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Todayõs Agenda 

Å Classrooms within a MTSS 

Å Data -based Decision Making  

Å Re-examine your Core Curriculum  

Å Developing Lessons To Teach Behavior  

Å Teaching Behavior in Content Areas  



SWPBS 

Systems 

Classroom 

Non-classroom Family 

Student 
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Positive Behavior Support  

Guiding Principles: 

Å Multi-Tiered System of Supports (MTSS) 

Å Evidence-based instruction and intervention 

Å Teach and reinforce appropriate behaviors 

Å Data-based problem-solving 

Å Progress monitoring  

Å Enhance social and learning outcomes for all 
students  
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ACADEMIC and BEHAVIOR SYSTEMS 
 

Tier 3: Intensive, Individualized  
Interventions & Supports  
The most intense (increased time, narrowed focus, reduced group 
size) instruction and intervention based upon individual student 
need provided in addition to and aligned with Tier 1 & 2 academic 
and behavior instruction and supports. 
 
 

Tier 2: Supplemental  
Interventions & Supports 
More targeted instruction/intervention and supplemental support 
in addition to and aligned with the core academic and behavior 
curriculum. 
 
 
 
 

Tier 1: Core, Universal  
Instruction & Supports 
General academic and behavior instruction and support provided 
to all students in all settings. 

Multi -Tiered System of Supports (MTSS) 

(FL RtI State Transformation Team, Dec. 2009) 
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Assumptions  

ÅAdolescents should know betterémost do  

ÅAdolescent will òget itó & changeémany do  

ÅAdolescents must take responsibility for own 

behavioré.most know they should & 

doé.appropriately & inappropriately 

ÅPunishment teaches right wayé.not really  

ÅParents will take care of itémany try  

ÅAdolescents will learn from natural 

consequencesé.most do  

WHAT ABOUT NON-RESPONDERS? 
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SoéWhat Works? 

Surgeon Generalõs Report 

on Youth Violence (2001)  

Coordinated Social 

Emotional & Learning 

(Greenberg et al., 2003)  

Center for Study & 

Prevention of Violence 

(2006) 

White House Conference 

on School Violence 

(2006) 

ÅPositive, predictable school -wide 

climate  

ÅHigh rates of academic  & social 

success 

ÅFormal social skills instruction  

ÅPositive active supervision & 

reinforcement  

ÅPositive adult role models  

ÅMulti -component, multi -year school -

family -community effort  
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DATA-BASED DECISION MAKING 
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Is Tier 1 Implemented  

Consistently with Fidelity?  

ÅBenchmarks of Quality ( BoQ) score of 

70+ 

ÅImplementation is ongoing across all 

staff  

ïTeaching, rewarding, proactively disciplining 

throughout the year 

ïProcess for orienting new students is in place 
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Determining if Your School 

Needs Classroom Support  

1. Gather sources of data necessary to 
identify classrooms in need  
V School Level 
 

V Classroom Level 

 

2. Examine the data to assess whether or not 
there is a need for Classroom PBS  
ï Support classroom teachers? 

 

ï Support groups of students? 
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Tier 1: School -Wide, 

Core/Universal Supports  

Å If the Benchmarks of Quality ( BoQ) score is less than 

70, then revisit Tier 1 and/or Classroom supports  

Å If the discipline date indicate an increase in ODRs, ISS, 

and/or OSS, then revisit Tier 1/Universal  

Å If the  BoQ score is greater than 70, but the discipline 

data indicate an increasing trend in ODRs, ISS, and/or 

OSS, then revisit Tier 1 and/or Classroom supports  

Å If the BoQ score is greater than 70, and  the discipline 

data indicate a decreasing trend in ODRs, ISS, and/or 

OSS, then assess the need for supplemental (Tier 2) 

and/or tertiary (Tier 3) supports.  
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System or Student Problem?  

Å If a student spends a lot of time in an 

environment that generates a high rate of 

problem behavioré 

                                      OR 

Å If a student spends time with adults who do not 

teach and/or reward appropriate behavioré 
 

 

the environment likely contributes to the studentôs problem 
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Student Identification:  

A System or a Student Problem?  

Tier 1 SWPBS: 

ÅWas the student taught the school-wide expectations and 
rules? 

ÅDid the student earn reinforcers for engaging in the school-
wide expectations? 

