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CHAPTER 6: INSTRUCTION OF BEHAVIOR IN HIGH SCHOOLS IMPLEMENTING POSITIVE BEHAVIOR SUPPORT

Donna M. Glover

Loyola University of Chicago
Instruction of behavior is a fundamental component of any positive behavior support plan implemented within a school. Instruction of behavior also helps develop the foundation of a positive behavior support plan within a school in addition to, validating behavioral expectations – another key component of a positive behavior support plan. The purpose of this chapter is to describe the features, challenges and strategies for instruction of school-wide behavioral expectations. This chapter will define the critical components necessary for instructing staff and students in school-wide behavioral expectations, share specific strategies used by two schools, and review the strategies and challenges generated through a roundtable discussion of how to teach behavioral expectations at the high school level.
Providing Instruction of Behavioral Expectations

Michele Carmichael, Rock Island Area Sub-region Coordinator, ISBE/EBD/PBIS Network and Steve Romano, North Region Coordinator, ISBE/EBD/PBIS Network presented the introductory sessions on the instruction of behavioral expectations.  The steps necessary to teach students expected behaviors are: (1) develop school-wide expectations, (2) define expectations across all school settings, (3) teach expectations to all students, (4) provide modeling of expected behaviors, (5) provide examples and non-examples of expected behavior, (6) provide opportunities for students to practice/use expected behaviors, (7) pre-correct students for expected behaviors, and (8) acknowledge students for exhibiting expected behaviors. 

Examples of Instruction of Behavioral Expectations


Mike Fagan, Vice Principal from Crescent Valley High shared examples of strategies used in Oregon to teach school-wide behavioral expectations. In particular, Crescent Valley High School used their advisory periods to not only teach students school-wide expectations, but to also teach students social skills and provide students with adult mentoring opportunities. The school had an existing structure, the “advisor period” that is 20 minutes, once per week. Students remain with the same advisor for their 4 years in school. This provided ongoing contact with an adult mentor and a place to provide direct training to students about school expectations.  The presentation included a discussion regarding the advisor model followed by a presentation of two examples of teaching students new expectations. The examples shared were how to teach students about new hallway expectations by providing lesson planning and after lesson activities for the teachers. The second example demonstrated how to include students in the process of revising the school dress code. One lesson learned through this process was the inclusion of students early in the process. The new lounge and hallway expectations were taught to the student without first obtaining their input.  The students, especially upperclassman, felt their “lives were ruined” by these changes. As a result when they approached their second issue – dress code- they used these same advisory periods to obtain input from the students on the school dress code.
Summary of Roundtable Sessions

Current Status and Priority Level

Of the high school teams represented at the roundtable discussions, only 17% rated their level of Student and Staff Engagement as “in place” in their school. Forty percent rated their level as “partially in place,” and 43% indicated that this was “not in place.” Sixty-eight percent rated Student and Staff Engagement as a high priority, 25% indicated it was a medium priority and only 7.5% classified it as a low priority. In general, it appears that Student and Staff Engagement is a high priority and more than half of the schools have this component partially or fully in place.
Challenges and Strategies

Instruction of behavior is an important component of any positive behavior support plan implemented within any school. The respondents from the breakout sessions at this conference suggest that (1) administrator buy-in, (2) teacher buy-in, and (3) consistency amongst teachers and staff in teaching behavioral expectations are three major challenges to implementing all the steps included in the instruction of behavioral expectations to students. However, the respondents suggested designing activities promote teachers’ teaching of behavioral expectations and designating times to teach students behavioral expectations are two ways/strategies that can help promote the instruction of behavior expectations to students in school. The activities designed to promote teachers’ teaching of behavioral expectations included direct training of teachers via in-service and lesson plans, rewarding teachers during a weekly drawing for teaching expectations, and having teachers use a “check-off sheet” to monitor whether or not they have taught all of the behavioral expectations. Advisory period and students orientations were the two common times suggested for instruction of behavioral expectations. It was suggested that the advisory period occur during the bell schedule and be limited to15-20 students.   It also was suggestion that the beginning of school orientation include sessions delivered by the guidance department to teach behavioral expectations. 

The roundtable discussions about teaching behavioral expectations that occurred following the initial presentations by the model schools focused on five themes: administrator involvement, teacher buy-in and involvement, student involvement, parent involvement, and teaching expectations. Table 1 provides a summary of the roundtable discuss
Conclusion


Instruction of behavior is an important component of any positive behavior support plan implemented within any school. Some general guidelines for high schools to consider when developing strategies for teaching of behavioral expectations are:

· Develop and state expectations so that they are relevant school-wide;

· Clearly define and post (e.g., flyers, school posters) the behavioral expectations so both staff and students are clear what is expected;

· Teach the expectations to students using both examples and non-examples; 

· Take time during the school day to teach expectations with small groups of students in advisory periods or during beginning of year orientation; and

· Promote the teaching of the expectations by staff through provision of lesson plans and trainings and rewarding teachers through drawings.
Hopefully these suggestions will assist other schools in instructing students and staff on their school-wide behavioral expectations.  All schools will need to consider these suggestions within the context of their school and community.

