior intervention planning, behavioral observation, data-based decision making, function, function-based support, functional behavioral assessment, implementation integrity, positive behavioral interventions and supports, responsiveness-to-intervention
Agenda:	11:30	Purpose and Organizer
		11:45	Behavioral Observation Foundations and Basics
		12:15	Behavioral Observations and Decision Making
12:45	Applications and Examples
1:00	Adjourn
		

Learning Objectives: Participants should be able to describe 
1. Assumptions and principles of a behavioral approach to observation
2. Relationship between response or behavior class and setting
3. Functional and testable explanations
4. Importance of using functional assessment information to develop behavior intervention plans

	What are the theoretical and conceptual tenets and basic underpinnings of a behavioral approach to observational data assessment?”

	Behavioral Theory and Applied Behavior Analysis
	· Observable behavior is emphasized
· Behavior is biological
· Behavior is learned
· Behavior is environmentally or contextually influenced
· Behavior is influenced by environmental manipulations

	Positive Behavioral Interventions and Support
	· Socially and educationally important behaviors are emphasized
· Culture, context, and learning history are important
· The individual is integrally related to all
· Student benefits are related to integration of evidence based practices, valid data, effective implementation systems, and important student outcomes

	Responsiveness-to-Intervention
	· Universal screening occurs on regular schedule
· Progress is monitored on a continuous basis
· Implementation fidelity is assessed on a regular schedule
· Evidence-based practices are organized into an integrated continuum
· Team-based action planning is based on local data-based decision making
· Early intervention and prevention are emphasized
· Professional development and capacity building are local, on-going, and meaningful

	Positive Behavioral Interventions and Support
	Framework for enhancing adoption and implementation of continuum of evidence-based interventions to achieve academically and behaviorally important outcomes for all students
a.k.a. School-Wide Positive Behavioral Supports

	[image: ]
	PRACTICES: effective, relevant, efficient, durable, scalable
OUTCOMES: students; measurable; educationally/socially important; examples, demonstrations, exemplars
DATA: evidence-based practice, implementation fidelity, progress monitoring
SYSTEMS: training & coaching, evaluation, leadership, political support, funding & visibility, policy

	Basic Evaluation Questions
	1. What does “it” look like now?
2. Are we satisfied with how “it” looks now?
3. What would we like “it” to look like?
4. What do we need to do to make “it” look like that?
5. How would we know if we’ve been successful?
6. What can we do to keep “it” like that?

	Generic Assessment Steps
	1. Develop evaluation questions.
a. What do you want to know?
b. What is most beneficial to students?
2. Identify indicators for answering each question.
a. What information can be collected?
b. Is information easily accessible and available?
3. Develop methods and schedules for collecting and analyzing indicators.
a. Is method accurate, implementable, and sustainable?
b. Can information be gathered as part of typical routine?
4. Make decisions from analysis of indicators.
a. What is the answer for the question?
b. How can answer inform action?




	What is the “three-tiered prevention logic?”

	Three-tiered Prevention Logic
	[image: ]

	Prevention Continuum

“Label behavior, not kids”
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	Data-based Decision Making in RTI
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	What makes good data systems?

	Guidelines
	Concerns

	1. Behavior defined in observable terms
2. Data easy to collect/access
3. Data easy to summarize and present
4. Data linke to decisions and actions
	1. Student outcomes
2. Practice selection
3. Practice implementation (fidelity)
4.  Systems integration




	What are “behavioral observation data?”

	· Information collected from direct observations of a social behavior event.
· Sample of information collected from direct observations of a social behavior event.



	Why collect behavioral observation data?

	1. To describe the (a) behaviors a student is doing, (b) context in which those behaviors are observed, and (c) relationship among the behaviors, context factors, and student learning history.
2. To improve the quality (effectiveness, efficiency, relevance, durability) of behavioral interventions.
3. To monitor student progress and effectiveness and implementation fidelity of behavioral intervention implementation



	How should “behavior” be defined?

	Perceptible and measurable description of individual, set, or chain of actions with clear beginning and end that is defined by is dimensions:
· Topography
· Duration
· Latency
· Intensity
· Locus
· Speed or frequency



	What is function-based support?