Gap Analysis (Classroom):  

ÅIs the studentôs problem behavior significantly different from 
his/her peers? 

ÅAre effective instruction and behavior management occurring 
within the classroom? 

If the answer is ñNoò to any of these questions, address the environment 
(Tier 1-Universal/Classroom) before considering Tier 2 supports. 
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Tiers 1/2: Classroom Support  

Å If over 50%  of ODRs are from numerous classrooms, then revisit Tier 
1/Universal for all classrooms  
 

Å If a few classrooms are responsible for the majority of ODRs, then 
address Classroom PBS using the Classroom Consultation Guide  
 

Å If the  BoQ score is less than 70, then revisit SWPBS and/or address 
Classroom PBIS using the Classroom Consultation Guide  
 

Å If the discipline data indicate an increase in ODRs, ISS, OSS and 
most of the referrals are coming from multiple classrooms, then 
revisit Tier 1 for all classrooms  
 

Å If a teacher has received additional support, interventions were 
implemented with fidelity,  but  the studentõs behavior is not 
improving, then consider supplemental supports (Tier 2) for that 
student  
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Individual Classroom Support  

ÅStudent problems persist in spite of the  teacherôs classroom 

management strategies 

ÅBehavior has been responded to and tracked repeatedly 

without successful change 
 

ÅTeam should: 

ÅReview the tracking forms  

ÅOffer alternate solutions for modifying the behavior 

ÅUse the Classroom Consultation Guide (CCG) 

Åhttp://flpbs.fmhi.usf.edu/revision07/secondary/Classroom%20Consu

ltation%20Guide.pdf 

 

http://flpbs.fmhi.usf.edu/revision07/secondary/Classroom Consultation Guide.pdf
http://flpbs.fmhi.usf.edu/revision07/secondary/Classroom Consultation Guide.pdf
http://flpbs.fmhi.usf.edu/revision07/secondary/Classroom Consultation Guide.pdf
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Classroom Level Supports  

ÅSupport the SW system so students can show 

success across variations in:  

ïCurriculum 

ïInstructional style 

ïClassroom routines 

ïSettings (OSEP, Classroom Supports, 2004) 
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Prerequisites for Success: School  

ÅSchool Improvement Plan  

ðDetermine goals/objectives classroom training 

will target  

ðDetermine participants  

ÅAll classrooms or target classrooms?  
 

ÅEvaluation  

ðDetermine who will evaluate effectiveness  
 

ÅResources/Participants  

ðStaff, time, funding  
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Prerequisites for Success: Classroom  

ÅGoals  

ðDetermine 1 -month, 3 -month, and annual goals  

ðAll or target classrooms/students?  

 

ÅEvaluation  

ðDetermine who and how to evaluate effectiveness  

ðVisibility and political support  

 

ÅResources/Participants  

ðStaff, time, funding  
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Classroom PBIS Emphasizes  

Å Using data to make decisions  

Å Implementing preventative strategies  

Å Teaching & recognizing appropriate 

behavior  

Å Implementing responding strategies  

Å Using effective classroom practices  

Å Monitoring & evaluating progress  
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Building a Foundation for RtI 

Response to Intervention  
ïClassroom Level PBIS is a 

critical step in RtI models 

ÅPrevention 

ÅTools for remediation 

ÅRoom for 
accommodation 

ïClassroom strategies 
should be included EARLY 
in hierarchy of supports 

 
Tier 1/Universal 

Classroom 

Small groups of 

students 

Individual 

Students 

Rough day 

in the 

classroom 



Ineffective instruction and poorly structured environments  

may set the stage for poor student outcomes. 
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RE-EXAMINE YOUR CORE 

CURRICULUM 
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Core Curriculum for Behavior  

ÅReflects School and Community Values 
ÅDefines the school culture  

ÅProvides a common language 

ÅBecomes the schoolôs identity 

ÅSolicit staff and family ideas 

ÅSupports 

ÅSchoolôs mission statement 

ÅQuality citizenship 

ÅAcademic Enablers:  Nonacademic skills that contribute to 
academic success (Gresham & Elliott, 1990; Wigfield & Karpathian, 1991, 
Wentzel, 1993; Malecki, 1998) 

ÅInterpersonal  and study skills 

ÅMotivation and engagement 
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Building the Core  

