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CHAPTER 8: USE OF TARGETED GROUP INTERVENTIONS IN HIGH SCHOOLS
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The purpose of this chapter is to give readers information and strategies for secondary prevention approaches in high schools. The overview will provide background information on secondary prevention and how such programs fit into a model of school-wide discipline.  Two examples of programs are described, along with summaries of the roundtable discussions that took place.

Overview


School-wide Positive Behavior Support (SW-PBS) is an approach to student discipline that is characterized by multiple levels of support to encourage social and academic success (Horner, Sugai, Todd, & Lewis-Palmer, in press). The foundation of SW-PBS comes from providing all students universal, (primary) prevention. In universal prevention, school personnel (a) define a set of 3-5 positively stated behavioral expectations, (b) teach the expectations to the entire student body, and (c) monitor and reward expected behaviors. Universal prevention is designed to provide a basic level of support for all students, in all settings in the school. When implemented effectively, these features allow approximately 80-90% of students to be successful. For the remaining students, school personnel can provide a continuum of support to ensure their success. This additional support comes from targeted group (secondary) and intensive individual (tertiary) prevention.

Targeted Group Interventions


Marla Dewhirst, North Region PBIS Coordinator in Illinois, provided the overview for the session on Targeted Interventions. Targeted prevention is provided to the 10-15% of students who require additional support beyond universal prevention, but do not require intensive support through a comprehensive, individualized support plan.  Targeted interventions may be provided through group supports or simple student-specific interventions designed through a problem-solving team. This targeted intervention team must meet regularly to ensure these interventions are readily available for this 10-15% of students. The students receiving this secondary level of support do not display intense, high frequency behavioral difficulties, but are at risk for developing such problems if effective interventions aren’t available. An efficient method of identifying this groups of students is the use of Office Discipline Referrals (ODRs)--students who receive a moderate number (2-5 per year) of major ODRs are likely to benefit from targeted interventions (Horner et al., in press).

For this 10-15% of students, a low-intensity, high-efficiency intervention, frequently one that is provided in the same way to a large number of students, may be effective. Some research-based examples of the additional structure and support often provided by elementary and middle schools in targeted group prevention include daily report card/point card interventions (Crone, Horner, & Hawken, 2003) and social skills instruction (Gresham, 2002). Targeted group interventions share a set of common critical features, including:

· Intervention is continuously available

· Rapid access to the intervention (within 72 hours)

· Student agrees to participate

· Low effort by teachers

· Consistent with school wide expectations

· Implemented by all staff/faculty in the school

· Flexible intervention based on a variety of assessments

· Weekly meeting for team to “catch” and “monitor” students

· Continuous monitoring for decision-making



(adapted from Crone et al., 2003)                                                                      

Research in effective targeted group prevention, and SW-PBS in general, at the high school level is currently limited, though efforts to document effects are underway. School personnel in high schools may see benefits from viewing SW-PBS as a more broad effort, encompassing all academic and social goals, rather than simply reductions in school discipline problems. With this view, the domain of targeted group interventions may be expanded to include dropout prevention, truancy prevention, academic remediation, and young parent programs. 

Because some applications of SW-PBS may require some modification for effective use in high school settings, it can be helpful to look at examples of effective demonstrations to determine “best practices” in targeted group interventions. The following examples of targeted group interventions, discussions, and challenges are included to expand the knowledge base of practicing schools.

Examples of Target Group Strategies

Two schools presented examples of targeted interventions provided for small groups of students identified as at-risk of developing chronic and intensive problems.  Both schools used a team problem-solving process to develop a proactive strategy for each student referred. The focus was on preventing future occurrences of problem behavior. School personnel from Dysart High School (El Mirage, AZ) presented their Behavior Support Team (BST) process and Wayne Brady, the principal of Bad Axe High School (Bad Axe, MI), presented an alternative suspension program, the SHOCK (Students Helping Out with Community Kauses) Program.

Behavior Support Team Process


Dysart High Schools’ BST process involves a collaborative problem-solving meeting for students experiencing academic or behavioral difficulties. The process is designed to bring stakeholders, such as the student, parents, community agencies, and school staff together to determine a plan of support and monitor progress.


To implement the BST, administrators selected a BST leadership team and trained all staff in the process. Once implemented, the procedure is as follows: 

·  First, a stakeholder requests a BST meeting. This can be an administrator, teacher, student, or parent. The request is encouraged to be proactive rather than reactive. 

· Once scheduled, a BST leadership team member facilitates the meeting, that has a student-centered approach and focuses on empowering the student to create solutions to the challenges presented. 

· The adults in the meeting agree to provide support for the student. 

· After this BST meeting, team members will meet to monitor student progress (often weekly). 


The biggest initial challenge in implementing the BST process was getting stakeholders to attend the meetings. Students and parents were initially hesitant to attend meetings because they expected the meeting to focus on the students’ problems and on punitive solutions. Once they attended the meetings, they became more positive and interested in the process, taking the initiative to request meetings in the future. In addition, scheduling was a challenge, but other teachers provided coverage if the meeting took place during school hours. Teachers appreciated the preventive approach of the BST, and came to value the process as they gained more experience with it. The officials remarked that their continued commitment to the process was instrumental in changing perceptions about the BST from suspicion of the time commitment involved to feeling that it contributed to a more positive school social climate. 