	· Foundations in behavioral theory, applied behavior analysis, and positive behavior support
· Attention to environmental context and factors
· Emphasis on “function” of behavior
· Focus on teaching effective, efficient, relevant, and durable behavior
· Attention to the behavior of implementers




	What is “function” in functional relationship statement, functional behavioral assessment, functional analysis, and function based support?

	“Function” (a.k.a., purpose, outcome, action, motivation) 
1. Refers to the predictable and contingent (associated) consequence event that follows the occurrence of a behavior of concern.
2. Defines a response class = set of behaviors defined by similar function

	Function: Escape difficult task requests in social studies
Response class:  hit, runaway, spit, yell,….
	Function: Obtain adult attention in science
Response class: Cry, hit, whine, raise hand, spit,…



	How many “functions” have been validated?

	
	Get/Access
(Positive Reinforcement)
	Avoid/Escape
(Negative Reinforcement)

	Peer/Adult Social
	
	

	Activities/Tasks
	
	

	Tangibles
	
	

	Sensory/Stimulation
	
	


 
	How does function relate to behavior and consequences?
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	What is the basic behavioral unit of behavioral observation?

	Setting Event
	Triggering Antecedent(s)
	Behavior or Response Class
	Maintaining Consequence(s)

	Description: Infrequent/irregular events or conditions that change value, quality, effect of usual maintaining consequences
	Description: Events  that signal consequence likely if behavior is emitted 
	Description: Behavior = action with observable/perceivable beginning and end. 
Response class = Set of behaviors that are related to a common maintaining consequence
	Description: Events that follow behavior and increase likelihood of future behavior occurrences

	Examples: Conflict, injury, illness, accomplishment, 
	Examples: “What is capitol city of Western Australia?”  “Sit up straight” “You’re a dimwit.” “What does ‘refudiate’ mean?” “Red traffic signal” 
	Examples:  Aggression (verbal profanity, slaps and pinches, throwing small objects)
Social withdrawal (averted eyes, turning away, long verbal response latency, low tone of voice, >15 minutes alone)
Getting adult attention (raise hand, call out, hit neighbor, go to teacher)
	Examples: Social praise, withdrawal of adult attention, access to activity, self-verbal praise, withholding favorite food





	What is the difference between a testable hypothesis and a functional relationship?

	Testable Hypothesis
	Functional Relationship

	A “best guess” statement that describes a possible relationship between behavior and the conditions under which it is observed (four elements of a basic behavioral unit)
	A statement that describes a predictable and verifiable relationship among the four elements of a basic behavioral unit

	Example: “When presented with a difficult reading passage, Mallcom verbally protests, raises his voice, and gets out of his seat. His teacher tells him to go to the think seat until he’s ready to read. The problem is most likely on Thursdays.”
	Example: “On Thursdays (day before progress reports are sent home) and when tested with a difficult reading passage, Mallcom verbally protests, raises his voice, and gets out his seat so the teacher tells him to go to the think seat where he can escape the difficult reading passage (negative reinforcement), and so he receives a DNT (did not test) on his progress report.”



	Setting Event
	Triggering Antecedent(s)
	Behavior or Response Class
	Maintaining Consequence(s)

	
	
	
	




	What is a functional behavioral assessment (FBA)?

	A systematic process for developing statements about the factors that 
	1. Contribute to occurrence and maintenance of a behavior, and
2. More importantly, serve as the basis for developing preventive, positive, and comprehensive behavior support or intervention plans

	FBA outcomes include
	1. Clear and measurable definition of problem behaviors
2. Complete testable hypothesis or summary statement, including possible function
3. Data to confirm testable hypothesis and function
4. Behavior intervention plan based on testable hypothesis and function statement

	Fundamental Rule (O’Neill et al., 1997, p. 71)
	“You should not propose to reduce a problem behavior without also identifying alternative, desired behaviors the person should perform instead of the problem behavior.”






	How is information from the FBA used to develop a Behavior Intervention Plan?

	

	“Problem Behavior”
	“Desired Alternative”
	“Acceptable Alternative(s)”

	Set of behaviors that is 
(a) triggered by antecedent events, and 
(b) maintained by problem consequences (function)
	Set of behaviors that is
(a) expected in problem context and
(b) maintained by typical consequences,
(c) but not triggered by antecedent events
	Set of behaviors that 
(a) are acceptable in context and
(b)  maintained by problem consequences (function),
(c) but not normative




	How is FBA information used to guide development of a behavior intervention plan?