Expectations 

ÅBroad, positively stated behaviors that are 
desired of all staff, students, and families 

ÅAligns with schoolôs mission statement  
 

Rules for Specific Settings 

ÅSpecific skills students should exhibit  

ÅDetailed procedures students need to 

follow in particular settings 
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Expectations and Rules  

Similarities 

Å  Limited number (3-5) 

Å  Positively stated 
 

Å  Aligned with schoolôs      

    mission statement and 

    policies 
 

Å  Clarify criteria for successful 

    performance 

 

Differences 
Å  Expectations are broad 
 

Å  Rules describe specific behaviors 

ÅObservable and measurable 
 

Å  Expectations apply in all locations 
 

Å  Rules apply to specific settings 

ÅOnly target problem areas 
 

Å  Rules clarify Tier 1 expectations in  

    particular settings 
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Developing the Core Curriculum  

ÅUse lesson plans from existing curricula  
ÅSkillstreaming, PREPARE, Second Step, LEAPS, etc. 
 

ÅLesson plans online 
Å http://flpbs.fmhi.usf.edu/teaching_lesson_plans.asp  

Å http://charactercounts.org/lesson-plans/index.html  

ÅIdentify how the six pillars align with the Tier 1 Expectations 
 

ÅCustomize lesson plans 
ÅInvolve students, parents, community in development 
 

ÅMake lessons easy for staff to use 
ÅProvide initial lessons, incentives for additional ideas 
 

ÅInclude family engagement strategies with each lesson 

http://flpbs.fmhi.usf.edu/teaching_lesson_plans.asp
http://charactercounts.org/lesson-plans/index.html
http://charactercounts.org/lesson-plans/index.html
http://charactercounts.org/lesson-plans/index.html


Benchmarks of Quality:  

Classroom Items   
(Kincaid, Childs & George, 2010)  

42. Classroom rules are defined for each of the school -wide 
expectations  and are posted in classrooms  
 

43. Classroom routines and procedures  are explicitly identified for 
activities (e.g. entering class, asking questions, sharpening pencil, 
using restroom, dismissal)  
 

44. Expected behavior routines in classrooms are taught  
 

45. Classroom teachers use immediate and specific behavior  praise  
 

46. Acknowledgement of students demonstrating adherence to 
classroom rules and routines occurs more frequently than 
acknowledgement of inappropriate behaviors  
 

47. Procedures exist for tracking  classroom behavior problems  
 

48. Classrooms have a range of consequences/interventions  for 
problem behavior that are documented and consistently 
delivered  
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Setting up your System  

Å Establish a classroom PBIS system that is congruent 
with your existing SWPBS (Tier 1) system 

 

Å Faculty need to understand how the two are 
aligned and interrelated  

ï Work to tie the two systems together! 

ï Refer to Classroom Resources of FLPBS Project 
website 

 

Å Students need to understand that this is an 
extension of the Tier 1 PBIS system  
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Tier 1 Expectations in the Classroom  

ÅTier 1 expectations apply to classroom behavior 

ÅPost expectations in all classrooms 

ÅTeach throughout the year 

ÅEmbed expectations into academic lessons 

ÅLesson plans will be addressed in the next section 

ÅSolicit teacher input on the final version of the 

expectations 
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DEVELOPING LESSONS TO TEACH 

BEHAVIOR 
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ñIf a child doesnôt know how to read, we teach.ò 

ñIf a child doesnôt know how to swim, we teach.ò 

ñIf a child doesnôt know how to multiply, we teach.ò 

ñIf a child doesnôt know how to drive, we teach.ò 

ñIf a child doesnôt know how to behave,  weé 

 éteach?   épunish?ò 

 ñWhy canôt we finish the last sentence as 

automatically as we do the others?ò 

       (Herner, 1998) 
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Formal Lesson Plans  

1. Set the context - Explain why the lesson is important or 

relevant 

2. Define concept or skill with examples & non-examples 

3. Have students apply the knowledge or skill  

4. Provide additional practice with feedback 

5. Differentiate instruction based on student need 

Expectations 

Concept-Level 

lessons 

Rules 

Specific skills students must 

rehearse in the identified setting 
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Lesson Plan Options  

Option 1: Designing Lesson Plans 

ÅComplete the Lesson Plan worksheet for one of your 

expectations or rules 

ÅDevelop a schedule for delivering lesson plans  

 