SHOCK Program


SHOCK (Students Helping Out with Community Kauses) Program is an intervention for the targeted group of “suspended students”. Parents of suspended students are given the option of enrolling in the SHOCK Program as a alternative to an out-of-school suspension. Overall, the majority of students agree to (95%) participate in the program instead of out-of-school suspensions. 

The program is funded with a grant through the school district. School personnel implemented the program by connecting with community agencies to provide service opportunities. When a student receives a suspension for fighting, truancy, or use of profanity, the family is provided an option to enroll in the SHOCK Program. The first session involves some problem solving with a school staff member. The student identifies personal goals for the school year and then debriefs the incident with the coordinator, including stating what was the infraction to earn a suspension and identifying how the student could have responded to avoid the suspension. After this session, the student performs community service, such as painting buildings or repairing furniture.

Overall, school staff and local community members view the program as effective in providing a constructive alternative to an out-of-school suspension. Parents appreciate that students are not rewarded with a day off for inappropriate behavior, and students learn some personal and vocational skills through the SHOCK program. 

Summary of Round Table Sessions

Current Status and Priority Level

Of the teams represented at the session, 6% reported that their targeted group systems were in place, 56% reported that their systems were partially in place, and 38% reported that their systems were not in place. Sixty-three percent of teams reported that this system was a high priority, 31% reported it a medium priority, and 6% reported it a low priority.

Challenges and Strategies

The challenges discussed by the team members in the session focused on the following areas: obtaining resources, involvement by school staff and parents, integrating targeted group systems into the universal systems, and data to document the need and effectiveness of such systems. Participants focused on sharing particular strategies that were helpful to them in addressing the challenges. Table 1 presents each area discussed, with both challenges and strategies. School personnel with established programs were helpful in providing other teams specific strategies that they have used to overcome the identified challenges in implementing systems. 

Conclusion

According to participants in the session, high school targeted group prevention efforts are in varying stages of development.  Though a few schools have systems and programs in place, most have just started to consider developing such systems. Both examples reviewed in this chapter utilized features of the universal systems including: a) a structured team process; b) a proactive approach, and c) a focus on prevention. Additionally, both examples included features of the intensive level described in Chapter 9 including a student/family centered process that emphasize student voice/choice, and community involvement. 

It is critical to monitor the numbers of students for whom these interventions are effective to determine if less-intensive targeted interventions may be helpful. Such group-delivered approaches include check-and-connect approaches using daily point cards or mentors, or social skill instruction delivered to small groups of students. 

Since this process in high schools can take 5-8 years, rather than the 3-5 years in elementary and middle schools (Sprague, Flannery, Wafer, & Warburton, 2004, February), it is logical that schools will need more time before they have the necessary  resources to  deliver effective targeted interventions. Implementing targeted interventions that involve ALL staff before some success is experienced with universal interventions may be challenging. At this time, research in targeted interventions is sparse, and more is needed to guide future development. There is an important role for school teams in this area—to continue to monitor the effectiveness and efficiency of these interventions currently being implemented in high schools.
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Table 1:

Challenges and Strategies of Implementation
	Obtaining Resources

	Challenges of Implementation
	Strategies to Address Challenges

	· Lack of adequate funding for release time (needed to develop systems, train staff on how to use the systems, and run the systems)


	· Encourage teachers to cover each other’s classes for brief meetings

· Build connections with local community agencies to provide access to resources provided outside of the school



	Involvement by School Staff and Parents

	Challenges of Implementation
	Strategies to Address Challenges

	· Perceived lack of involvement from school staff, particularly more experienced school personnel

· Perceived lack of involvement from parents of students experiencing challenges in school
	· Increasing staff involvement: train new staff in SW-PBS and include them in leadership teams

· Increasing parental involvement: allow suspended students to return to school only after a parent meeting



	Integrating Targeted Group Systems into the School-Wide Systems in Place

	Challenges of Implementation
	Strategies to Address Challenges

	· Difficulty determining which students could be supported by targeted group prevention rather than intensive individual prevention (some schools using targeted group systems for students who needed individual support, others overloading intensive individual systems with students who could be successful with targeted group programs)

· Implementing targeted group systems before school-wide systems were fully implemented (placing heavy load on staff)


	· Use data systems (e.g. ODRs) to determine which systems would work for which students (2-5 ODRs = targeted group prevention; 6+ ODRs = intensive individual systems)

· Fully implement school-wide systems before implementing secondary systems (provides the foundation for implementing the other systems)


	Data to Document Need and Effectiveness

	Challenges of Implementation
	Strategies to Address Challenges

	· Lack of data to identify students who may need additional support from targeted group prevention (leading to reactive rather than proactive discipline procedures)

· Lack of data to determine the effectiveness of implementing a targeted group program


	· Develop/implement systems to monitor effectives of interventions.

· Data important to identification and assessing program effectiveness includes ODRs, attendance, truancy, and academic achievement data
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