	Setting Event
	Triggering Antecedent(s)
	Behavior or Response Class
	Maintaining Consequence(s)

	· Neutralize, prevent, remove, minimize, or precorrect for influence of setting events.

	· Add antecedent events that trigger desired behavior
· Remove antecedent events that trigger problem behavior
	· Teach alternative and desired behavior that is more efficient and relevant than problem behavior
	· Add consequence events that maintain and support desired behavior
· Remove consequence events that maintain problem behavior





	How do elements of the BIP relate to the elements of the FBA?

	




	Example
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	What does FBA-BIP team process look like?

	1. Collect information.
2. Develop testable hypothesis or summary statement.
3. Collect direct observation data to confirm summary statement.
4. Develop “competing pathways” summary statement.
5. Develop behavior intervention plan.
6. Develop details & routines for full implementation of behavior support plan.
7.  Develop strategies for monitoring & evaluating implementation of behavior support plan.



	What should team focus on (guidelines)?

	1. Conducted by team
2. Behaviorally competent
3. Student-knowledgeable
4. Led by behavior specialist
5. Link behavioral strategies to summary statement
6. Ensure that implementers are fluent
7. Monitor continuously & evaluate early




	What do the FBA-BIP practices and systems look like?

	









	
Functional Behavioral Assessment Implementation Checklist[footnoteRef:0] [0:  3-10-04. Adapted from Sugai, G., Lewis-Palmer, T., & Hagan-Burke, S. (1999-2000). Overview of the functional behavioral assessment process. Exceptionality, 8, 149-160.] 




	Step
	Activity
	Status
	Action Plan

	1.  Collect Information
	1.  Include key individuals in the initial assessment meetings.
	Y     N
	

	
	2.  Review relevant records.
	Y     N
	

	
	3.  Collect informal direct observation data.
	Y     N
	

	
	3.  Interview individuals who have direct experience with the student. 
	Y     N
	

	2.  Develop Summary Statement
	1.  Define problem behavior in observable terms. 
	Y     N
	

	
	2.  Identify triggering antecedents events.
	Y     N
	

	
	3.  Identify maintaining consequence events.  
	Y     N
	

	
	4.  Identify possible setting events.
	Y     N
	

	
	5.  Develop summary statements based on 1. – 4.
	Y     N
	

	
	6.  Determine level of agreement/confidence individuals have in resulting summary statement.
	Y     N
	If agreement/confidence high, go to Step 3. 
If low, go back to Step 1. 

	3.  Confirm Summary Statement
	1.  Collect formal direct observation information on behavior, antecedents, & consequences.
	Y     N
	

	
	2.  Determine if direct observation data confirm summary statement.
	Y     N
	If summary statement confirmed, go to Step 4. 
If not confirmed, go back to Step 2.

	4.  Develop Competing Behavior Pathway Summary

	1.  Identified desired replacement behavior (long term objective).
	Y     N
	

	
	2.  Identify common reinforcing consequences for desired replacement behavior.
	Y     N
	

	
	3.  Identified alternative replacement behavior(s) based on function of problem behavior (short term objectives). 
	Y     N
	

	
	4. Determine level of agreement/confidence in competing pathway summary. 
	Y     N
	If agreement/confidence high, go to Step 5. 
If low, repeat Step 4.

	5.  Identify Strategies for BIP

	1.  Select strategies &/or environmental manipulations that neutralize impact of setting events. 
	Y     N
	

	
	2.  Select strategies &/or environmental manipulations that make triggering antecedents irrelevant.
	Y     N
	

	
	3.  Select strategies &/or environmental manipulations that teach student skills that make problem behavior inefficient.
	Y     N
	

	
	4.  Select strategies &/or environmental manipulations that make consequences for problem behavior ineffective. 
	Y     N
	

	
	5.  If necessary, develop additional (beyond current school-wide) crisis prevention & intervention procedures.
	Y     N
	

	6.  Develop Implementation Scripts for BIP
	1.  Develop scripts & routines for implementation of BIP.
	Y     N
	

	
	2.  Identify who will implement BIP.
	Y     N
	

	
	3.  Determine if resources & capacity to implement BIP available.
	Y     N
	If capacity adequate, implement.
If resources/capacity inadequate, obtain resources, modify context, &/or adjust implementation requirements.