Option 2: Use Whatôs Available  

ÅExisting curricula, web search 

ÅIdentify which resources to use 

ÅDevelop a schedule for delivering lesson plans 
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Procedures and Routines  

Definition 

Å Specific steps taught to students to facilitate 

successful task completion 
 

Example: Going through the lunch line 

Å Single file 

Å Tell attendant your lunch order 

Å Money out; Know your lunch number 

Å Go to seat 
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Procedures by Expectation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Procedures  

       by  

Expectation  
Going through the 

lunch line  
Leaving Cafeteria  

Be Safe 

 

 

Single file  
 
 

 

Push in chair  
 

Be Respectful  Tell your lunch order  Empty tray  

Be Responsible  

Money out or know 

your lunch number  

Line up at door  

Go to seat  
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Implementation Tips  
(and faculty buy -in)  

ÅEmphasize the link between behavior & 
academics  
ïñAcademic-enabling behaviors,ò 

ïProactive teaching increases instructional time 

ÅHave conversations w/ your staff about their 
concerns & philosophy regarding teaching 
behavior  

ÅIdentify times in the master schedule where 
everyone will teach  

ÅGet student involvement in developing & 
delivering lessons  
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Teaching Behavior Does NOT Impede on 

Student Performance  
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In summaryé 

Å Behaviors are prerequisites for academics  

Å Procedures and routines create structure  

Å Teach as you teach core academics  
ï Review the rationale for the expectation(s) 

ï Describe the specific, observable skill(s) and provide 
examples and non-examples 

ï Engage students in an activity that will allow them to 
practice the desired behavior 

ï Reward the desired/expected behavior 
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TEACHING BEHAVIOR 
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Reasons for Teaching Behavior  

ÅProblem behaviors often occur due to 
ÅSkill deficits 

ÅPerformance deficits 

ÅSkills are not taught in context 

ÅSkills are not rewarded and encouraged consistently 

 

ÅTo learn a new behavior, it needs to be repeated an 
average of 8 times 

 
ÅTo unlearn an old behavior and replace it with a new 

behavior, it must be repeated an average of 28 times 
           - Harry Wong 
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Teaching Behavior  

ÅCultural differences  
ÅStaff and families  

ÅSchool and home context 

ÅFear of academic failure may drive students to avoid 

stressful situations 
ÅAppropriate alternative behaviors must be identified & taught 

 

ÅTime out of classroom for behavior issues negatively 

impacts a studentôs academic engaged time (AET) 
Å Skiba, R. & Peterson, R. (2003). Teaching the Social Curriculum: School 

Discipline as Instruction.  Preventing School Failure, 47(2), 66-73. (Available on 

FLPBS Website, Resources, Research) 
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The behavioral curriculum is NOT separate  

ÅExamine existing initiatives  

ÅBullying prevention, character education, drug/ dropout 

prevention, etcé 

ÅThese initiatives should incorporate your expectations  

ÅEmbed with academic lessons  

ÅLanguage arts, social studies, mathematics 

ÅDevelop a lesson plan bank for ease of use, evaluation 

ÅIncorporate lessons with the discipline process  

ÅClassroom & Office level referrals 
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Create Time  

ÅIntroductory events 

ÅInput from staff and families  

ÅHigh profile: School-wide assembly, station rotation 

ÅFormal lesson plans throughout the year 

ÅSet a schedule 

ÅData-Based 

ÅLast yearôs data (historical trends) 

ÅThis yearôs data (current concerns) 

ÅStaff and family feedback (surveys, focus groups) 
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Teaching is Ongoing  

ÅStudents will require different curricula, 
instructional modalities, etcé to learn 
appropriate behavior  

ÅCore curriculum must be ongoing & 

systematic  
ÅInform new students 

ÅRemind existing students 

ÅApply knowledge/ skills to new situations 

ÅBuild a common language 
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Å Teach expectations directly.  
 

ïDefine rule in operational termsðtell students what the 
rule looks like within routine. 

ïProvide students with examples and non-examples of rule-
following within routine. 
 

Å Actively involve students in lesson ñgame, role -
play, etc. to check for their understanding.  

 

Å Provide opportunities to practice rule following 
behavior in the natural setting.  

rules in the context of routines  Teach  
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Expectations & behavioral skills are taught & 

recognized in natural context 