Table 1:

Challenges and Strategies of Implementation
	Teaching Expectations

	Challenges of Implementation
	Strategies to Address Challenges

	· Not having clear guidelines for what is expected from students 

· Staff and students have widely varying expectations for appropriate behavior

· Staff expect students to have the skills

· Clear definition of behaviors without expectations

· Lack of consistency among different groups - Double standards 

· Cultural differences - Hispanics are late and parents feel that it is appropriate to do this

· Don’t assume students know better

· Building a community of learning/teaching together 

· Teachers feel do not have enough time to teach appropriate social skills in their classroom, in addition to teaching their content area 

· Difficult to encourage teachers to teach behaviors

· No clear expectations for delivery

· Possible burnout when repetitive teaching of expectations

· Students often see models of inappropriate behavior


	Development of Expectations and Training

· Establish linkage with elementary and middle schools – start teaching early

· Use student leaders to develop strategies for teaching expectations

· Survey students for suggests and concerns

· Establish committee of parents, students, staff, and administration

· Clearly define expectations – tardiness

Formal Instructional Strategies

· Use TV and intercom for teaching

· Use video of staff and students

· Use precorrection to teach in context

· Use creative roll-out procedures such as videotapes, popular movies, role-playing

· Provide formal lesson plans

· Provide flip chart notebook to teachers and substitute teacher with structure of lesson

· Have teachers check-off that they taught certain expectations each month

Informal Instructional Strategies

· Teachers act as role model

· Utilize teachable moments.

· Posters of expectations and established areas

When to teach

· Each month a different focus violence, tardiness, etc

· Pilot with a small group of students

· Instruction during advisory period with 15-20 students per advisor

· Orientation by guidance people for first day of school to introduce expectations


	Staff Involvement and “Buy in”

	Challenges of Implementation
	Strategies to Address Challenges

	· Large independent staff; How to get all teachers to participate

· Large number of teachers think it’s not their job

· Teachers don’t like to loose (academic) instructional time

· Staff were resistant to teach behavioral expectations in their classes where there were issues in the hallway that needed to be addressed

· Attitudes that things will never change

· “Old School” informal leader – punishment focused

· Teachers have more difficult seeing a need for change

· PBS is perceived as a another program
	· Obtain “Buy-in”

· Need to involve a broader range of people (not just those who usually take the lead) 

· Use influential informal school leaders 

· Data drives the buy-in

· Thomas Gilbert’s Changing Behavior Model (GA)

· Teach hallway expectations (staff priority) before academic expectations

· Ask staff for their input

· Identify staff members to help create and teach the plan 

· Give constant feedback to staff

· Give plan different name other than “PBS”– talk about language that is common

Acknowledge staff:

· Cards – charter cards teachers will give to students will get an incentive (who gets incentive student or teacher??)

· Chart % of incentives give out over time

· Provide incentives to teachers when they teach expectations

· Teachers names put in drawing and who ever wins gets $10

· Administration reward staff for teaching behaviors

· Need to pay people who you are asking to do extra




	Administrator Involvement

	Challenges of Implementation
	Strategies to Address Challenges

	· When there is a lack of support from key administers, it’s hard to move forward.

· When the Principle doesn’t mandate consistency with staff

· No action plan

· Ineffective leadership

· Administration usurps team’s decision making

· Leadership consistently changing


	· Data drives the buy-in

· Department chair critical to support change – received directions from administration

· Start with what is administration willing to do

· When hiring principals make sure that they buy into PBS

	Parent Involvement

	Challenges of Implementation
	Strategies to Address Challenges

	· Obtaining parent input and dissemination

· Inconsistency in getting parents involved in parent/teacher conferences

· Some parents “support misbehavior”
	· Parent-son team and administration speaking at parent meetings

· Bring in parent groups to help with implementation



	Student Involvement

	Challenges of Implementation
	Strategies to Address Challenges

	· Don’t get adequate student buy-in beforehand

· Upper classmen complained  “their lives were ruined” when they weren’t included in the planning of rules, expectations, etc
	· Incorporate student leadership team to talk about opinions also to meet with administration

· Work with student clubs to get students engaged in relevant issues

· Have students nominated by teachers teach behaviors

· Use student leaders to demonstrate at grade assembly
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