	7.  Develop Evaluation & Monitoring Procedures
	1.  Identify measures to assess impact: (a) target behaviors, (b) social validation, (c) lifestyle, etc.
	Y     N
	

	
	2.  Develop schedule for on-going evaluation of implementation impact.
	Y     N
	

	
	3.  Develop procedures for assessing accuracy of implementation of BIP.
	Y     N
	

	
	4.  Assess progress toward achieving long term objective.
	Y     N
	If adequate progress, continue.
If criteria met, develop new objective.
If inadequate progress, go back to Step 1.





	
Checklist for Assessing Quality of Behavior Support Planning:
Does Plan and Process Have These Features?[footnoteRef:1] [1:  3-10-04 Adapted from Horner, R., Sugai, G., Todd, A., & Lewis-Palmer, T. (1999-2000). Elements of behavior support plans. Exceptionality, 8(3), 205-216] 




1.   ____ 	Definition of academic and lifestyle context for behavior support
2. ____ 	Operational/observable/measurable description of problem behaviors
3.   ____  	Identification of problem routines
4.   ____	Statements of hypotheses based on functional assessment information
5. Descriptions of Interventions & Supports that Consider Quality of Life
____	Health and physiology
____	Communication
____	Mobility
____ 	Predictability
____	Control/choice
____	Social relationships
____	Activity patterns
6. Descriptions of Preventive Interventions that Make Problem Behavior Irrelevant
____	Physical environment
____	Schedule
____	Curriculum
____	Instructional procedures
7. Descriptions of Instructional & Teaching Interventions that Make Problem Behavior Inefficient
____	Replacement skills
____  	New adaptive skills
8. Descriptions of Consequence-based Interventions that Reduce Likelihood of Problem Behavior
____	Minimization of positive reinforcement to make problem behavior ineffective (extinction)
____ 	Minimization of negative reinforcement to make problem behavior ineffective (extinction)
____ 	Maximization of positive reinforcement to make appropriate behavior more effective (reinforcement)
____  	If needed, aversive consequences contingent upon problem behavior (punishment)
____	Safety/emergency intervention plan for occurrences of severe problem behaviors 
9. Descriptions of Evaluation & Assessment Procedures
____	Definition of information to be collected
____	Description of measurement process
____	Description of decision-making process
10. Descriptions of Procedures to Consider & Enhance Contextual Fit
____ 	Values & beliefs of participants
____	Skill capacity & fluency of implementers
____	Availability of supporting resources
____ 	Administrative support system
____	Plan in best interest of student


	

Functional Assessment Checklist for Teachers and Staff (FACTS-Part A)[footnoteRef:2] [2:  March, Horner, Lewis-Palmer, Brown , Crone, Todd & Carr  (2000) 4/24/00] 



Student/ Grade:  _________________________/___________	Date: _________________
Interviewer:  _______________________	Respondent(s): __________________________
Student Profile: Please identify at least three strengths or contributions the student brings to school.
_____________________________________________________________________________
_____________________________________________________________________________
Problem Behavior(s):  Identify problem behaviors

	___ Tardy
	___ Fight/physical Aggression 
	___ Disruptive
	___ Theft

	___Unresponsive
	___ Inappropriate Language
	___ Insubordination
	___ Vandalism

	___ Withdrawn
	___ Verbal Harassment
	___ Work not done
	___ Other ___________

	
	___ Verbally Inappropriate
	___ Self-injury
	

	Describe problem behavior:
	



Identifying Routines: Where, When and With Whom Problem Behaviors are Most Likely.
	Schedule
	Activity
	Likelihood of Problem Behavior
	Specific Problem Behavior

	
	
	Low                                      High
1        2        3        4        5        6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	

	
	
	
1        2        3        4        5       6
	




Select 1-3 Routines for further assessment: Select routines based on (a) similarity of activities (conditions) with ratings of 4, 5 or 6 and (b) similarity of problem behavior(s).  Complete the FACTS-Part B for each routine identified. 

	

Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)


Student/ Grade:  ______________________________/___________	Date: ____________________
Interviewer:  _________________________________	Respondent(s): _________________________
Routine/Activities/Context: Which routine(only one) from the FACTS-Part A is assessed?
	Routine/Activities/Context
	Problem Behavior(s)

	
	




Provide more detail about the problem behavior(s):
	What does the problem behavior(s) look like?

How often does the problem behavior(s) occur?

How long does the problem behavior(s) last when it does occur?

What is the intensity/level of danger of the problem behavior(s)?




What are the events that predict when the problem behavior(s) will occur?  (Predictors)
	Related Issues (setting events)
	Environmental Features

	___ illness                   Other:_________________
___ drug use               ______________________
___ negative social     ______________________
___ conflict at home    ______________________
___ academic failure   ______________________

	___ reprimand/correction___  structured activity
___ physical demands	 ___ unstructured time
___ socially isolated	 ___ tasks too boring
___ with peers		 ___ activity too long
___ Other 		 ___ tasks too difficult
__________________




What consequences appear most likely to maintain the problem behavior(s)?
	Things that are Obtained
	Things Avoided or Escaped From

	___ adult attention       Other: ________________      
___ peer attention       ______________________
___ preferred activity  ______________________
___ money/things        ______________________
	___ hard tasks        Other: ___________________
___ reprimands        ________________________
___ peer negatives   ________________________
___ physical effort   ________________________
___ adult attention   ________________________




SUMMARY OF BEHAVIOR
Identify the summary that will be used to build a plan of behavior support.
	Setting Events & Predictors
	Problem Behavior(s)
	Maintaining Consequence(s)

	




	
	





How confident are you that the Summary of Behavior is accurate?

	Not very confident								Very Confident
1		2		3		4		5		6



What current efforts have been used to control the problem behavior?
	Strategies for preventing problem behavior
	Strategies for responding to problem behavior

	___ schedule change    Other: ______________
___ seating change       ___________________
___ curriculum change  ___________________
	___ reprimand          Other: ___________________
___ office referral    _________________________
___ detention           _________________________








	

The Functional Assessment Checklist for Teachers and Staff (FACTS):  Instructions


	The FACTS is a two-page interview used by school personnel who are building behavior support plans.  The FACTS is intended to be an efficient strategy for initial functional behavioral assessment.  The FACTS is completed by people (teachers, family, clinicians) who know the student best, and used to either build behavior support plans, or guide more complete functional assessment efforts.	The FACTS can be completed in a short period of time (5-15 min).  Efficiency and effectiveness in completing the forms increases with practice.
	How to Complete the FACTS-Part A


Step #1: Complete Demographic Information
	Indicate the name and grade of the student, the date the assessment data were collected, the name of the person completing the form (the interviewer), and the name(s) of the people providing information (respondents).
Step #2: Complete Student Profile
	Begin each assessment with a review of the positive, and contributing characteristics the student brings to school.  Identify at least three strengths or contributions the student offers.
Step #3: Identify Problem Behaviors
	Identify the specific student behaviors that are barriers to effective education, disrupt the education of others, interfere with social development or compromise safety at school.  Provide a brief description of exactly how the student engages in these behaviors.  What makes his/her way of doing these behaviors unique?  Identify the most problematic behaviors, but also identify any problem behaviors that occur regularly.
Step #4: Identify Where, When and With Whom the Problem Behaviors are Most Likely
	A: List the times that define the student’s daily schedule.  Include times between classes, lunch, before school and adapt for complex schedule features (e.g. odd/even days) if appropriate.
	B: For each time listed indicate the activity typically engaged in during that time  (e.g. small group instruction, math, independent art, transition).
	C: Use the 1 to 6 scale to indicate (in general) which times/activities are most and least likely to be associated with problem behaviors.  A “1” indicates low likelihood of problems, and a “6” indicates high likelihood of problem behaviors.
	D: Indicate which problem behavior is most likely in any time/activity that is given a rating of 4, 5 or 6.
Step #5: Select Routines for Further Assessment
	Examine each time/activity listed as 4, 5 or 6 in the Table from Step #4.  If activities are similar (e.g. activities that are unstructured; activities that involve high academic demands; activities with teacher reprimands; activities with peer taunting) and have similar problem behaviors treat them as “routines for future analysis”.
	Select between 1 and 3 routines for further analysis.  Write the name of the routine, and the most common problem behavior(s).  Within each routine identify the problem behavior(s) that are most likely or most problematic.
	For each routine identify in Step #5 complete a FACTS-Part B 

	
How to Complete the FACTS-Part B


Step #1: Complete Demographic Information
	Identify the name and grade of the student, the date that the FACTS-Part B was completed, who completed the form, and who provided information for completing the form.
Step #2: Identify the Target Routine
	List the targeted routine and problem behavior from the bottom of the FACTS-Part A.   The FACTS-Part B provides information about ONE routine.  Use multiple Part B forms if multiple routines are identified.
Step #3: Provide Specifics about the Problem Behavior(s)
	Provide more detail about the features of the problem behavior(s).  Focus specifically on the unique and distinguishing features, and the way the behavior(s) is disruptive or dangerous.
Step #4: Identify Events that Predict Occurrence of the Problem Behavior(s)
	Within each routine what (a) setting events, and (b) immediate preceding events predict when the problem behavior(s) will occur.  What would you do to make the problem behaviors happen in this routine?
Step #5: Identify the Consequences that May Maintain the Problem Behavior
	What consequences appear to reward the problem behavior?  Consider that the student may get/obtain something they want, or that they may escape/avoid something they find unpleasant.
	Identify the most powerful maintaining consequence with a “1”, and other possible consequences with a “2” or “3.”  Do not check more than three options.  The focus here, is on the consequence that has the greatest impact.
	When problems involve minor events that escalate into very difficult events, separate the consequences that maintain the minor problem behavior from the events that may maintain problem behavior later in the escalation.
Step #6: Build a Summary Statement
	The summary statement indicates the setting events, immediate predictors, problem behaviors, and maintaining consequences.  The summary statement is the foundation for building an effective behavior support plan.  Build the summary statement from the information in the FACTS-A and FACTS-B (Especially the information in Steps #3, #4, and #5 of the FACTS-B).  If you are confident that the summary statement is accurate enough to design a plan, move into plan development.  If you are less confident, then continue the functional assessment by conducting direct observation.  Procedures for completing the functional assessment, and for designing behavioral support are described in the following references.
Step #7: Determine “Level of Confidence”
	Use the 1-6 scale to define the extent to which you, the interviewer or the team are “confident” that the summary statement is accurate.  Confidence may be affected by factors such as (a) how often the problem behavior occurs, (b) how long you have known the focus person, (c) how consistent the problem behaviors are, (d) if multiple functions are identified, and (e) if multiple behaviors occur together
Step #8: Define what has been done to date to prevent/control the problem behavior
	In most cases, school personnel will have tried some strategies already.  List events that have been tried, and organize these by (a) those things that have been to prevent the problem from getting started, (b) those things that were delivered as consequences to control or punish the problem behavior (or reward alternative behavior).


	Intervention Decision Making Flowchart
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5
Behavioral Observation

[bookmark: OLE_LINK1]Behavioral Approach to Problem Behavior Analysis and Intervention Planning

Name Problem Behavior[footnoteRef:3]_____________________________________ [3: Problem behavior label, e.g., bullying, noncompliance/insubordination, instructional disruption, nonattendance/truancy/tardy, aggression, etc.] 


	BELOW: Problem Behavior and Setting Analysis

	What does PB[footnoteRef:4] look like? [4:  PB = problem behavior] 

	Where does PB occur most often?
	In that setting, what typically happens just before PB occurs?
	In that setting, what typically happens just after PB occurs?
	Based on this information, what is possible function of PB (answer one below)?
	Based on function, what SS[footnoteRef:5] should be taught & strengthened? [5:  SS = social skill] 


	
	
	
	
	What is given or obtained?
	What is escaped or avoided?
	

	What does SS look like?
	Manipulate or modify physical arrangement, activity, materials, etc.
	1. Remove
	3. Remove
	Based on possible function, what response can be planned so PB does not result in (answer one below)….
	Based on function, how will SS be taught?

	
	
	2. Add
	4. Add
	
	

	
	
	1.How can antecedent events that trigger PB be removed?
	3. How can consequence events that maintain PB be removed?
	
	

	
	
	2. How can antecedent events that trigger SS be added?
	4. How can consequence events that maintain & encourage SS be added?
	…giving or obtaining something?
	…escaping or avoiding something?
	

	ABOVE: Assessment-based Intervention Planning
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